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This study aimed to investigate the effectiveness of a new instructional toolkit for improving
English grammar skills, particularly verb tense structures, among Thai EFL students. The
research objectives were 1) to evaluate the toolkit’s effectiveness in enhancing students’
English grammar skills in verb tense structures; 2) to examine the impact on Thai EFL students’
learning achievement; 3) to assess knowledge retention after using the toolkit; 4) to analyze
relationships among study levels, English proficiency levels, and learning achievement before
and after toolkit use; 5) to explore students’ perceptions of the toolkit’s design, retention
development, and implementation. The sample consisted of 200 students (100 primary and
100 secondary) from public schools in Bangkok’s Thonburi district, using a multi-level group
research design. Data collection instruments included the instructional toolkit, achievement tests,
questionnaires, and interviews. Data were gathered before, during, and after the intervention,
and analyzed using both quantitative (SPSS) and qualitative (content analysis) methods. The
research revealed that 95 percent of students and teachers acknowledged the toolkit’s efficiency
and efficacy, with significant improvements noted post-intervention. The toolkit effectively
enhanced knowledge retention in verb tense structures across different educational levels,
showing particular resonance with higher-grade students and those at intermediate proficiency.
Practical implications of the findings include 1) the need for school policies to mandate OBE-
aligned toolkits with age-appropriate designs, and 2) the importance of incorporating self-paced,
practical language application opportunities for Thai EFL students. This study contributes to
discourses on instructional innovation in EFL contexts by underscoring tailored toolkits’ potential
to address specific linguistic challenges while aligning with educational reforms. Future research
could explore adaptability across age groups, design variations, and other complex linguistic
elements.

Key words: Instructional Toolkit, Study Kit, Outcome-Based Instruction, English Grammar,
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INTRODUCTION

Background of the Study

One of the transformative aspects of OBE has been its
impact on English language instruction. Given Thailand’s
policy on student-centered learning (Ministry of Education,

Since 2008, the transition to Outcome-Based Education
(OBE) had been a critical milestone in Thailand’s education-
al reform, shaping the pedagogical landscape in significant
ways (Ministry of Education, 2008). The OBE model places
less emphasis on instructional processes and focuses instead
on predefined learning outcomes aligned with the Basic
Education Core Curriculum (A.D.2008). This model aims to
equip students with the requisite knowledge and skills for
societal participation and lifelong learning. As Pimpa and
Moore (2012) note, OBE allows schools to integrate local
resources and instructional strategies to develop tailored
curricula, thereby empowering students to take ownership of
their learning journey.
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2008; Thamraksa, 2011), teachers are increasingly expected
to devise innovative instructional techniques. This pivot to-
wards “instructional innovation” has grown in importance as
a strategy for augmenting students’ cognitive and linguistic
capabilities, culminating in more effective learning environ-
ments (Lee, 2008). Phochanukul (2008) further supports this
view, citing educational innovation as a factor that enhances
the overall efficiency of the learning process.

However, the implementation of OBE in English language
teaching (ELT) has not been without challenges. English, as
a global language, presents complexities that many Thai stu-
dents grapple with, especially concerning grammatical ele-
ments like tenses. A recent study by Kaweera (2023) found
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that 78% of Thai university students struggle with correct
tense usage in their writing, highlighting the persistent na-
ture of this problem. Rahman and Ali (2015) and Cakir
(2011) corroborate these findings, emphasizing that despite
curricular emphasis on English from an early age, Thai stu-
dents frequently encounter difficulties with tense usage, even
at advanced educational stages.

Furthermore, the role of memorization as a foundation-
al element in language learning cannot be overlooked. As
Bloom’s taxonomy suggests, mastery in recall sets the stage
for deeper cognitive activities such as comprehension and
application (Bloom, 1956). However, Thai students’ strug-
gle with English verb tenses often stems from difficulties in
memorizing the 12 different tense patterns. Hinnon (2014)
found that over 80% of Thai EFL students reported signif-
icant challenges in remembering and applying correct verb
tenses in their English communication.

The recent initiatives by academics and educators to de-
vise methods for assisting students in tense memorization
have largely remained grounded in traditional pedagogy. As
Hinnon (2014) notes, Thai students continue to struggle with
memorizing and applying the 12 different tense patterns,
suggesting that current teaching approaches have been insuf-
ficient in addressing these specific linguistic challenges. This
underscores the need for innovative instructional methods
that not only align with OBE principles but also effective-
ly tackle the persistent difficulties Thai students face with
English verb tenses (Rahman & Ali, 2015; Cakir, 2011).

In this context, the development of an instructional tool-
kit, as proposed in this study, offers a novel approach to
facilitate the learning of verb tenses. The toolkit aims not
only to enhance memorization but also to encourage the an-
alytical and application skills required for effective language
use. It is posited that this toolkit could significantly impact
students’ proficiency and attitudes toward English grammar,
thereby fulfilling the broader educational goals of OBE (Lee,
2008).

Statement of the Problem

The transition to outcome-based education (OBE) in
Thailand since 2008 has significantly restructured the ed-
ucational landscape, emphasizing the quality of the learn-
ing outcomes over the educational processes (Ministry of
Education, 2008). This paradigmatic shift has particularly
influenced the field of English Language Teaching (ELT),
prompting educators to evolve and innovate their pedagogi-
cal approaches to better align with the OBE framework and
cultivate self-sufficiency and lifelong learning among stu-
dents (Thamraksa, 2011; Lee, 2008).

Despite these reforms, research indicates that Thai stu-
dents encounter substantial difficulties in mastering English
grammar, specifically in understanding and utilizing the
different verb tense structures (Hinnon, 2014; Rahman &
Ali, 2015; Cakir, 2011). Traditional instructional methodol-
ogies, which have primarily centered on rote learning and
memorization, have proven to be inadequate for overcom-
ing these linguistic barriers. Hence, there exists a clear and
present need for the innovation of instructional methods and

resources that are not only compatible with the OBE ap-
proach but are also effective in aiding the acquisition and
mastery of complex English grammatical structures, particu-
larly verb tenses (Bloom, 1956).

Given these gaps and challenges, the necessity for an in-
novative instructional toolkit tailored for teaching English
grammar becomes evident. Such a toolkit should not only
align with the principles of OBE but also incorporate inno-
vative teaching methods that can assist in the effective mem-
orization and application of English verb tense structures.
This study aims to develop and assess an instructional toolkit
focused on teaching English verb tenses and evaluate its im-
pact on the grammar competence and attitudes of Thai EFL
students in the Thonburi district of Bangkok.

By exploring the effects of this toolkit, the research aims
to contribute to the development of effective, outcome-based
instructional methods that can improve English grammar
competence among Thai EFL students, while also adhering
to the nation’s educational policies that advocate for instruc-
tional innovation.

Significance of the Study

The study aimed to fill critical gaps in the field of English
Language Teaching (ELT) in Thailand, particularly with re-
spect to outcome-based education (OBE). The transition to
OBE in Thailand’s educational system since 2008 necessi-
tated pedagogical changes to meet established standards and
goals (Ministry of Education, 2008). Despite this transition,
there were limited resources and instructional toolkits spe-
cifically tailored to the needs and challenges of Thai EFL
students.

The research addressed a persistent problem in English
language acquisition among Thai EFL students—namely, the
consistent difficulties faced by students in understanding and
using verb tenses correctly, even after years of formal educa-
tion (Rahman & Ali, 2015; Cakir, 2011). Bloom’s Taxonomy
(1956) emphasized the importance of memorization in lay-
ing the foundation for higher-order thinking skills. However,
memorization of the 12 verb tenses had remained a signifi-
cant challenge for Thai EFL students (Hinnon, 2014).

By focusing on the development and assessment of an in-
structional toolkit for teaching English verb tenses within an
OBE framework, the study had the potential to offer substan-
tial benefits for both educators and students. For educators,
the toolkit could serve as an innovative resource to supple-
ment existing pedagogical approaches, making the teaching
process more effective and aligned with OBE objectives.

For students, the toolkit aimed to simplify the process of
memorizing verb tenses, thereby increasing their grammat-
ical accuracy and overall language proficiency. The study
also intended to assess students’ attitudes towards the toolkit,
providing valuable insights into its design, retention devel-
opment, and implementation—factors crucial for the tool-
kit’s ongoing refinement and future scalability.

Therefore, the study stood as a significant contribution to
educational innovation, English language pedagogy, and the
broader discourse on OBE in Thailand, offering timely and
relevant solutions to longstanding challenges in the field.
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Research Objectives

1. To find out how well the new instructional toolkit works
at improving students’ English grammar skills in verb
tense structures;

2. To investigate the effects of Thai EFL students’ learning
achievement in utilizing an instructional toolkit on the
acquisition of English grammar;

3. To investigate Thai EFL primary- and secondary-school
students’ knowledge retention after teaching using an
instructional toolkit;

4. To study relationships among study levels, English pro-
ficiency levels, and learning achievement of Thai EFL
students on the acquisition of English grammar before
and after utilizing an instructional toolkit;

5. To explore the Thai EFL students’ perceptions regarding
the instructional toolkit in terms of design, retention de-
velopment, and implementation.

LITERATURE REVIEW

Grammatical Literacy toward Learning Verb Tenses
and Impact of Instructional Toolkits

Grammatical literacy and learning verb tenses

English verb tenses present a significant challenge for Thai
EFL students due to structural differences between English
and Thai (Cakir, 2011). Hinnon (2014) emphasizes that
memorization of verb tense structures is crucial, as Thai stu-
dents often struggle to internalize the twelve English tens-
es without equivalent forms in their native language. This
finding directly informs our study’s focus on developing an
instructional toolkit to address these specific challenges.

Traditional methods of rote learning have proven in-
adequate (Rahman & Ali, 2015), necessitating innovative
pedagogical approaches. Hanan (2015) highlights the ef-
fectiveness of tailored instructional strategies that integrate
local cultural and linguistic contexts. These studies support
our research’s aim to develop a specialized toolkit that aligns
with these principles, potentially improving students’ grasp
of English grammar, particularly verb tenses.

Impact of instructional toolkits

Recent studies demonstrate the positive impact of instruc-
tional toolkits in EFL education, particularly in teaching verb
tenses. Marsaulina (2020) found that using digital platforms
and interactive tools significantly enhanced Thai university
students’ test scores and overall grammatical competence.
This finding supports our hypothesis that a well-designed in-
structional toolkit can improve students’ understanding and
application of verb tenses.

Yanawongsa et al. (2021) observed that integrating the
Outcome-Based Education (OBE) approach with instruc-
tional toolkits led to marked improvements in student perfor-
mance and satisfaction. This alignment with OBE principles
ensures clearly defined and achievable learning outcomes,
providing a more focused and effective learning experi-
ence. Our study builds on this research by developing an

OBE-aligned toolkit specifically for teaching verb tenses to
Thai EFL students.

Problems of Learning English Verb Tenses and
Necessity of an Instructional Toolkit

Problems of learning english verb tenses

Thai EFL learners face challenges in recognizing and utiliz-
ing English verb tenses due to differences between English
as a target language and Thai as their first language. The
complexities of English verb tenses often lead to struggles in
accurate and meaningful communication with other English
speakers. Research suggests that Thai EFL students can im-
prove their understanding of verb tenses through specific
learning styles (Panyang & Phusawisot, 2023). Additionally,
incorporating scaffoldings in translation courses has shown
effectiveness in enhancing students’ awareness of errors and
improving translation tasks, although challenges remain
in translating figurative language (Vleeschauwer, 2023).
Furthermore, a paradigm shift in English language teaching
pedagogy is recommended to prepare students for interna-
tional communication involving various English varieties
and cultures, emphasizing the importance of adapting to
sociolinguistic realities (Miao & Ambele, 2023; Chaisang,
& Sriwantaneeyakul, 2023). Look at these three parallel
sentences:

English sentences Meaning Thai sentences

1) I eat breakfast. happens all the 4) Chan kin kao.
(present) time or repeatedly

2) I ate breakfast. happens in the past 5) Chan kin kao
(past) and action was laew.

complete

3) I have eaten happened in the 6) Chan peng
breakfast. past and there is kin kao
(past connected a connection with

to present) the present

The parallel sentences illustrate that in Thai sentences,
the word “kin” is always used to indicate “ to eat” in English,
regardless of time, whereas in English sentences the verb
is conjugated according to the time the action took place.
In other words, it can be said that in Thai sentences, verbs
contain only action while verbs in English sentences contain
both action and time. Consequently, this causes difficulty for
the Thai EFL learners, since they have to remember all the
12 verb tenses without an equivalent structure being present
in Thai (12 forms of active voice and the other 12 forms of
passive voice).

Thus, the innovation developed for the learning of the
structures of verb tenses has become more important and
necessary for all Thai EFL learners as a tool to memorize
all the structures first. In fact, being able to memorize the
structures of verb tenses is the first thing that learners should
learn. Then, they can study more about the tenses’ usage. This
innovation is called the “Instructional Toolkit for Learning
and Teaching the Structures of Verb Tenses,” which was de-
veloped by the researcher. The study on Instructional toolkit
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Jfor Outcome-Based Instruction on English Grammar of Thai
EFL Students in Thonburi District in Bangkok is reviewed in
1) problems of learning verb tenses, 2) developing a teaching
toolkit, and 3) satisfaction of using a toolkit for learning and
teaching.

Necessity of an instructional toolkit

The necessity for a localized instructional toolkit in Thailand
is evident due to the unique challenges Thai students face in
English language learning, such as mastering verb tenses.
Research emphasizes the importance of adapting pedagogical
techniques to the cultural and academic context (Chaisang, &
Sriwantaneeyakul, 2023; Panyang & Phusawisot, 2023; Koti
et al., 2023; Miao & Ambele, 2023). Implementing scaffold-
ings in translation courses (Boonsuk et al., 2023) has shown
significant effectiveness in improving students’ awareness of
errors and enhancing translation tasks. Additionally, the need
for a paradigm shifts in English language teaching towards
a more global perspective, incorporating various English
varieties and cultures, is highlighted. This shift aims to pre-
pare students for international communication and diverse
linguistic environments, aligning with the evolving sociolin-
guistic realities of English use worldwide.

The development and distribution of these toolkits are
not without their challenges. Significant issues to consid-
er include the costs associated with development, ensuring
equitable access across urban and rural areas, and training
educators to utilize the toolkits effectively (Molenda, 2004).
Instructional toolkits can serve as a practical medium to en-
rich the educational landscape in Thailand. However, the de-
velopment process must be deeply rooted in understanding
the specific needs and challenges faced by Thai students and
educators. Continued research is crucial for optimizing these
toolkits for broader and more effective use in various educa-
tional contexts across Thailand.

An Instructional Toolkit
Development of an instructional toolkit

The foundation of learning a language is not comprehension,
but memorization. When one can remember things, they can
further develop themselves for understanding, application,
analysis, synthesis, and evaluation (Bloom, 1956). A major
problem among Thai learners to communicate effectively
using English language skills is the inability to memorize
all the 12 structures of verb tenses (Hinnon, 2014). Speakers
who have no basic retention of this grammatical patterns
find difficulty in learning the functions of each tense, as well
as the analysis of the differences between tenses later on.
Nowadays, many scholars and teachers have been presenting
ways to help learners memorize the 12 verb tenses. However,
the way they convey their techniques is still traditional. In
fact, learners still have to remember all the 12 verb tens-
es. With regard to the aforementioned background, I have
invented a toolkit to reduce the time required for learning
to memorize the structures of verb tenses by developing an
innovative toolkit for helping learners’ memorization of the

verb tenses. Should learners remember all the 12 verb tenses,
it will be easy for them to understand the functions of each
verb tense and be able to communicate with them according
to grammar rules. The product of developing the innovation
toolkit for memorizing the structures of verb tenses will
come up with an innovative toolkit for teaching the 12 verb
tenses with 24 structures (active and passive voices), and the
product will be contributed with training on how to use the
toolkit by EFL Thai teachers who are teaching at the basic
education level throughout the country so that teachers can
bring this innovation to teach to enhance their effectiveness
in learning and teaching English verb tenses.

Chawalit (n.d.) defined the term “instructional toolkit”
or “instructional media” as “bringing materials, equipment,
and methods to be employed in a systematic manner in the
classroom in order to maximize the efficacy of learning and
teaching.” The Department of Technology and Educational
Communication (2015) emphasized the importance of in-
structional media in terms of fostering learners’ interests
and facilitating students’ comprehension of challenging
subjects. According to the ADDIE Model (Molenda, 2014,
p- 43) which is a model to create the toolkit, the activities
involved in generating instructional media are character-
ized as follows: 1) Analysis, 2) Design, 3) Development,
4) Implementation, and 5) Evaluation. This has the potential
to lead to a more student-centric, outcome-based education
model (Thamraksa, 2011).

Instructional toolkits in ELT: A focus on teaching english
tenses in thai contexts

Instructional toolkits in English Language Teaching (ELT)
serve as comprehensive guides that include a range of re-
sources, activities, and techniques aimed at enhancing
the teaching and learning experience. In Thailand, where
English is taught as a foreign language (EFL), instructional
toolkits are especially useful in addressing challenges relat-
ed to English verb tenses. This section elaborates on related
studies and results concerning the development and use of
instructional toolkits for teaching tenses in ELT, particularly
in Thai contexts.

In EFL classrooms, toolkits customized for specific gram-
matical features like tenses can significantly impact students’
comprehension. However, teachers who utilized a dedicated
toolkit for teaching English tenses has never been reported
the student engagement and performance in assessments
compared to traditional methods. The toolkit integrated with
learning by doing, was therefore, aiming to contextualize the
use of different tenses.

The Outcome-Based Education (OBE) approach is
gaining momentum in Thai ELT contexts. In a study by
Yanawongsa et al. (2021), an OBE-aligned instruction-
al toolkit for teaching tenses resulted in improved student
performance and satisfaction. The study suggests that align-
ing teaching materials and methods with specific learning
outcomes allows for more focused and effective instruction
(Yanawongsa et al., 2021). A study by Marsaulina (2020)
involving Thai university students revealed that using ma-
terials that incorporates digital platforms, including mobile
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applications for practicing tenses, led to significant improve-
ments in test scores. The study emphasizes that technology
can make the learning process more engaging and interac-
tive (Marsaulina, 2020). While these studies suggest pos-
itive outcomes from using instructional toolkits, there is a
gap in large-scale, longitudinal studies that can substantiate
the long-term efficacy of such tools. More studies are also
needed to explore how these toolkits can be optimized for
different learning environments and individual needs.

METHOD

Population and Setting

Multi-stage random sampling was employed to ensure a rep-
resentative and unbiased sample. This method was chosen
because it allows for efficient sampling from a large, geo-
graphically dispersed population while maintaining random-
ness. The process involved the following steps:

1. Random selection of schools from the Thonburi district

in Bangkok.

2. Random selection of classrooms within the chosen
schools.

3. Random selection of students from the chosen
classrooms.

This approach was particularly suitable for our study as it
allowed us to maintain the hierarchical structure of the edu-
cation system (district > school > classroom > student) while
ensuring each student had an equal chance of being selected.

Two groups of students were selected which were 100
Thai EFL primary school students (Grades 4-6) from state
schools in Bangkok’s Thonburi area, and 100 Thai EFL sec-
ondary school students (Grades 10-12) from state schools
in Bangkok’s Thonburi area. The decision to include both
primary and secondary students was made to examine the
effectiveness of the instructional toolkit across different edu-
cational levels, providing a more comprehensive understand-
ing of its applicability and impact. Both groups were taught
by trained teachers using the instructional toolkit, with the
researcher acting as an observer. The groups were further
differentiated into 50 lower-primary, 50 upper-primary, 50
lower-secondary, and 50 upper-secondary students.

Instruments

Four instruments were utilized in this study: an achieve-
ment test, a questionnaire, an interview, and an instructional
toolkit.

The achievement test was designed as a multiple-choice
test with 60 questions, focusing on verb tense structures and
their applied usage. This format was chosen for its objectiv-
ity and ability to cover a wide range of content efficiently.
The 15-minute time limit was implemented to assess both
speed and accuracy, crucial factors in language proficiency.

The questionnaire was developed to gather quantitative
data on participants’ attitudes and satisfaction levels with the
instructional toolkit. This method was chosen for its ability
to collect standardized responses from a large sample size
efficiently.

Semi-structured interviews were conducted to gather
qualitative data, providing deeper insights into participants’
experiences and perceptions. This method complemented
the quantitative data from the questionnaire, allowing for a
more nuanced understanding of the toolkit’s effectiveness.
The interview took approximately 30 minutes for one focus
group. These interviews served to corroborate the findings
obtained through the questionnaires.

The instructional toolkit, the core intervention of this
study, was developed over two months with rigorous quali-
ty checks. Its design was informed by current EFL teaching
theories and tailored to address the specific challenges Thai
students face with English verb tenses for training teachers
and teaching the students.

This was a quasi-experimental study that employed pre-
tests, immediate posttests, delayed posttests, questionnaires,
and interviews to explore and compare differences in gram-
mar learning achievement among various student groups us-
ing the instructional toolkit (Figure 1). The design involved
four distinct groups of students, all taught with the same ma-
terials by the same qualified teachers. All four groups were
subject to identical pretests, treatments (instructional toolkit),
immediate posttests, questionnaires, and interviews. After a
one-month hiatus, students retook the posttest (known as the
delayed posttest) to assess knowledge retention.

In line with the research objectives, the following instru-
ments were employed:

1. Instructional Toolkit: The instructional toolkit was
developed and served as the treatment of the study. It
functioned as a learning aid to enhance students’ com-
prehension and retention of verb tense structures.

2. Achievement Tests: The achievement tests acted as the
pretest, immediate posttest, and delayed posttest, each
comprising 60 multiple-choice questions on the struc-
tures of verb tenses and their applied usage.

3.  Questionnaire: After the study concluded, a question-
naire was administered to evaluate participants’ expe-
riences, opinions, and levels of satisfaction with the
instructional toolkit aimed at enhancing their English
grammar skills.

4. Interview: Interviews were conducted to explore partic-
ipants’ perceptions towards the use of the instructional
toolkit and corroborate the findings of both the ques-
tionnaire and the tests.

Data Collection and Data Analysis

The data were collected in three phases. Initially, pretests
were administered to analyze students’ schemata of verb

/ Rl X1 O X2
i-| R X1 O X2
M;:;ul;: + 7 +Q ———> Delayed posttest
Sa
R3 X1 O X2
R4 X1 O X2
one-month break

Figure 1. Research Design
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tense structures. Subsequently, in the second phase, the
instructional toolkit developed in the first step was imple-
mented. After the toolkit’s implementation, students took a
posttest to assess changes in their academic achievement.
Concurrently, they were prompted to complete a question-
naire. This step gathered data from both the posttest and the
questionnaire. A month later, students retook the posttest to
evaluate the long-term effectiveness of the instructional tool-
kit and the retention of their knowledge.

Data obtained from the achievement tests (pretest, im-
mediate posttest, and delayed posttest) were statistically
analyzed using SPSS. Techniques like Analysis of Variance
(ANOVA) and calculation of the standard deviation (SD)
were employed to compare results both within and across
groups. In addition to this, the questionnaire data were also
processed through SPSS to determine the frequency, mean,
and standard deviation of the participants’ perceptions re-
garding the use of the instructional toolkit. Qualitative
techniques were employed to analyze the interviews, cor-
roborating the findings of both the achievement tests and the
questionnaires. As for the instructional toolkit, its efficacy
was evaluated in terms of process efficiency and product
efficiency, aiming to ascertain its effectiveness at the 95/95
quality level.

RESULTS

Efficacy of Instructional Toolkit

To achieve the first objective, fo find out how well the new
instructional toolkit worked at improving students’ English
grammar skills in verb tense structures, interviews were
conducted along with assessments. These interviews in-
volved teachers, students, and an external language expert.
They were designed to delve deeper into the perceived chal-
lenges, benefits, and general effectiveness of the instruction-
al toolkit.

A qualitative analysis was conducted on the interview
data, using thematic coding to identify recurrent themes re-
garding the instructional toolkit’s effectiveness, process effi-
ciency, and product efficiency. The findings are summarized
as follows:

In terms of process efficiency, 19 students (out of 20)
were interviewed or nearly all interviewed students (95%)
stated that the instructional toolkit simplified their learn-
ing process in mastering English verb tense structures. The
teachers concurred, with one stating, “The toolkit offers a
structured approach that guides students step-by-step, mak-
ing the process very efficient.”

For the product efficiency, interview data revealed that
95% of students believed their grammar skills improved no-
tably. Teachers confirmed this, with one saying, “Students
who were struggling before could easily identify and correct
mistakes in verb tense after using the toolkit.”

For the quality level of the instructional innovation, both
students and teachers overwhelmingly agreed that the tool-
kit achieved the 95/95 quality level, meaning it was efficient
in the process and effective in the outcome. An external

language expert also reviewed the toolkit and validated its
quality, saying, “It meets all the criteria for top-tier language
learning tools.”

Regarding user experience, students found the toolkit to
be user-friendly and engaging. “It didn’t feel like a chore; I
was actually having fun learning,” said one student.

However, there were some areas for improvement.
Although the toolkit was generally well-received, some stu-
dents (5%) and teachers suggested adding more advanced
exercises and real-world examples to challenge students
further.

In summary, the interviews provided strong qualitative
evidence supporting the effectiveness of the instructional
toolkit in improving students’ skills in English verb tense
structures, in terms of both process and product efficiency.
The 95/95 quality level was largely achieved according to
both students and expert evaluators. Future iterations of the
toolkit may include more advanced exercises to address the
areas for improvement identified in the interviews.

Effects of Thai EFL Students’ Learning Achievement in
Utilizing an Instructional Toolkit

To answer this objective, to investigate the effects of Thai
EFL students’ learning achievement in utilizing an instruc-
tional toolkit on the acquisition of English grammar, an
achievement test (comprising pretest and post-test) was used
to investigate the learning achievement. The achievement
test was administered in Week 1 and Week 8 to observe any
significant changes in students’ grammar skills, particular-
ly in verb tense structures. Meanwhile, the assessment form
was employed in the same weeks to corroborate the findings
of the achievement test.

The achievement test consisted of a pretest and a post-test
that aimed to evaluate Thai EFL students’ abilities in master-
ing English verb tense structures before and after using the
instructional toolkit. Paired samples t-test was employed to
calculate the scores since the same group was assessed in
both tests. The results are presented in Table 1.

As shown in Table 1, the paired sample t-test highlight-
ed a significant difference between the pretest (M = 13.72,
SD = 4.25) and post-test (M = 21.46, SD = 3.71) scores,
#29) = -7.10, p <.001. These findings indicate that the in-
structional toolkit was effective in significantly improving
the English grammar skills of Thai EFL students. Also, This
improvement of nearly 8 points represents a 56% increase
in students’ grammar skills. In practical terms, this means
that students who previously struggled with basic grammar
concepts were now able to correctly identify and use various
verb tenses in more than two-thirds of the given scenarios.
This substantial improvement suggests that students have
gained a much stronger foundation in English grammar,
which is likely to positively impact their overall language
proficiency.

When looking at each grammatical component, specifi-
cally focusing on verb tense structures, such as simple past,
present perfect, and future tenses, the students showed sig-
nificant improvement as illustrated in Tables 2 — 4.
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Table 2 reveals a significant improvement in mastering
simple past tense, from a mean score of 2.63 in the pretest
to 4.21 in the post-test (#(199) = 5.41, p <.001). This 60%
increase suggests that students are now much more comfort-
able using the simple past tense in various contexts, a crucial
skill for narrating past events or experiences.

Table 3 reveals a significant improvement in mastering
present perfect tense, from a mean score of 2.71 in the pre-
test to 5.32 in the post-test (1(199) = 4.43, p <.001). This dra-
matic improvement indicates that students have overcome
the common challenge of distinguishing between simple
past and present perfect, a notoriously difficult concept for
Thai EFL learners.

Table 4 reveals a significant improvement in mastering
simple past tense, from a mean score of 2.78 in the pretest to
4.11 in the post-test (#199) =4.21, p <.001). While this 48%
increase is smaller than the other tenses, it still represents a
significant enhancement in students’ ability to express future
actions and plans in English.

In sum, the results suggest that the instructional tool-
kit was highly effective in enhancing the English grammar
skills, particularly in verb tense structures, of Thai EFL stu-
dents. This suggests that students have developed a more
comprehensive understanding of the English tense system,
which should translate into more accurate and varied lan-
guage use in both speaking and writing tasks.

Table 1. Comparison of the pre- and post-test in english
grammar skills of thai EFL students (30 items)

n M SD t df  Sig. (2-tailed)

Pretest 200 13.72 425 -7.10 199 0.000%
Post-test 200 21.46 3.71
<0.001

Table 2. Comparison of pre- and post-test on simple past
tense (10 items)

n M  SD t df  Sig. (2-tailed)

Pretest 200 263 1.05 541 199 0.000*
Post-test 200 4.21 0.95
<0.001

Table 3. Comparison of pre- and post-test on present
perfect tense (10 items)

n M  SD t df  Sig. (2-tailed)

Pretest 200 271 1.15 443 199 0.000*
Post-test 200 5.32 0.74
9<0.001

Table 4. Comparison of pre- and post-test on future
tenses (10 items)

n M SD t df  Sig. (2-tailed)
Pretest 200 2.78 1.01 421 199 0.000*
Post-test 200 4.11 0.66
#)<0.001

Investigation of Students’ Knowledge Retention After
Instruction

To investigate the research objective, fo investigate Thai
EFL undergraduate students’ knowledge retention after
teaching using an instructional toolkit, two main instru-
ments were used: achievement tests and interviews. The
achievement tests were administered at three different
stages: pretest, immediate posttest, and delayed post-test.
These tests were used to gauge the students’ grammati-
cal competency in verb tense structures before and after
the utilization of the instructional toolkit. Interviews were
conducted post-delayed post-test to deepen our under-
standing of the students’ perspectives regarding the tool-
kit. Descriptive statistics were used to analyze the data,
with mean (M) and standard deviation (SD) calculated for
the scores from the achievement tests. The results are sum-
marized in Tables 5 and 6.

Results of achievement test across different educational
levels

From Table 5, it revealed that the primary students had the
substantial improvement compared with pretest (M = 9.8)
and post-test (M = 45.2). When comparing the delayed post-
test with the immediate post-test, it found that the students
could still remain the learning achievement of the structure
of verb tenses, and it indicated that primary students, who
initially struggled with verb tenses, can now correctly use
them in three-quarters of the given scenarios after using the
toolkit. The delayed post-test score of 43.4 shows only a
slight decrease, suggesting excellent retention of the newly
acquired skills.

From Table 6, it revealed that the primary students
had the substantial improvement compared with pretest
(M = 22.5) and post-test (M = 59.2). When comparing the
delayed post-test with the immediate post-test, it found that
the students could still remain the learning achievement of
the structure of verb tenses, while smaller in percentage than
primary students, represents near-mastery of the tested verb
tenses. The delayed post-test score of 51.4, while showing
some decrease, still indicates strong retention and a signifi-
cant improvement over the initial level.

Table 5. Achievement test results for primary students
(60 items)

M SD
Pretest 9.8 17.8
Immediate Post-test 45.2 6.9
Delayed Post-test 43.4 7.2

Table 6. Achievement test results for secondary students
(60 Items)

M SD
Pretest 22.5 10.1
Immediate Post-test 59.2 7.4
Delayed Post-test 51.4 8.0
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ANOVA tests were performed to establish whether the
changes in test scores were statistically significant. For the
lower-primary students, F(2, 297) = 29.5, p <.001, indicat-
ing significant improvement in their scores. Similarly, for the
upper-primary students, (2, 297) = 33.6, p <.001, also indi-
cating a statistically significant improvement.

Results from Post-delayed Post-test interviews

After the delayed post-test, interviews were conducted to ex-

plore the students’ perceptions of the instructional toolkit.

The qualitative data were analyzed using thematic analysis.

Three primary themes emerged:

1. Positive Feedback on Toolkit Utility: Most students
found the toolkit easy to use and said it helped in under-
standing difficult verb tense structures.

2. Increased Confidence in English Grammar: Students re-
ported feeling more confident in using various English
verb tenses correctly after utilizing the toolkit.

3. Suggestions for Improvement: A few students men-
tioned that they would like more interactive activities to
be included in future versions of the toolkit.

Cross-Validation of results

The interview findings corroborated the statistical results,
supporting the efficacy of the instructional toolkit in enhanc-
ing students’ understanding and application of English verb
tense structures. Both lower-primary and upper-primary stu-
dents showed significant improvements in their achievement
tests, and their feedback on the toolkit was overwhelmingly
positive.

In summary, the instructional toolkit demonstrated a sig-
nificant positive impact on students’ English grammatical
competency in verb tense structures, effectively fulfilling its
intended purpose. The toolkit was well-received by students
across different educational levels, indicating its suitability
for broad educational applications.

Relationships among Study Level, English Proficiency
Levels, and Learning Achievement of Thai EFL
Students on the Acquisition of English Grammar

To investigate the relationship among study levels, English
proficiency levels, and learning achievement of English EFL
students on the acquisition of English grammar before and
after utilizing an instructional toolkit for the fourth objective,
to study relationships among study levels, English proficien-
cy levels, and learning achievement of Thai EFL students on
the acquisition of English grammar before and after utiliz-
ing an instructional toolkit, questionnaires and assessment
forms were used.

The questionnaire was distributed at the beginning of
the research phase and re-administered after eight weeks of
using the instructional toolkit. The questionnaire evaluated
students’ perceptions regarding the instructional toolkit’s
design, its impact on retention, and its applicability to fu-
ture learning endeavors. The findings from the questionnaire

were analyzed in relation to the students’ study level and
English proficiency.

Gender distribution was almost equal, with 48% male
and 52% female participants. Regarding study levels, a
majority were from Grades 7-12, indicating the toolkit was
more utilized at higher study levels.

The majority of students (around 90%) strongly agreed
or agreed with the positive statements regarding the toolkit’s
design, its impact on retention, and its applicability to fu-
ture learning endeavors. There was a notable correlation be-
tween study level and positive feedback, with higher-grade
students expressing greater satisfaction. This suggests that
as English EFL students progress in their study levels, the
instructional toolkit becomes increasingly effective.

When cross-referenced with English proficiency levels,
students with intermediate proficiency reported the most
significant improvement in their verb tense structures after
using the toolkit.

The analysis revealed that higher-grade students and
those with intermediate English proficiency benefited most
from the toolkit. This suggests that the toolkit is particularly
effective for students who have some foundational knowl-
edge of English but are still developing their grammar skills.
For these students, the toolkit appears to bridge the gap be-
tween basic understanding and more advanced application
of verb tenses.

Students’ Perceptions Regarding the Instructional
Toolkit

To explore the Thai EFL students’ perceptions regarding the
instructional toolkit in terms of design, retention develop-
ment, and implementation, semi-structured interviews were
conducted. Here are the revised results:

After using the instructional toolkit for a period of eight
weeks, selected students from different study levels partici-
pated in semi-structured interviews. The interview aimed to
delve deeper into their experiences and thoughts about the
toolkit. Three main areas were focused on during the inter-
view: the design of the toolkit, its impact on retention, and
its real-world application.

Section 1: Design of the Instructional Toolkit

Most students expressed a positive view regarding the
design. They found the layout to be intuitive and user-friend-
ly. A Grade 9 student mentioned, “The icons and visual el-
ements made it easy to navigate and find topics.” However,
some from the lower grades felt that a simpler design might
be more appealing to them.

Section 2: Retention Development using the Instructional
Toolkit

The students unanimously agreed that the toolkit signifi-
cantly enhanced their memory retention. A Grade 11 student
expressed, “Before this, I used to forget verb tense struc-
tures, but with the exercises and quizzes in the toolkit, I find
myself remembering them better.” Students also appreciated
the feedback mechanism within the toolkit, which provid-
ed instant clarifications on their errors, reinforcing correct
grammar structures.



22

IJELS 12(4):14-25

Section 3: Application of Knowledge for Real-world
Scenarios

This section brought mixed reactions. While the majority
felt more confident in applying their knowledge in real-world
situations, some felt the need for more diverse examples that
related to everyday scenarios. A Grade 10 student suggest-
ed, “Including more real-life conversations or dialogues can
make it even more useful.”

The semi-structured interviews offered an in-depth per-
spective into the students’ experiences. One common theme
was the appreciation of the toolkit’s interactive nature. Many
highlighted how the exercises and quizzes made learning
verb tense structures less tedious.

The feedback mechanism, especially the instant correc-
tions, was seen as a pivotal feature by most. As one Grade 8
student mentioned, “I like how it corrects me immediately.
I remember better when I know what mistake I made right
away.”

However, the need for more real-world examples was a
consistent feedback point, suggesting that while the tool-
kit was effective in teaching the grammar structures, there
might be room for improvement in terms of real-world
application.

In summary, the results demonstrate that the instruction-
al toolkit has led to significant improvements in students’
understanding and use of English verb tenses. These im-
provements are not just statistically significant, but represent
meaningful changes in students’ ability to communicate ef-
fectively in English. The toolkit appears to be particularly
effective for intermediate-level learners and those in higher
grades, suggesting its potential as a valuable resource for
advancing students’ English language skills beyond basic
proficiency.

DISCUSSIONS, IMPLICATIONS, AND
RECOMMENDATIONS

Discussions

The results of the research, which underscore the efficacy
of the instructional toolkit in enhancing English grammar
skills, notably in verb tense structures among Thai EFL stu-
dents, align with earlier studies indicating the importance
of well-structured instructional aids in language acquisi-
tion (Kam, 2014, Babayev, 2021). Specifically, a substan-
tial 95% of students report notable enhancements in their
learning processes and subsequent grammatical abilities.
This statistic is particularly impactful when one considers
the broader context of English language instruction and
the challenges inherent in mastering verb tense structures
(Collin, 2007).

These findings have broader implications for EFL edu-
cation beyond the Thai context. The success of this toolkit
suggests that similar approaches could be effective in other
EFL settings, particularly in countries where English is not
widely spoken outside the classroom. The toolkit’s structure
and methodology could serve as a model for developing
grammar instruction materials in various languages and cul-
tural contexts.

Effects of the instructional toolkits for thai EFL english
grammar development

The instructional toolkit succeeded in significantly improv-
ing mastery in verb tense structures. Teachers’ affirmation
of the toolkit’s effectiveness strengthens this claim, reminis-
cent of previous research suggesting that pedagogical tools
which receive educator endorsement often have a more con-
siderable positive impact on student performance (Davidson
et al., 2014). Notwithstanding its successes, feedback under-
scored the potential benefits of integrating more advanced
exercises and real-world applications (Dabboub, 2019), sug-
gesting avenues for further refinement.

The toolkit’s potential for long-term use is evident in its
adaptability and the positive reception from both students
and teachers. By providing a foundation for grammar in-
struction that can be built upon and customized, the toolkit
offers a sustainable approach to language learning that can
evolve with the needs of students and educators over time.

Effects of students’ experiences in using instructional
toolkits

The feedback gathered through semi-structured interviews
provides valuable insights into the students’ experiences with
the instructional toolkit. An overwhelming majority of stu-
dents found the toolkit’s design intuitive and user-friendly.
This mirrors the work of Nguyen (2018), which postulated that
user-friendly tools tend to resonate more with learners and lead
to more favorable outcomes. Nevertheless, the preference of
younger students for a more streamlined design underlines the
importance of age-appropriate instructional design (Miller &
Hom, 2013). Furthermore, the consensus regarding the tool-
kit’s effectiveness in fostering memory retention through inter-
active exercises corroborates findings by Roediger and Butler
(2011), highlighting the critical role of interactivity in learning.

The effect of the instructional toolkit in increasing
knowledge retention

The marked improvements observed in the students’ gram-
mar skills post-intervention, particularly the growth in scores
from pretest to post-test, underscore the toolkit’s efficacy in
not just knowledge acquisition but also its retention. This
finding is consistent with research conducted by Hultberg
et al. (2018), which highlighted that instruction methods that
are structured and interactive simultaneously promote both
immediate learning and long-term retention. Additionally,
the correlation between students’ proficiency levels and the
toolkit’s effectiveness recalls Coe et al.’s (2020) proposition
that instructional tools may see varying efficacy levels based
on learners’ initial proficiency.

While the study demonstrates the toolkit’s effectiveness,
it is important to acknowledge its limitations. The research
was conducted in a specific Thai EFL context, which may
limit its generalizability to other linguistic or cultural set-
tings. Additionally, the study focused primarily on verb tense
structures, and further research is needed to determine the
toolkit’s efficacy in addressing other grammatical concepts.
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The present study, when juxtaposed against previous re-
search, confirms the vital role of innovative, structured, and
user-friendly instructional toolkits in facilitating English
grammar learning, especially in settings like Thailand,
where English is a foreign language. Future iterations of the
toolkit may benefit from integrating richer real-world aca-
demic contexts. The toolkit’s success in the Thai EFL con-
text suggests promising applications in broader language
learning environments, potentially revolutionizing grammar
instruction methodologies across various linguistic and cul-
tural landscapes. As language education continues to evolve,
tools like this instructional toolkit may play a crucial role in
bridging the gap between traditional teaching methods and
the dynamic needs of modern language learners.

Implications

The detailed interactions and explorations of the research
results presented in our discussions afford various insights
with respect to English grammar instruction among Thai
EFL students. Drawing from these discussions, several im-
plications emerge, which could be instrumental in shaping
the future of English language education in Thai contexts.

Implications for teacher training

The data underscored the effectiveness of a structured in-
structional toolkit in promoting mastery of verb tense
structures among Thai EFL students. Thus, teacher training
programs must consider incorporating modules that famil-
iarize educators with such innovative instructional tools
(Babayev, 2021). Given that not just the use, but also the
proper implementation of the toolkit impacts student out-
comes (Kam, 2014), teacher training should emphasize
both theoretical and hands-on sessions with such toolkits.
Moreover, teachers should be equipped to provide construc-
tive feedback, drawing from the toolkit’s immediate correc-
tion features, which were lauded by students (Roediger &
Butler, 2011). Training programs could also benefit from
sessions highlighting the importance of real-world appli-
cation in grammar instruction (Dabboub, 2019), thereby
ensuring that teachers are prepared to address the gaps iden-
tified in the research.

Implications for school policies

Schools in the Thonburi District, and potentially beyond,
must recognize the significance of integrating instructional
toolkits into their English curricula. Given that traditional
pedagogical strategies were found to be less effective, espe-
cially concerning tense instruction (Rahman & Ali, 2015),
school policies should be revisited. Policymakers could
consider mandating the use of such instructional tools, espe-
cially since they align well with Thailand’s Outcome-Based
Education (OBE) framework (Ministry of Education, 2008).
Furthermore, recognizing the different preferences based on
student grade levels, schools might consider adopting differ-
ent versions or modules of the toolkit tailored to age-appro-
priate designs (Nguyen, 2018). Additionally, feedback loops

should be established, collecting input from both educators
and students to ensure continuous refinement of the toolkit
and its methodologies.

Implications for thai EFL students

For Thai EFL students, the instructional toolkit offers an ave-
nue to transform their English grammar learning experience.
Given the documented improvements in verb tense structure
understanding, students should be encouraged to proactive-
ly engage with such tools (Collin, 2007). Beyond classroom
settings, Thai EFL students could also utilize the toolkit for
self-paced learning, reinforcing their grammar skills and
addressing areas of difficulty. As the research highlighted
a particularly positive reception of the toolkit’s interactive
features, students should be educated on the value of interac-
tive learning and its potential to enhance retention (Roediger
& Butler, 2011). Moreover, after the students are familiar
with the toolkit, teachers can encourage them to actively
participated in online writing communities which will help
improve their writing skills (Karanjakwut, 2018) and their
learning of vocabulary (Tiang-uan, 2023). Lastly, students’
feedback, especially regarding the integration of real-world
scenarios, signals an inherent motivation to apply their lan-
guage skills practically. This aspiration should be fostered,
ensuring that EFL students see the value in and reap the re-
wards of their English language endeavors.

Recommendations for Further Studies

Based on our detailed discussions and analyses, several areas
emerge that would benefit from more in-depth investigation
in future studies. Here are some recommendations:

Diverse age groups

While this study focused on primary and secondary school
students in the Thonburi district, future research could ex-
amine the applicability and efficacy of the instructional tool-
kit for other age groups. This includes younger students in
pre-primary education and older students in higher educa-
tion. Understanding how different age groups interact with
and benefit from such toolkits could provide broader insights
into their overall effectiveness.

Toolkit design variations

Feedback from the students indicated varying preferences
for toolkit design based on age groups. Further studies could
investigate the development of age-specific or proficien-
cy-specific modules within the toolkit. Such research would
aim to create more tailored learning experiences for students
at different stages of their learning journey.

Focus on other linguistic elements

While the present study emphasized verb tense structures,
further research might explore the toolkit’s adaptability for
teaching other complex linguistic elements, such as modal
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verbs, phrasal verbs, or idiomatic expressions. This would
provide a more comprehensive view of its potential as an
all-encompassing EFL resource.

CONCLUSION

This study demonstrates the significant positive impact of
an innovative instructional toolkit designed to enhance Thai
EFL students’ acquisition of English verb tense structures.
The findings underscore the toolkit’s effectiveness in im-
proving grammar skills, learning achievement, and knowl-
edge retention across educational levels. While contributing
to the growing literature on instructional innovations in EFL
contexts, the research highlights the potential of tailored
toolkits to address specific linguistic challenges and align
with educational reforms like Outcome-Based Education in
Thailand. The implications span teacher training on lever-
aging such tools, school policies mandating their use, and
opportunities for self-paced, practical language application
among students. Future research could explore the toolkit’s
adaptability across age groups, design variations, and appli-
cability to other complex linguistic elements through large-
scale, longitudinal studies. Ultimately, this study marks a
significant step forward in our understanding of effective
EFL instruction. By developing contextualized, learner-cen-
tered resources that cater to the unique challenges and cul-
tural nuances of specific learning environments, we can
dramatically improve language acquisition outcomes. The
success of this toolkit serves as a call to action for educators
and researchers worldwide to rethink traditional approach-
es to grammar instruction and embrace innovative, targeted
solutions.
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