
INTRODUCTION
Aesthetic literacy has emerged as a critical component of 
education in China, aligning with the country’s broader 
educational reforms aimed at fostering well-rounded indi-
viduals. Recognizing the significance of aesthetic literacy, 
General Secretary Xi Jinping has emphasized its role in cul-
tivating cultural awareness and artistic appreciation among 
citizens, contributing to national cultural rejuvenation (Lan 
& Phanlukthao, 2024; Xi, 2018). In response, policymakers 
have incorporated aesthetic education into national educa-
tion policies, aiming to integrate it into various levels of the 
curriculum (Haslip & Gullo, 2018; Reimers & Chung, 2019; 
Zhou & Wang, 2019). However, despite these high-level pol-
icy endorsements, the implementation of aesthetic literacy in 
higher vocational education remains inconsistent. Research 
suggests that vocational institutions often prioritize techni-
cal skill development over aesthetic literacy, leaving a gap 
in students’ cultural and artistic competencies (Lili & Hang, 
2023; Zhao & Liu, 2021). This discrepancy highlights a need 
for systematic strategies to enhance the aesthetic literacy of 
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both educators and students in China’s vocational education 
system.

Aesthetic literacy among educators plays a crucial role 
in shaping students’ creative expression, cultural engage-
ment, and artistic development. International studies con-
firm that educator competence significantly impacts learning 
outcomes, particularly in aesthetic education (Darling-
Hammond, 2017; Hattie, 2012). However, in China’s vo-
cational education system, research on aesthetic literacy 
competencies among educators remains limited (Chen & Li, 
2020; Jian, 2024; Tatin et al., 2024). Structural challenges 
further exacerbate this issue, including the lack of special-
ized aesthetic education programs in vocational institutions 
(Retnawati et al., 2016; Wang & Zhang, 2022). Liu et al. 
(2021) found that existing art educator training programs 
focus primarily on technical skills, with insufficient empha-
sis on pedagogical literacy and curriculum integration. As 
a result, many educators enter the field with limited under-
standing of aesthetic literacy and its role in holistic educa-
tion. These gaps underscore the need for a comprehensive 
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framework to develop aesthetic literacy competencies among 
vocational educators, ensuring that they can effectively inte-
grate aesthetic education into their teaching practices.

Comparative studies of aesthetic literacy frameworks in 
other countries highlight different approaches to integrating arts 
education in vocational training. In Finland, aesthetic literacy 
is deeply embedded within teacher education programs, with a 
strong emphasis on creativity, critical thinking, and pedagogical 
integration. Similarly, Japan implements a cross-disciplinary 
model, where aesthetic literacy is integrated into vocational cur-
ricula through hands-on artistic projects that connect traditional 
and contemporary artistic expressions. In contrast, the United 
States and the United Kingdom focus on competency-based 
frameworks that combine visual arts, performing arts, and 
digital media literacy to enhance vocational training. Recent 
research in South Korea further supports the role of aesthetic 
literacy in vocational education, where cultural education pol-
icies emphasize aesthetic competence as a fundamental aspect 
of holistic development. These international frameworks pro-
vide valuable insights for China’s vocational education system, 
underscoring the need for a competency-driven approach that 
balances technical skills with aesthetic education (Eisner, 2002; 
Hallam, 2015; Kantonen & Suominen, 2021). While China has 
made policy strides in incorporating aesthetic literacy, challeng-
es remain in the form of implementation inconsistencies and 
insufficient educator training, necessitating a more structured 
and globally informed strategy.

Given these challenges, this study aims to investigate 
the development of aesthetic literacy competencies among 
educators in China’s higher vocational education system. 
Specifically, it seeks to identify key literacy components 
necessary for vocational educators, assess current and de-
sired literacy levels, and propose a structured framework for 
enhancing aesthetic literacy. This research employs a three-
phase methodology: (1) identifying and validating core aes-
thetic literacy components, (2) assessing existing gaps and 
priority needs, and (3) designing a professional development 
program based on established educational frameworks. By 
systematically addressing these aspects, the study provides 
both theoretical insights and practical solutions for strength-
ening aesthetic literacy in vocational education.

The significance of this study lies in its potential contri-
butions to educational policy and practice. While focused on 
Anhui province, its findings offer broader implications for 
vocational education across China. By enhancing educator 
literacy in aesthetic education, this research supports China’s 
ongoing efforts to integrate cultural and artistic literacy into 
technical and vocational training. Furthermore, it bridges 
a critical research gap by providing a competency-based 
framework tailored to vocational educators. This study thus 
serves as a foundation for future research and policy initia-
tives aimed at advancing aesthetic literacy in vocational ed-
ucation and fostering a more holistic approach to learning.

Research Question
• How do aesthetic literacy competencies develop among 

educators in China’s higher vocational education 
system?

SCOPE OF THE RESEARCH

Scope of Content

This study investigates the development of aesthetic literacy 
competencies among educators in higher vocational colleges 
in Anhui province, China. It focuses on identifying key lit-
eracy components, assessing current competency levels, and 
proposing a structured framework for enhancing aesthetic 
literacy in vocational education. The research is grounded 
in a comprehensive literature review and expert validation to 
ensure its relevance and applicability. Through an extensive 
synthesis of scholarly works (Wang, 2013; Du, 2022; Xie 
& Guo, 2022; Liu & Wu, 2022), four core components of 
aesthetic literacy were identified:
1. Aesthetic Knowledge Literacy: Educators’ under-

standing of aesthetic theories, historical developments, 
and the intersection of aesthetics with educational 
psychology.

2. Aesthetic Teaching Literacy: Pedagogical competencies 
necessary for delivering aesthetic education, includ-
ing curriculum design, instructional strategies, digital 
teaching integration, and assessment methodologies.

3. Professional Aesthetic Literacy: The ability to demon-
strate, interpret, and facilitate creative expression, en-
abling educators to guide students in artistic engagement.

4. Activity Management Literacy: Organizational and 
leadership capabilities essential for planning, imple-
menting, and evaluating aesthetic education initiatives, 
such as co-curricular programs, community engage-
ment, and cross-disciplinary collaboration.

By examining these components, the study aims to bridge 
existing literacy gaps in vocational education, fostering a 
more structured and impactful approach to aesthetic literacy 
development among educators.

Population, Sample Group, and Data Sources

To achieve its objectives, this study follows a three-phase 
research design, incorporating expert evaluations, educator 
surveys, and program development strategies.

Phase 1: Identification of aesthetic literacy components

1. Five aesthetic education experts were selected through 
purposive sampling to assess the suitability and rele-
vance of the identified literacy components.

2. The experts included academics, educators, and insti-
tutional leaders with extensive experience in aesthetic 
education.

3. The evaluation process aimed to validate the literacy 
framework and indicators, ensuring their applicability 
within China’s vocational education system.

Phase 2: Needs assessment of educator literacy

1. The study targeted all aesthetic education adminis-
trators and teachers in higher vocational colleges in 
Anhui province, encompassing approximately 600 
individuals.
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2. A representative sample of 240 educators was selected 
using stratified random sampling, ensuring proportion-
al representation based on job roles and institutional 
contexts.

3. Data collection utilized a dual-response Likert scale 
questionnaire, measuring both current literacy levels 
and desired competency levels.

4. The Priority Needs Index (PNImodified) was applied 
to identify the most critical literacy gaps requiring 
development.

Phase 3: Development of the aesthetic literacy 
enhancement program

1. A panel of five experts participated in in-depth inter-
views to provide strategic insights on enhancing aes-
thetic literacy competencies.

2. Another expert panel evaluated the suitability and feasi-
bility of the proposed professional development frame-
work, ensuring its alignment with educational best 
practices and institutional requirements.

This structured research approach enables a comprehen-
sive understanding of aesthetic literacy competencies among 
educators, ensuring that the findings contribute meaningfully 
to vocational education reform in China.

METHODOLOGY

This study employs a Research and Development (R&D) 
methodology to systematically investigate the develop-
ment of aesthetic literacy competencies among educators 
in China’s higher vocational education system. The re-
search follows a three-phase structure, ensuring a struc-
tured approach to identifying key literacy components, 
assessing current competency levels, and designing an en-
hancement framework (Abuhassna et al., 2024; Calafato, 
2024; Widowati et al., 2017).

Phase 1: Identification of Aesthetic Literacy 
Components

The first phase aimed to establish a framework for aes-
thetic literacy competencies by validating key compo-
nents through expert evaluation. Five experts specializing 
in aesthetic education, vocational education, and teacher 
development were selected using purposive sampling to 
assess the suitability and relevance of the literacy compo-
nents. These experts were chosen based on their academ-
ic expertise and practical experience in aesthetic literacy 
instruction.

To assess the validity of the identified components, a 
structured checklist questionnaire was developed and refined 
through expert feedback. The instrument was designed to 
evaluate the appropriateness of each aesthetic literacy com-
ponent and its indicators for vocational educators. Experts 
rated the suitability of each component using a 5-point Likert 
scale to determine its applicability within the vocational ed-
ucation context.

Phase 2: Assessment of Current Literacy Competencies 
and Priority Needs
To determine the existing competency levels and areas re-
quiring improvement, a needs assessment was conducted 
among vocational educators. The target population consist-
ed of 600 educators from higher vocational institutions in 
Anhui province, from which 240 participants were selected 
through stratified random sampling. This sampling technique 
ensured proportional representation of educators based on 
their teaching roles and institutional contexts. The sample 
size was determined using Krejcie and Morgan’s (1978) 
guidelines and validated with Yamane’s formula (1973) at a 
95% confidence level.

Phase 3: Development of the Aesthetic Literacy 
Enhancement Program
Based on the findings from Phases 1 and 2, a structured pro-
fessional development program was designed to enhance 
aesthetic literacy competencies among vocational educators. 
The program aimed to address the competency gaps iden-
tified in the needs assessment while aligning with effective 
pedagogical strategies for aesthetic education. Five experts 
in aesthetic education and vocational training participated in 
in-depth interviews to provide strategic insights into effec-
tive literacy development methods.

RESULTS
The data analysis is structured according to the research ob-
jectives, focusing on the identification of aesthetic literacy 
components, assessment of current and desired competency 
levels, and the development of an enhancement program to 
improve educators’ aesthetic literacy in China’s higher voca-
tional education system.

Components of Aesthetic Literacy for Educators
Identified components and indicators
Through an extensive literature review and expert valida-
tion, four primary aesthetic literacy components essential 
for vocational educators were identified. These components 
provide a comprehensive framework for evaluating and en-
hancing educators’ competency in aesthetic education, as 
shown in Table 1.

These components provide a structured competency mod-
el for aesthetic literacy, ensuring that educators are equipped 
with both theoretical knowledge and practical skills to effec-
tively teach and manage aesthetic education initiatives.

Expert validation of components
Expert validation confirmed that all four components were 
highly relevant for vocational educators. The evaluation 
demonstrated that Professional Aesthetic Literacy re-
ceived the highest validation scores, followed by Aesthetic 
Teaching Literacy, Aesthetic Knowledge Literacy, and 
Activity Management Literacy, as shown in Table 2.
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The expert evaluations confirmed the strong relevance 
and applicability of these literacy components in the voca-
tional education context. The results highlight the importance 
of developing educators’ artistic proficiency, pedagogical 
expertise, and organizational capabilities to enhance aesthet-
ic literacy.

Assessment of Current and Desired Competency Levels
The assessment of current and desired literacy levels among 
vocational educators revealed significant gaps between ex-
isting competencies and the required standards. Educators 
demonstrated moderate competency in all four literacy do-
mains, with Professional Aesthetic Literacy and Aesthetic 

Teaching Literacy ranking the highest in the current state as-
sessment. However, Activity Management Literacy emerged 
as the most critical area for development, indicating a need 
for stronger organizational and leadership training in aes-
thetic education, as shown in Table 3.

The findings highlight that while educators possess a 
moderate level of aesthetic literacy, there are notable com-
petency gaps that require targeted interventions. Activity 
Management Literacy ranked as the highest priority need, 
followed by Aesthetic Knowledge Literacy, Aesthetic 
Teaching Literacy, and Professional Aesthetic Literacy. 
These results emphasize the necessity of structured profes-
sional development to bridge the gap between current com-
petencies and desired proficiency levels in aesthetic literacy.

Development of the Aesthetic Literacy Enhancement 
Program
Based on the findings from Phases 1 and 2, a structured pro-
fessional development program was designed to enhance 
aesthetic literacy competencies among vocational educators. 
The program was developed with expert input and structured 
around five key areas:
1. Principles: Based on the 70:20:10 Learning Model, inte-

grating experiential learning, social learning, and formal 
education.

2. Objectives: Addressing competency gaps identified in 
the literacy assessment.

3. Content: Developed into four training modules, each 
targeting a specific aesthetic literacy component.

4. Development Process: Implemented through workplace 
practice, coaching, mentoring, training, and interactive 
workshops.

5. Evaluation: Designed as a three-phase assessment mod-
el, incorporating pre-program assessment, formative 
evaluation, and post-program evaluation.

Evaluation of the Enhancement Program
The enhancement program was evaluated by five indepen-
dent experts, who assessed its suitability and feasibility for 
implementation in vocational education settings. The expert 
review confirmed high validation scores for all program 
components, indicating strong confidence in its applicability 
and effectiveness, as shown in Table 4.

The high evaluation scores across all program compo-
nents confirm the program’s strong theoretical foundation 

Table 1. Components and Indicators of Aesthetic Literacy 
for Educators
Components Indicators
Aesthetic 
Knowledge 
Literacy

Understanding of aesthetics, history 
of aesthetic education, educational 
psychology, and pedagogy

Aesthetic 
Teaching Literacy

Curriculum design, instructional 
strategies, digital teaching skills, 
student engagement, and assessment 
methods

Professional 
Aesthetic Literacy

Ability to demonstrate artistic 
expression, interpret creative works, 
foster students' creativity, and 
facilitate emotional communication 
through aesthetics

Activity 
Management 
Literacy

Organizing community activities, 
integrating aesthetic education with 
discipline-based learning, providing 
professional guidance, and fostering 
innovative artistic projects

Table 2. Expert Validation of Aesthetic Literacy 
Components
Components Mean 

Score
Interpretation

Aesthetic Knowledge Literacy 4.60 Highest Suitability
Aesthetic Teaching Literacy 4.70 Highest Suitability
Professional Aesthetic Literacy 4.80 Highest Suitability
Activity Management Literacy 4.60 Highest Suitability
Overall 4.70 Highest Suitability

Table 3. Summary of Current and Desired Literacy Levels and Priority Needs
Components Current State (Mean) Desired State (Mean) PNI Modified Priority Ranking
Aesthetic Knowledge 
Literacy

3.29 4.32 0.313 2

Aesthetic Teaching Literacy 3.52 4.50 0.278 3
Professional Aesthetic 
Literacy

3.53 4.44 0.258 4

Activity Management 
Literacy

3.37 4.44 0.318 1

Overall 3.43 4.43 0.292 -
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and practical applicability for enhancing aesthetic literacy 
competencies in higher vocational education. These results 
highlight the program’s potential to significantly improve 
educators’ knowledge, teaching effectiveness, and man-
agement capabilities in aesthetic education. This research 
provides empirical evidence and practical solutions for ad-
vancing aesthetic literacy development in vocational ed-
ucation settings. The structured training program offers a 
replicable model for ensuring the successful integration of 
aesthetic education in China’s vocational institutions.

DISCUSSION AND CONCLUSION

The findings of this study confirm the significance of aesthet-
ic literacy in vocational education and highlight critical gaps 
in educators’ competencies. The research supports existing 
literature emphasizing the role of aesthetic education in ho-
listic student development and national cultural rejuvenation 
(Xi, 2018; Lan & Phanlukthao, 2024). The study’s identi-
fication of four primary aesthetic literacy components—
Aesthetic Knowledge Literacy, Aesthetic Teaching Literacy, 
Professional Aesthetic Literacy, and Activity Management 
Literacy—aligns with the theoretical framework of aesthet-
ic education, which emphasizes both knowledge acquisition 
and practical application (Chen & Li, 2020; Zhou & Wang, 
2019). These components are consistent with previous re-
search advocating for a competency-based approach to 
aesthetic education in vocational institutions (Wang, 2013; 
Retnawati et al., 2016).

A key finding of this study is that educators exhibit 
moderate competency in all four literacy domains, with 
notable gaps in Activity Management Literacy. This aligns 
with previous studies indicating that vocational educators 
often receive insufficient training in organizational and 
leadership skills for aesthetic education (Wang & Zhang, 
2022; Liu et al., 2021). The significant discrepancy be-
tween current and desired competency levels, as indicated 
by the Priority Needs Index (PNImodified), underscores 
the need for targeted professional development interven-
tions. These findings support the argument that while 
vocational educators may possess technical expertise in 
art-related subjects, they lack systematic training in curric-
ulum integration and activity facilitation (Haslip & Gullo, 
2018; Jian, 2024).

The structured professional development program de-
signed in this study addresses these competency gaps through 
an evidence-based approach. The inclusion of the 70:20:10 

Learning Model ensures a balanced integration of experi-
ential, social, and formal learning, which is consistent with 
best practices in teacher education (Darling-Hammond et al., 
2017; Hattie, 2012). Expert evaluations of the program con-
firmed its theoretical and practical applicability, validating 
its potential to enhance aesthetic literacy in vocational ed-
ucation settings. These results align with previous research 
indicating that well-structured educator training programs 
significantly improve teaching effectiveness and student en-
gagement in aesthetic education (Lili & Hang, 2023; Xie & 
Guo, 2022).

However, some inconsistencies with prior research were 
noted. While past studies have suggested that digital tools 
and new media could enhance aesthetic literacy education 
(Lili & Hang, 2023), this study did not extensively address 
the role of technology in vocational educators’ aesthet-
ic training. Future research should explore the integration 
of digital platforms in aesthetic literacy development, 
particularly in virtual and hybrid learning environments. 
Additionally, while this study focused on Anhui province, 
variations in aesthetic literacy competencies across different 
regions of China remain unexamined. Given the diversity 
of vocational education policies and institutional practices, 
a comparative analysis across multiple provinces would 
provide deeper insights into regional disparities and policy 
effectiveness.

Despite its potential, implementing the proposed pro-
fessional development framework faces several challenges. 
First, vocational institutions often lack adequate funding 
and resources for aesthetic education initiatives, prioritizing 
technical skill development over holistic education (Zhao & 
Liu, 2021). Without sustained financial support, many insti-
tutions may struggle to implement comprehensive training 
programs for educators. Second, resistance to pedagogical 
change remains a significant barrier. Some vocational edu-
cators perceive aesthetic literacy as secondary to technical 
competency, leading to a lack of motivation in engaging with 
professional development programs (Wang & Zhang, 2022). 
Third, the availability of trained facilitators and mentors in 
aesthetic literacy is limited. Most current training models fo-
cus on general education settings, and vocational educators 
require specialized programs tailored to their professional 
context (Liu et al., 2021).

Additionally, digital literacy presents both an opportunity 
and a challenge in implementing aesthetic literacy training. 
While technology-enhanced learning can improve access 
to training materials and facilitate interactive engagement, 
many vocational educators in China have limited digital 
proficiency (Reimers & Chung, 2019). Without adequate 
training in digital tools, educators may struggle to integrate 
online resources, virtual art platforms, and multimedia tools 
into their teaching practices. The integration of digital liter-
acy into the proposed framework would require additional 
investment in technological infrastructure and continuous 
professional support.

The qualitative perspectives of educators also indicate 
concerns regarding the practical implementation of aesthetic 
literacy within existing vocational curricula. Interviews with 

Table 4. Expert Evaluation of the Enhancement Program
Program 
Component

Suitability 
(Mean Score)

Feasibility 
(Mean Score)

Principles 4.60 4.80
Objectives 4.80 4.60
Content 4.70 4.55
Development Process 4.75 4.65
Evaluation Methods 4.80 4.60
Overall 4.73 4.64
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educators reveal that many face heavy workloads, limiting 
their time and capacity to engage in professional devel-
opment (Chen & Li, 2020). Additionally, the lack of clear 
national guidelines for aesthetic literacy in vocational edu-
cation leads to inconsistencies in implementation across in-
stitutions. Developing a standardized yet flexible model that 
aligns with institutional constraints while promoting engage-
ment in aesthetic education is essential for the success of the 
proposed framework.

This study contributes to the growing body of research 
on aesthetic literacy by systematically investigating the com-
petencies required for vocational educators and proposing 
a structured framework for professional development. The 
findings confirm that aesthetic literacy is a crucial but un-
derdeveloped component of vocational education in China. 
Despite policy-level support for aesthetic education, its im-
plementation remains inconsistent due to insufficient edu-
cator training, a lack of curriculum integration, and limited 
institutional resources. The identification of key literacy 
components and the prioritization of competency gaps offer 
a practical roadmap for improving aesthetic education within 
vocational institutions.

The professional development program designed in this 
study provides a replicable model for enhancing aesthetic 
literacy competencies among vocational educators. By ad-
dressing key deficiencies in knowledge, pedagogical skills, 
and organizational capacities, the program aligns with na-
tional educational reforms and international best practices in 
aesthetic education. The high validation scores from expert 
evaluations further reinforce the program’s feasibility and 
effectiveness, suggesting that it could serve as a blueprint for 
broader implementation across China’s vocational education 
system.

However, several areas warrant further research. First, 
a longitudinal study assessing the long-term impact of the 
professional development program on educators’ competen-
cies and student outcomes would be valuable. Second, given 
the growing role of technology in education, future studies 
should explore how digital tools and media can be integrated 
into aesthetic literacy training. Third, comparative research 
across different provinces and educational institutions would 
provide a more comprehensive understanding of regional 
differences in aesthetic literacy implementation. Fourth, fur-
ther research should investigate policy mechanisms that can 
support the institutionalization of aesthetic literacy training 
in vocational education, ensuring its sustainability beyond 
short-term initiatives. Finally, an in-depth analysis of voca-
tional educators’ attitudes toward aesthetic literacy and their 
professional development needs would provide valuable in-
sights into designing more effective and engaging training 
models.

By addressing these research gaps, future studies can 
build upon the findings of this study to further advance the 
integration of aesthetic literacy into vocational education. 
Strengthening aesthetic literacy among educators will not 
only enhance the quality of teaching but also contribute to 
the broader goal of cultural enrichment and holistic student 
development in China’s vocational education system.
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