
Enhancing Pre-Service EFL Teachers’ Teaching Skill through Teacher Training: A Case Study of 
a University in Thailand

Anamai Damnet*

Kasetsart University, KamphaengSaen Campus, Thailand
Corresponding Author: Anamai Damnet, E-mail: andydamnet@gmail.com

ABSTRACT

EFL teacher training for pre-service teachers plays a vital role in second language teacher 
education (SLTE). In Thailand, pre-service EFL teacher training benefits in helping student-
teachers gain confidence before going to their practicum. This study investigates the effects 
of the pre-service EFL teacher training in a university in Thailand. The pre-service teachers’ 
perceptions towards the EFL training were also examined. Participants were 30 pre-service 
teachers currently studying in English Learning Management Program in the university at the 
research site. Research method applied training program evaluation (Owen & Rogers, 1999), and 
a 24-hour EFL training program was implemented. An experienced trainer in EFL was invited to 
provide the EFL training during the whole training course. Data collection gained was from: 1) 
an evaluation form, 2) a questionnaire, and 3) a student reflection sheet. Data analysis employed 
percentage, means, and S.D. for quantitative whereas grounded theory (Strauss & Corbin, 1999) 
was applied for qualitative data. Three major findings revealed that: 1) the effects of the pre-
service EFL teacher training was very high; 2) the participants showed changes in all areas of 
EFL knowledge and experience provided after the training; and 3) the participants viewed five 
factors which included training contents, knowledge and experience, training activities, training 
process, and the trainer that affected the training. However, the findings indicated that the critical 
problem of the study was time limitation of the training course. This study has shed light on 
the significant role of EFL training for pre-service EFL teachers before their practicum as the 
findings showed positive change in their motivation and attitude for their teaching practice.

INTRODUCTION

This research project aims to investigate the effects of the 
pre-service EFL teacher training in English language pro-
gram. Also, the trainees’ perceptions towards the EFL train-
ing course were examined. Background of the study is in 
threefold. They are: 1) an overview of second language 
teacher education, 2) teaching practicum, and 30 the role of 
pre-service EFL teacher training.

An Overview of Second Language Teacher Education 
(SLTE)

To start with, second language teacher education (SLTE) 
plays a key role in the countries where English is used as 
a second language as well as a foreign language. In partic-
ular, the roles of teacher education for both in-service and 
pre-service teachers are very significant. As thus, universi-
ties that are responsible for EFL teacher education program 
place very high importance in SLTE, particularly in pre-ser-
vice EFL teacher education. In Thailand, while the Ministry 
of Education is normally responsible for in-service teacher 
education, teacher training in particular, pre-service teacher 
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education and training are taken for grant that the universi-
ties have to commit to this part.

Concerning EFL teacher training, experts have discussed 
various content areas of education in EFL training. For exam-
ple, Richards (Richards, 1998) has summarised six fields of 
core knowledge base in SLTE, that are 1) theories of teach-
ing, 2) teaching skills, 3) communication skills, 4) subject 
matter knowledge, 5) pedagogical reasoning and decision 
making (an interactive decision), and 6) contextual knowl-
edge. In addition, Harmer (2007) argues that there are three 
more outstanding knowledge fields that EFL teachers need 
to have beside the previous six areas. They are: 1) learners 
and teachers, 2) managing classroom learning, and 3) testing 
and evaluation. All in all, this can be concluded by Free-
man (2009) who proposes a design of SLTE that “training in 
knowledge and skills is the core of professional development 
in teaching career (p. 14).”

In Thailand, SLTE has been in practices in Thai schools 
for a long time both formally and informally. Until the year 
2008, the Ministry of Education (MOE) has put English in 
the basic education core curriculum at the primary school 
levels (Ministry of Education, 2008). This resulted in active 
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practices in-service teacher education and training and it led 
to the change in pre-service teacher education. That is while 
lots of in-service EFL teachers proceed their professional 
development by furthering their studies in higher educa-
tion, pre-service teacher curriculum has been adjusted and 
revised. For example, Chumworatayee (2019) found that 
the participants, who are in-service teachers, studying in 
graduate programs perceived EFL teaching methods at high 
frequency levels, particularly teaching grammar and using 
Thai in class as appropriate. Obviously, this study did not 
investigate how in-service teachers perceived about “subject 
matter knowledge.” This might be because classroom teach-
ing practices are focused and regarded as more important 
than the knowledge of English.

However, Franz and Teo (2018) examined EFL teachers’ 
perceptions in secondary schools about their English profi-
ciency test (conducted in 2015) that was below the national 
standard regarding CEFR standard (Ministry of Education, 
2006; Worawong, 2019). The results showed that English 
proficiency of Thai teachers was problematic. As it showed 
that ninety-four percent of English teachers failed to reach 
the targeted proficiency level of B2 in the national test. Sur-
prisingly, findings revealed the participants ignored this. 
In fact, they did not pay attention to the CEFR assessment 
which is used by the Ministry of Education even though the 
purpose was to raise English proficiency standard of EFL 
secondary school teachers in the country.

On the other hand, the Ministry of Education had lately 
redesigned to extend one more year for students’ teaching 
practicum of English teacher education program. In other 
words, in order to graduate a bachelor degree of English 
education program, student-teachers have to complete five 
years of education program instead of four years as they 
used to be. This is applicable for pre-service EFL teachers as 
well since they have to spend two semesters of their practice 
teaching for their internship (teaching practicum) in the final 
year. To elaborate, Thai pre-service teachers are required to 
complete their EFL content courses before proceeding on a 
one-year teaching practicum of internship (Kasetsart Uni-
versity KamphaengSaen, 2020).

To sum, this means that after four years of complet-
ing their EFL content course syllabus, the EFL pre-service 
teachers have two semesters of teaching practicum waiting 
ahead. Of course, this is not easy for those inexperienced 
fulltime EFL pre-service teachers. The question is how the 
university can help their pre-service EFL teachers before 
going out to their schools for practicum or teaching practice. 
Thus, a short course of EFL training for pre-service teachers 
could be the answer to this question.

Practicum and Pre-service EFL Teachers
Regarding teaching practicum, practicum or teaching prac-
tice is an essential component of English education program 
for EFL teacher-learners. In second language teacher educa-
tion (SLTE), students learn “knowledge about language and 
language learning” (Burns & Richards, 2009, p. 3), that is, 
classroom teaching skills as well as pedagogical techniques. 
However, that is not enough to prepare pre-service EFL teachers 

for their teaching career in the future. This is where practicum 
comes to outshine in the English education curriculum pro-
gram. Practicum is defined and called in various names, for 
example, “practice teaching, field experience, apprenticeship, 
practical experience, or internship” (Gebhard, 2009, p. 250; 
Burns & Richards, 2009; CELIK, 2008). Whatever it is called, 
the meaning is the same, that is, practice teaching of pre-ser-
vice teachers for undergraduate student-teachers before they 
complete their education program. Teacher-students, namely, 
pre-service teachers are required to go out and get their feet wet 
about English teaching with the real classroom and students 
before becoming a professional EFL teacher.

In this study, the researcher used the word “practicum” for 
EFL teacher training as it is called in the curriculum by the 
university at the research site (คณะศึกษาศาสตร์และพัฒน
ศาสตร์ มหาวิทยาลัยเกษตรศาสตร์ วิทยาเขตกำาแพงแสน, 
2560). Briefly, the goal of practicum is giving pre-service 
teachers opportunities to apply and try “the what and how” 
of the theories they learn at the university to the real class-
room of their own students at schools. However, practice 
teaching is not just another course for pre-service teachers to 
complete and earn their degrees. It is also the way for them 
to start their professional development. As stated by Burns 
and Richards (2009, p. 5), there are other factors comply-
ing with the practicum more than applying their “practical 
knowledge or pedagogic content knowledge.” The other fac-
tors that are integrated in practicum are teaching observation 
including self-observation and peer observation and record-
ing teaching journals as well as having discussions during 
the seminars (Gebhard, 2009, pp. 252-253).

As a result, pre-service teachers will learn to realize 
whether they really want to move on their career as an EFL 
teacher in the future or rethink about their profession as a 
teacher of English. This is very critical because a one-year 
practicum means they have to adapt, adjust, and apply con-
tent knowledge and pedagogic teaching skills in the real con-
text. This will include their ability of being able to comply 
with the school rules and regulations, and get along with 
their new colleagues too. Moreover, having a good rapport 
with students could be another important factor for their suc-
cess and motivation of being an EFL teacher in the future. 
For example, CELIK (2008) found that pre-service teachers 
in Turkey had to endure certain stressful experiences during 
the practicum such as getting rapport and communication 
with students, preparing lesson plans and delivering them. 
Similarly, there was a study in Thailand which revealed 
that English teacher identity could be developed during the 
teaching practicum (Prabjandee, 2019). On the other hand, 
another problem is pre-service teachers could find it difficult 
to deal with the real situation in the classroom in trying to 
put their theories into practice during the practicum.

To conclude, all of these challenging factors could change 
their beliefs and development about their content knowledge 
and teaching theories relating the real situation. The ques-
tion is how people or English Education Curriculum who are 
responsible of pre-service teachers’ practicum can make stu-
dent-teachers have confidence and motivation to go for their 
teaching practice successfully. The next section will discuss 
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about pre-service teacher training that is recommended to 
solve this problem.

The Role of Pre-service EFL Teacher Training
EFL teacher training for pre-service teachers is considered 
playing as high important role as EFL teacher training for 
in-service teachers. To elaborate, EFL teacher training for 
in-service teachers has been long practiced and conducted 
in Thailand both from American native and British native. 
And this is under responsibility of Ministry of Education 
regarding English secondary school teachers in the coun-
try. In fact, there are two outstanding organisations that run 
teacher trainings in Thailand, namely the AUA Language 
Center (AUA LANGUAGE CENTER, 2020) and the British 
Council (BRITISH COUNCIL Thailand, 2020). However, 
both organisations mostly run EFL training for in-service 
teachers, and not pre-service teachers. And of course, their 
goal of teacher training is totally different.

To simply state, the goal of in-service teacher training 
mainly usually focuses on professional development both 
in language knowledge and pedagogical skills. In contrast, 
pre-service teacher training is usually run by the English 
Education Department in the university; and the purpose 
of pre-service teacher training is mainly pre-service teacher 
preparation for their coming practicum in the following 
semesters. Although professional development can be an 
underlined schema in that particular training, it is not the 
major attributes of the training contents.

Regarding benefits of pre-service teacher training, it is 
obviously seen more as practicum preparation- preparing 
student-teachers to encounter their teaching in real con-
text. Previous studies show that pre-service teacher train-
ing advantages student-teachers in twofold. One is raising 
their awareness of being EFL teachers and the other is test-
ing their beliefs of EFL subject-matter and theories of ped-
agogical knowledge in regular class and external training 
outside class. For example, Tuzel and Akcan (2009) found 
that pre-service teachers, during their practicum, encoun-
tered difficulties in teaching grammar structures, vocabulary, 
adjusting their use of language to their students, including 
using classroom language. Concerning pre-service teacher 
beliefs about teaching and learning English, a pre-service 
teacher training program indicated a better change in beliefs 
about teaching and learning English (Debreli, 2012). For 
example, the three participants in this study had changed 
their beliefs about the theories previously learned in regular 
class that sometimes they were not practical. Furthermore, 
they had developed more awareness of teaching practice.

In brief, it could be concluded that teacher training for 
pre-service teachers advantages them not only preparing 
them for practicum in the following year but also allowing 
them to TEST whether the language knowledge and teaching 
skills previously learned workable or not the real classroom 
context. As thus, the pre-service EFL teacher training can 
be a good a solution for practicum due to the limitations of 
practicum previously discussed.

In this study, the researcher has implemented a short 
course of EFL training for pre-service teachers. The purpose 

was to investigate the effects of the EFL training provided on 
them and their perceptions towards the EFL training.

RESEARCH METHOD

This study applied the theory of program evaluation (Owen 
& Rogers, 1999) for running the program study. In this 
study, a twenty-hour training program was provided to the 
participants. The major focus of this program evaluation was 
to clarify and develop the program elements if similar ones 
are to be conducted in the future (Owen & Rogers, 1999, p. 
54). Two research questions were posed as a guideline for 
investigation in this study. They were:
1) To what extent does the EFL training course have effects 

on pre-service teachers in English language program 
before their practicum?

2) In what ways do the trainees perceive the EFL training 
course provided?

The EFL Training

This study mainly consisted of three stages of implemen-
tation. Firstly, needs analysis investigation was conducted 
using the questionnaire. Secondly, the EFL training course 
was outlined and designed based on the results of the NA. 
And finally, the pre-service EFL teacher training was con-
ducted.

To elaborate, before conducting the pre-service EFL 
teacher training, the researcher explored the students’ needs 
by distributing a need analysis questionnaire to the 4th year 
students in the English Learning Management Program. The 
purpose was to investigate the students’ needs for teaching 
topics in EFL before the pre-service EFL teacher training 
was implemented. Moreover, the hidden purpose was to 
examine which areas of EFL they needed the most.

After data analysis of the questionnaire, the researcher 
and the trainer used the results to design the training pro-
gram. To start with, the pre-service EFL teacher training 
was 30-hour course including micro-teaching and a seminar; 
however, as the training proceeded, it was adjusted and con-
densed to 24-hour course including training program eval-
uation without the seminar due to students’ time limitation. 
Consequently, the intervention of this EFL training consisted 
of in-class training including micro-teaching.

The Trainer

The trainer in this training program got her Doctor of Edu-
cation in TESOL (Teaching English to Speakers of Other 
Languages). She also had more than 30 years experiences 
in teaching and EFL training in both secondary school and 
tertiary levels, national and international. Most of all, action 
research and case study were her main interest and experi-
ence she had.

The Participants

The participants in this study were thirty of fourth year 
students who were currently studying in English Learning 
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Management Program at the at the time of the study at the 
university of the research site. These students were to prac-
tice teaching for their internship for two semesters in the fol-
lowing year after the training.

However, some participants were absent during the train-
ing course but they were all present in the last week. The 
absentees normally happened in most of research implemen-
tation. When the first week started the trainer realised this 
problem since the pre-service EFL teacher training program 
was designed once a week each time. As thus, before the fol-
lowing week started the trainer briefly summarised the pre-
vious contents conducted for the trainees. This helped those 
absent participants in the previous weeks have background 
knowledge before the trainer started the new session in the 
training schedule.

Research Instruments

Research instruments in this study were classified into 2 
types, that is, the intervention which was the pre-service EFL 
teacher training program, and the research tools employed 
for data collection. Concerning the research tools for data 
collection, the researcher employed three research tools that 
were: 1) a set of the questionnaire, 2) an evaluation form, 
and 3) a student reflection sheet as presented below:

The pre-service EFL teacher training program

The EFL training program for pre-service teachers in the 
study was designed based on the results of the NA ques-
tionnaire given to the students a month before the train-
ing started. This was classified in six main types that were: 
1) teaching techniques, 2) basic steps of teaching English, 
3) intercultural communication, 4) lesson planning, 5) an 
overview of language assessment, and 6) micro teaching. 
All of the contents were used as the content syllabus in 
this EFL training program. As previously stated, firstly the 
schedule of pre-service EFL teacher training was designed 
for 30-hour training course; however, as the training pro-
ceeded the limitation of time scheduled and the partici-
pants’ availability made the trainer adjust the training time. 
In total, the pre-service EFL teacher training consisted of 
24 hours.

The evaluation form

The purpose of this evaluation form was to investigate the 
effects the EFL training course provide to students or pre-ser-
vice teachers in English language program before they pro-
ceed to their EFL practicum in the following year. In other 
words, this evaluation form was used to address Research 
Question # 2, that is, “To what extent does the EFL training 
course have effects on pre-service teachers in English lan-
guage program before their practicum?”

The evaluation form applied a three-scale checklist cov-
ered all the contents in the training course. The evaluation 
checklist was designed to investigate the effects on the par-
ticipants after participating in, the pre-service EFL teacher 
training course.

The questionnaire
The questionnaire aimed to investigate the trainees’ per-
ceptions towards the pre-service EFL teacher training pro-
gram. In fact, the questionnaire intended to answer Research 
Question # 2, that is, “In what ways do the trainees perceive 
the EFL training course provided?” Twenty questions were 
asked how the student teachers perceive the usefulness of the 
EFL training provided.

The student reflections sheet
The purpose of the student reflections sheet was to explore 
the students’ opinions and their perceptions about the whole 
pre-service EFL teacher training program. Data from this 
reflections sheet were to answer both Research questions # 1 
and 2 as previously stated above.

DATA COLLECTION AND ANALYSIS
Data collection in this study was from both quantitative and 
qualitative sources. While the questionnaire and the evalu-
ation form sheet were used to collect quantitative data, the 
student reflections sheet was employed to collect the stu-
dents’ opinions about the pre-service EFL teacher training in 
the form of “words.”

Data analysis for quantitative sources employed per-
centage, means, and standard deviation. On the other hand, 
data from the students’ writing that reflected how the train-
ing went was analysed using grounded theory (Strauss & 
Corbin, 1998). The grounded data were categorised using 
colour coding (Charttrakul, 2007) in accordance to the topics 
given in the students’ reflection sheet.

FINDINGS
Data analysis from the study revealed that the pre-service 
EFL teacher training provided to the pre-service teachers in 
the study had high effects on the trainees; in addition, the 
participants perceived that the pre-service EFL teacher train-
ing was very useful to them. Findings are presented in two 
parts: 1) the effects of the EFL training and its usefulness, 
and 2) the trainees’ perceptions toward the EFL training.

The Effects of Pre-service EFL Teacher Training
Regarding the effects of the pre-service EFL teacher training 
program, an evaluation form was employed to collect data. 
Thirty participants filled in the evaluation form. Also, fif-
teen questions were asked about the participants’ knowledge 
before and after their attending the pre-service EFL teacher 
training. The purpose was to address RQ #1: “To what extent 
does the pre-service EFL teacher training program provide 
effects to pre-service teachers in English Language Program 
before their practicum?” The results from the evaluation 
form was illustrated in tables 1, 2 and 3 below:

Table 1 demonstrates that the students evaluated that 
they had the most knowledge in using the Internet teaching 
resources (X=2.13) followed by lesson planning (X=2.03), 
and producing teaching materials (X=2.00). On the other 
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Table 1. Students’ knowledge before participating in the 
EFL training program
Knowledge gained Before (%) X

Little Fair A lot
1)  Intercultural communication 

and teaching English
16.7  80  3.3 1.87

2)  Using non-verbal language in 
teaching English

16.7 73.3 10 1.93

3)  Using warm-up activities 
effectively 

26.7  60  13.3 1.87

4)  Using effective classroom 
language

17.2 69 13.8 1.90

5)  Applying the TPR teaching 
technique to young students

60 33.3 6.7 1.47

6) The 3Ps teaching technique 34.5 51.7 13.8 1.73
7)  Basic steps of teaching 

vocabulary
30 63.3 6.7 1.77

8)  Basic steps of teaching 
grammars 

26.6 66.7 6.7 1.80

9)  How to use games in English 
classroom

33.3 50 16.7 1.83

10)  How to use songs in English 
classroom

46.6 46.6 6.8 1.60

11) Lesson planning 10.3 69 20.7 2.03
12) Producing teaching materials 13.3 73.4 13.3 2.00
13) English language testing 20 73.3 6.7 1.87
14) How to construct a good test 23.4 63.3 13.3 1.90
15)  Using internet teaching 

resources
16.7 53.3 30 2.13 

Table 2. Students’ knowledge after the pre-service EFL 
teacher training completed
Training contents After (%) X

Little Fair A lot
1)  Intercultural communication 

and teaching English
0 40 60 2.60

2)  Using non-verbal language in 
teaching English

0  26.7 73.3 2.73

3)  Using warm-up activities 
effectively 

0 23.3 76.7 2.77

4)  Using effective classroom 
language

0 6.9 93.1 2.83

5)  Applying the TPR teaching 
technique to young students

3.3 46.7 50 2.47

6) The 3Ps teaching technique 3.3 36.7 60 2.57
7)  Basic steps of teaching 

vocabulary
0 46.7 53.3 2.53

8)  Basic steps of teaching 
grammars 

0 53.3 46.7 2.47

9)  How to use games in English 
classroom

36.7 60 3.3 2.63

10)  How to use songs in English 
classroom

0 50 50 2.50

11) Lesson planning 0 31 69 2.60
12) Producing teaching materials 0 50 50 2.50
13) English language testing 0 41.4 58.6 2.50
14) How to construct a good test 0 26.7 73.3 2.73
15)  Using internet teaching 

resources
0 13.3 86.7 2.87

hand, the three teaching areas they knew the least were: 1) 
applying the TPR teaching technique (X=1.47), 2) using 
songs in English classroom (X=1.60), and 3) the 3Ps teach-
ing techniques (X=1.73).

Table 2 indicates that the students’ knowledge has 
increased in all areas of the investigation. In particular, the 
three highest score of students’ knowledge after participat-
ing in the pre-service EFL teacher training program were 
in using the Internet teaching resources (X=2.87) followed 
by using effective classroom language (X=2.83), and using 
warm-up activities correctly (X=2.77). In contrast, the lower 
increasing score dealt with applying the TPR teaching tech-
nique (X=2.47) as well as using basic steps of teaching 
grammar (X=2.47).

Table 3 reveals that change of students’ knowledge 
occurred after the pre-service EFL teacher training pro-
gram in every area of the investigation. In particular, the 
most change found in applying the TPR teaching technique 
(X=1.00) followed by using effective classroom language 
(X=0.93), and using warm-up activities effectively (X=0.90) 
as well as using songs in English classroom (X=0.90).

To conclude, the change of students’ knowledge that 
occurred in all areas of the EFL training program indicates 
the effects of the intervention significantly. Next, findings of 
the trainees’ perceptions towards the pre-service EFL teacher 
training will be presented.

The Trainees’ Perceptions Towards the EFL Pre-service 
Teacher Training Program

Data analysis from the questionnaire and the student-teach-
ers’ reflection sheets indicated that the trainees viewed the 
EFL training mostly useful to them. This is to answer the 
research question # 2, “In what ways do the trainees perceive 
the pre-service EFL teacher training course provided?”

Firstly, twenty questions were asked in the questionnaire 
about to what extent the trainees agreed about the usefulness 
of the pre-service EFL teacher training and at what levels. 
Likert five-rating scale was applied and the interpretation is 
as follows:

4.21-5.00 = The most
3.41-4.20 = More
2.61- 3.40 = Moderate
1.81-2.60 = Less
1.0-1.8 = The least
Table 4 above shows that all students agreed with the use-

fulness in all the content areas provided in the EFL training. 
In fact, there were six areas of the training that the students 
agreed the most. They were: 1) learning teaching techniques 
from the trainer, 2) being given chances to participate and 
practice the activities, 3) learning how to use English in the 
classroom from the trainer, 4) practical and useful training 
activities and processes, 5) classroom instructions being 
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understandable and easy to follow, and lastly 6) trainer’s abil-
ity in conducting the training successfully and effectively.

To examine the usefulness of each session provided, the 
students were asked to rank the sessions regarding their use-
fulness to the students’ coming teaching. Findings were pre-
sented in table 5 below:

Table 5 above demonstrates that all students agreed that 
the most five useful sessions ranking from the first to the third 
were: firstly how to use games in English classroom (X=2.37), 
secondly using non-verbal language in teaching English, using 
warm-up activities effectively, using effective classroom lan-
guage (X=2.30), and thirdly lesson planning (X=2.23).

The Student-teachers’ Reflection

Findings from the students’ reflection revealed that the stu-
dents viewed the pre-service EFL teacher training program 

in six areas. They were: 1) training contents, 2) knowledge 
and experience gained, 3) training activities, 4) training pro-
cess, 5) the trainer, and 6) limitations of the training course. 
Data presentation is elaborated below:

Training contents

To start with, data analysis revealed that the students found 
the training contents appropriate, useful, and practical. They 
reflected that the contents in all sessions including teaching 
techniques, lesson planning, using teaching materials, and con-
structing the test were useful to them. For example, Paul wrote, 
“It’s like summarizing of all the courses we learned, and this 
EFL training help us for preparing in the coming internship 
practicum in the following year.” Similarly, Tammy reflected 
that, “It’s like a revision from years1 to 4 of their undergrad 
study. In fact, it was a good preparation for my practicum.

On the other hand, Mona expressed that classroom lan-
guage session was very useful and could be used in real life. 
However, Tom thought that some contents were not interest-
ing while another student viewed that some contents were 
new to them.

Knowledge and experience gained

Secondly, findings showed that all participants learned new, 
practical, and interesting knowledge and experience from 
the EFL training program. For example, Ann, Beth, and Tina 
agreed that this training gave them good and useful knowl-
edge and experience for pre-service teachers in their real-
life situation. Similarly, Ted and Pearl expressed that they 
experienced confidence in teaching through having high par-
ticipation and they liked that. Likewise, Fred stated that he 
experienced the real teaching when the trainer assigned the 
trainees to play the teacher’s role in front of the class

Moreover, some students expressed that the EFL training 
had broadened their perspective views of teaching compared 
to the theories they studied in normal or regular classroom. 
For example, Sindy reflected that she had increased her 
knowledge in teacher techniques that would be useful for 
her future career. Also, Nick agreed with Sindy, and he was 
sorry that he did not attend every session due to his week-
ends’ assignment and part-time job engagement.

Training activities

Thirdly, results from students’ reflections indicated that the 
EFL training activities were motivating, relaxing, fun, var-
ious, and not stressful. This might be because the trainer 
started every session with warm-up activities and this helped 
motivate the students before they were introduced to the 
teaching content. Beside, the students expressed that the 
method of training and instructions were clear and practical 
including the trainer’s teaching tips which were very useful 
to them. For example, Sindy and Ed wrote that the training 
activities were fun and informative while Mona said that the 
training activities were not boring.

As a result, the training activities encouraged the train-
ees’ participation and the trainees learned how to observe 

Table 3. Change of students’ knowledge after participating 
in the pre-service EFL teacher training program
Training contents Before

X
After

X
Change

X
Ranking

1)  Intercultural 
communication and 
teaching English

1.87 2.60 0.73 8

2)  Using non-verbal 
language in teaching 
English

1.93 2.73 0.80 5

3)  Using warm-up 
activities effectively 

1.87 2.77 0.90 3

4)  Using effective 
classroom language

1.90 2.83 0.93 2

5)  Applying the TPR 
teaching technique 
to young students

1.47 2.47 1.00 1

6)  The 3Ps teaching 
technique

1.73 2.57 0.84 4

7)  Basic steps of 
teaching vocabulary

1.77 2.53 0.76 6

8)  Basic steps of 
teaching grammars 

1.80 2.47 0.67 9

9)  How to use games in 
English classroom

1.83 2.63 0.80 6

10)  How to use 
songs in English 
classroom

1.60 2.50 0.90 3

11) Lesson planning 2.03 2.60 0.57 11
12)  Producing teaching 

materials
2.00 2.50 0.50 12

13)  English language 
testing

1.87 2.50 0.63 10

14)  How to construct a 
good test 

1.90 2.73 0.83 5

15)  Using internet 
teaching resources

2.13 2.87 0.74 7

Total average 1.85 2.62 .77 -
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students and make them participate in learning activities in 
their own class in the future. In particular, Nid viewed that 
the training activities provided her a good revision on lesson 
planning. This could be said that learning how to teach from 
their reflection of how to learn.

Training process

Next, data analysis showed that the training process was good 
and useful in five areas. Firstly, the students observed that 
the training offered them high participation. Moreover, there 
were always activities for trainees to practice. For example, 
Pearl said she gained teaching guidelines experience for her 
students in the future. Secondly, the training was not boring 
like the other ones they used to attend and they learned to 
work in groups as Tammy said that, “The training gave use 
relaxing learning atmosphere.” This was supported by Pearl, 
she said, “It was fun.” Thirdly, the students expressed that 
the training offered them chances for creativity and broad-
ened them more views of teaching English, e.g. the tech-
niques of using games and songs including the 3Ps teaching. 
For example, Sue stated that, “The training process pro-
moted my personality and confidence in teaching English.” 
Fourthly, the training provided the students using the tech-
nique of “Learning by Doing,” as Fred reflected. Further-
more, Jane expressed that, “I learned to design classroom 
activities. Before attending this training, I had no ideas to 
make a practical lesson-plan and design productive warm-up 
activities.” And finally, most students agreed that the training 

schedule was flexible. This was when the students were half-
class absent on the second day. Thus, the researcher and the 
trainer changed the training time from Saturday to Thursday 
that was their normal class. For example, Paul said, “It was 
good to adjust the training time to normal class.

To conclude, all students agreed that the training pro-
cess was good since they learned new knowledge, teaching 
techniques, and English learning activities they have never 
known before. The training gave them high participation 
with relaxing training atmosphere, particularly working in 
groups. Moreover, the students like the training process in 
that it gave them chances of learning by doing and that made 
them confident when they were in front of the class. How-
ever, the training schedule was adjusted due to the weekend 
time that was not appropriate for the students to come.

The trainer

Concerning the trainer, findings revealed that the students 
reflected the trainer in three areas. They were: 1) her knowl-
edge and expertise, 2) her personality, and 3) her training 
techniques. To begin with, the students realized the trainer 
was knowledgeable, expertise, potential and experienced. 
For example, Tina expressed that, “She was able to transfer 
knowledge with enthusiasm. It was not boring like I expected 
before attending the training.” Similarly, Sindy stated that, 
“She made the trainees active during the training.” Thus, this 
can motivate the students’ interest. Secondly, finding showed 
that the trainer’s personality was very significant to make the 

Table 4. Students’ perceptions towards the pre-service EFL teacher training program 
No. Perceptions on the pre-service EFL teacher training course Levels of perceptions

5 4 3 2 1 X SD
  1. Training contents are relevant to my internship practicum. 9 18 3 0 0 4.20 0.61
2. Training materials were prepared and practically used. 10 14 6 0 0 4.13 0.73
3. Classroom instructions were understandable and easy to follow. 14 11 4 1 0 4.27 0.83
4. Training activities and processes were practical and useful. 12 15 3 0 0 4.30 0.65
5. Trainer was able to conduct the training successfully and effectively. 13 11 6 0 0 4.23 0.77
6. Trainees were given chances to participate and practice the activities. 16 10 3 1 0 4.37 0.81
7. I have learned how to use English in the classroom from the trainer. 13 14 3 0 0 4.33 0.66
8. I have learned how to use English in the classroom from my friends. 10 9 10 1 0 3.93 0.91
9. I have learned teaching techniques from the trainer. 17 9 3 1 0 4.40 0.81
10. I have learned teaching techniques from my friends. 9 10 11 0 0 3.93 0.83
11. I have learned to make simple teaching materials from the training. 8 15 7 0 0 4.03 0.72
12. Group working made my group complete the assignment effectively and successfully. 5 17 8 0 0 3.90 0.66
13. I learned to accept my friend’s opinion from working in groups. 4 21 4 1 0 3.93 0.64
14. I learned to respect my friend’s creative abilities from working in groups. 9 16 5 0 0 4.13 0.68
15. The atmosphere of working in groups was comfortable and relaxing. 14 10 5 0 1 4.20 0.96
16. Group work made me learn to accept the different idea from others. 9 17 3 0 1 4.10 0.84
17. Brainstorming in groups created freedom of learning and resulted in creative activities. 9 17 3 0 1 4.10 0.84
18. I like to use group working with my students in my practice teaching next year. 12 12 5 1 0 4.17 0.83
19. After this EFL training, I am confident for my practice teaching next year. 6 12 12 0 0 3.80 0.76
20. The training time was enough for the training syllabus. 10 6 13 1 0 3.83 0.95
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training successful. For example, Nid said, “She has power, 
she was kind and understandable. And she showed us a good 
example of a good English teacher.” On the other hand, Sue 
observed that, “I like her voice projection.” Lastly, findings 
indicated that the trainer’s strategy of training techniques 
had led to the students’ satisfaction of her teaching. For 
example, Pearl said, “She was well-prepared.” Similarly, Ed 
expressed that, “Her teaching helped to clarify my confusion 
of teaching English I used to have.” This was supported by 
Sue as she said that, “Her presentation was clear, concise 
and understandable.” On the other hand, Pete liked it when 
the trainer gave a short and concise summary of the previous 
session before moving the session of that day. Though most 
students like it when she spoke English, particularly when 
giving instructions. “It was clear,” Peter said, Opal com-
plained that her speaking English in class all the time was 

problematic for her. And sometimes, “She spoke too fast for 
some of us to follow,” Pearl agreed.

In brief, the findings indicated that the trainer’s knowl-
edge, her expertise as well as her personality were the main 
results of the success of the training that made the trainees 
satisfied, particularly her training strategies of training pre-
sentation.

Limitations of the EFL training program

Lastly, findings revealed that there were two limitations of 
this pre-service EFL teacher training that were the schedule 
time, and the training activities. Firstly, the trainees did not 
like it when the first two sessions were scheduled on Satur-
days. Besides, it was too long for 6-hour session per day as 
Ed said, “Three hours per day is OK.” And thus, the train-
ees preferred to have more time if there is another training. 
Secondly, findings showed that there was not enough time 
for them to participate in some activities like “role-play.” 
For example, Sarah and Pete agreed that group participation 
was good but it was not enough for individual practice. They 
needed more time. All the two limitations were very useful 
if there were similar pre-service EFL teacher training in the 
future.

CONCLUSION AND RECOMMENDATION

This research paper presents an investigation of the effects of 
the pre-service EFL teacher training in English language pro-
gram including the student teachers’ perceptions towards the 
EFL training course. The findings of the study revealed that 
the effects of the EFL training was very high. This showed in 
three areas that were the significant changes of the students’ 
knowledge and experience in all areas of the training contents, 
the students’ perceptions on the most usefulness of the EFL 
training, and finally they all reflected that they gained a lot of 
knowledge and experience of the training contents from the 
training activities and process provided. And the most import-
ant factor of the training they appreciated was the trainer. The 
trainees viewed that she was knowledgeable and had expertise 
in teaching English and organizing training activities. More-
over, they appreciated her enthusiastic personality and moti-
vating teaching techniques which they learned a lot from.

Conclusions

The study can be concluded in two arenas which are: 1) the 
students’ change, and 2) the EFL training and its applications.

The Students’ change

Two areas of change found in this study.They are: 1) knowl-
edge and experience in teaching English, and 2) attitudes 
towards the EFL training as discussed below:

Knowledge and experience in teaching English

Findings of the study indicated that the students recognized 
the change in their knowledge and experience after attending 

Table 5. Usefulness of the EFL training program
Session Names The most useful (%) X Ranking

1 2 3
1)  intercultural 

communication and 
teaching English

10.34 55.17 34.48 2.17 6

2)  Using non-verbal 
language in 
teaching English

3.57 48.15 50.00 2.30 2

3)  Using warm-up 
activities 
effectively

17.24 33.33 55.17 2.30 2

4)  Using effective 
classroom language

10.71 36.00 57.14 2.30 2

5)  Applying the TPR 
teaching technique 
to young students

10.71 48.00 46.43 2.20 5

6)  The 3Ps teaching 
technique

13.33 53.85 40.00 2.27 3

7)  Basic steps 
of teaching 
vocabulary

7.14 57.69 39.29 2.17 6

8)  Basic steps of 
teaching grammars

14.29 66.67 28.57 2.00 9

9)  How to use 
games in English 
classroom

3.57 40.74 57.14 2.37 1

10)  How to use 
songs in English 
classroom

7.14 57.69 39.29 2.17 6

11) Lesson planning 10.00 62.96 33.33 2.23 3
12)  Producing 

teaching materials
10.71 56.00 39.29 2.13 7

13)  English language 
testing

17.86 60.87 32.14 2.00 9

14)  How to construct 
a good test

17.86 30.43 57.14 2.23 4

15)  Using Internet 
teaching resources 

10.71 60.00 35.71 2.10 8
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the EFL training program. This revealed in two types of 
knowledge and experience. Firstly, their knowledge and 
experience of intercultural communication has been changed 
by mean score of 0.73 and their nonverbal communication 
rose from the average scores of 1.93 to 2.73. This was very 
important in that intercultural sensitivity should be enhanced 
in teaching pre-service English language teachers as sup-
ported by Altan (2018) and Arcagok (2020) who both exam-
ined the cultural sensitivity of pre-service teachers in Turkey.

Secondly, the results reveal that overall knowledge and 
experience about teaching English including testing and con-
structing the test had risen from the average scores of 1.85 to 
2.62 (see Table 12 in Section 5.2.1). In particular, the find-
ings from the students’ reflections show that the EFL pre-ser-
vice teacher training had expanded their knowledge and 
experience in teaching English relating to the theories they 
learned in their normal class. Regarding to this, the train-
ees recognized that they have learned new things from the 
EFL training program in this research project. As a result, an 
impact that could be seen from the study is that the students 
can gradually develop their identity of teaching English 
through this EFL pre-service teacher training. A study by 
Prabjandee (2020) confirms this. Prabjandee explores how 
English teachers develop their professional identity and 
found that this development comes into two facets and found 
two changes that are immediate and gradual changes. Thus, 
pre-service teachers could begin their professional identity 
from a kind of EFL pre-service teacher training provided to 
them before their teaching practicum as in this study.

To sum, it is observable that substantial knowledge and 
experience are considered important for pre-service EFL 
teacher training program.

Attitudes towards the EFL training
Attitudes of the participants towards the EFL training in this 
study is found significantly positive. This attitudes change 
shows in both quantitative and qualitative findings. Firstly, 
the overall average score of the students’ perceptions was 
4.2 which means that the students mostly agreed the EFL 
training was useful to them. As shown in data analysis from 
students’ reflections that his mostly dealt with learning 
teaching techniques and having opportunities to highly par-
ticipate, involve, and practice the activities provided during 
the training.

On the other hand, findings from the students’ reflections 
reveal that their positive attitudes on the EFL training are 
influenced by the training activities and process, including 
the trainer and her techniques of training. Concerning the 
training activities and process, the trainees expressed that the 
training atmosphere was quite relaxing and inspiring. This 
was different from the atmosphere in their regular classroom 
activities. In addition, during the training the students were 
given chances for active participation, and not only listening 
to the trainer. Moreover, the most interesting findings reveal 
that these positive attitudes towards the EFL training might 
be resulted from the trainer’s knowledge and her expertise, 
her personality, and her presentation techniques. In fact, the 
participants stated that they liked it when the trainer gave 

clear instructions. Moreover, her method of revising the pre-
vious session before stating the new session was helpful for 
them. This helped the students to recall what was left in the 
last session, and be able to link the new knowledge with the 
previous one.

Besides, the findings indicate that the trainer’s personal-
ity had affected the students concerning being a role model 
of English teacher. This was expressed by Nid that, “She 
has power,” while Sue liked her voice projection and Pearl 
impressed her well-prepared teaching. However, Opal did 
not like it when the trainer spoke English all the time; she 
had difficulties in catching her speaking. Similarly, Pearl 
said the trainer sometimes spoke too fast. Regarding speak-
ing English during the training, this should be done and 
enforced to make the EFL pre-service teachers familiar with 
using English in classroom as we call it communicative lan-
guage teaching or CLT (Littelwood, 1981; Harmer, 2007). 
In this case, the research argues that the trainees should be 
encouraged and motivated to use CLT before their real-life 
teaching or even the near future of their practicum in the 
following year after this EFL training. This is supported by 
Mak (2004) who found that the pre-service teachers in the 
study were affected by CLT’s beliefs when dealing their atti-
tudes towards certain teaching problems.

In brief, attitudes of the trainees in this study are signif-
icant in motivating and inspiring them to become profes-
sional teachers in the future. And in this study, the training 
process and the trainer played the important role.

The EFL training program and Its applications
This study has shed light on how the pre-service EFL teacher 
training program can encourage and motivate pre-service 
teachers to become professional in their future teaching 
career. Considering training applications, two issues of con-
cerns found to have influences on the success of the pre-ser-
vice EFL teacher training for pre-service teachers in this 
study. They are: 1) contents of the EFL training, and 2) the 
trainer’s knowledge and skills.

Contents of the pre-service EFL teacher training
Regarding the training contents in the study, the researcher 
and the trainer had distributed the questionnaire to the stu-
dents. The purpose was to examine their needs of training 
contents. Consequently, the results of questionnaire led 
to setting priority of the contents for the pre-service EFL 
teacher training in the study. This was categorised in three 
major areas that were: 1) intercultural communication, 2) 
teaching techniques, and 3) testing and evaluation. More-
over, the results from the questionnaire also revealed that the 
trainees viewed high benefits of the EFL training provided. 
This was indicated by the total average of mean score of 4.2. 
This could be claimed that the trainees put the importance 
on EFL pre-service teacher training before they would have 
their practicum in the following year.

However, it was noticeable that the students who attended 
this pre-service EFL teacher training had already enrolled 
in all three areas of intercultural communication, teaching 
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courses, and evaluation in their English Education Program. 
In spite of this, some students expressed that they liked the 
training because it was like a summary of their course sylla-
bus from years one to four. In particular, the findings showed 
the students perceived the usefulness of teaching techniques 
and organizing classroom management and using classroom 
language and instructions. Lastly, the students accepted that 
their confidence after attending the EFL training was rather 
high. However, this pre-service EFL teacher program did 
not include content knowledge of English, only pedagogi-
cal content knowledge is concerned. It is advisable that con-
tent knowledge is as important as teaching knowledge and 
should be included in the training schedule as well (Muzaf-
far, Rahim, & Jessee, 2011, p. 11). Thus, it can be argued 
that a kind of pre-service EFL teacher training is necessary 
for EFL pre-service teachers before having their teaching 
practicum.

Trainer’s knowledge and skills
Secondly, findings in the study indicated that the trainer’s 
knowledge and skills made the pre-service EFL teacher train-
ing successful, particularly her teaching and training exper-
tise. Most of these findings derived from qualitative data in 
this study. In this research project, the trainer’s skills deal 
with her expertise in teaching English, presentation skills, 
and her personality. The findings revealed that some students 
expressed they expected the training was boring like the pre-
vious ones they used to attend. However, in this research 
project, the trainer had experience in teaching and training 
English teachers for more than thirty years. This might be 
the result why the trainees reflected they had learned these 
teaching techniques form her even though some complained 
that the trainer sometimes spoke too fast.

Regarding the trainer’s skill of presentation, this was wit-
nessed by her making the trainees active and having high 
participation during the sessions. And this was one of the 
key factors of the training success. Basically, making the 
students becoming active learners is quite workable in all 
levels of teaching English, particularly when applying group 
work with cooperative and collaborative learning (Kagan, 
1992,1994). This always led to creating students’ motivation 
in learning (Ushioda, 2012). Lastly, it was the trainer’s per-
sonality that the students impressed. One student expressed 
that the trainer had a kind of power as well as her kindness 
and understanding, “She shows us a good example of being 
a good English teacher.”

To conclude, the success of EFL training for pre-service 
teachers depends on two factors that influence the students’ 
motivation and attitudes. They are the training contents and 
the trainer’s knowledge and skills.

Recommendations
In this research study, only one major limitation was timing 
of the training. This EFL pre-service teacher training program 
was targeted at the fourth-year students who enrolled in a 
specific English course at the university in the study. As thus, 
the pre-service EFL teacher training program was added up to 

their regular class. At the beginning of the training, the train-
ees were not happy and some students were absent when the 
first two sessions were scheduled on weekends though they 
accepted that this training was very useful to them. However, 
when the researcher and the trainer had changed the schedule 
time from weekends to working days and on their learning 
time-table, it turned out that the whole class of students were 
not absent. Moreover, they were willing and active to partic-
ipate in the training activities provided, particularly role-play 
and micro-teaching. As a result, the researcher suggests that 
training schedule on weekends is not recommended.
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