
INTRODUCTION

Today, rapid changes in technology have affected human 
life, and technology has become indispensable for individ-
uals. Therefore, technological tools have gained a seat in 
every aspect of our daily life. Technological advances have 
started to influence all systems that concern human beings. 
These technological developments have the potential to 
make a lasting impact on education. In particular, education-
al scientists have developed technology-based teaching and 
learning approaches in harmony with technological devel-
opments. Web 2.0 tools occupy a significant position among 
these approaches. This may arise from the fact that individu-
als frequently use Web 2.0 tools in their daily lives.

Web 2.0 technologies may enable participants to perform 
several different applications such as challenging the exist-
ing status, responding to the questions and telling alternate 
tales (Buffington, 2008, p. 307). Moreover, these technolo-
gies allow the participants to access information more quick-
ly and economically, to create and share new content, and to 
get instant feedback. In addition, they can learn with their 
own learning pace when necessary thanks to technology 
(Yaylak, 2021). Studies conducted on the use of these tools 
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in education by means of Web 2.0 tools have increased in 
recent years (Almalı, 2020; Batıbay, 2019; Çelik, 2021; Gün, 
2015; Medina & Hurtado, 2017; Tıraşoğlu, 2019; Yıldırım, 
2020). Today, raising students with the 21st century skills has 
become a hot topic. In this vein, it is essential that digital 
technologies be integrated into the teaching-learning process 
for developing these skills (Aslan, 2021). One of the digi-
tal technologies, Web 2.0 tools should be used effectively in 
learning environments so as to enable Z generation children 
who grow up with digital technology to learn easily and to 
ensure permanent learning. In fact, the most distinctive fea-
tures of Z generation, defined as digital natives by Prensky 
(2001), are that they make digital technologies a part of their 
lives, and that they frequently use Web 2.0 tools in their dai-
ly lives. Therefore, Web 2.0 tools are used in all disciplines 
during the teaching-learning process today.

Web 2.0 tools are used in mother-tongue instruction 
just as in all disciplines. Mother-tongue instruction covers 
the development of students’ listening, reading, writing, 
and speaking skills. Web 2.0 tools can be used effectively 
to develop these skills. The development of language skills 
and mental skills will also contribute to the development of 
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ABSTRACT

Technological tools have affected education just as all areas of life. Especially nowadays, 
technological tools are highly utilized in the effective regulation of the teaching-learning process. 
Web 2.0 tools are included among these technological tools. Web 2.0 tools are used in mother-
tongue instruction as well as in all disciplines. This study is an attempt to examine the experiences 
of teachers who use Web 2.0 tools in mother-tongue instruction. We used the phenomenological 
design, which is one of the qualitative research designs, in our study. We considered the criterion 
sampling method in determining the participants. As the data collection tool, we administered 
an interview form to the teachers. Since we could not hold face-to-face meetings during the 
COVID-19 Pandemic, we used online platforms to interview the participants. Content analysis 
was used to analyze the data. We analyzed our data through the MAXQDA qualitative data 
analysis program and presented the results in figures. One of the notable results of our study 
was that mother-tongue teachers used numerous and different Web 2.0 tools in mother-tongue 
instruction. Another significant result of our study was that Web 2.0 tools used by teachers made 
a major contribution to the development of reading, writing, listening, and speaking skills. In 
addition, we concluded that the use of Web 2.0 tools in mother-tongue instruction had various 
contributions to both students and teachers.
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students’ skills in other fields (such as science, social stud-
ies, and mathematics). Likewise, the use of Web 2.0 tools in 
mother-tongue instruction will play a key role in developing 
students who possess technology literacy. Over and above, 
Turkish Language Curriculum is used for mother-tongue 
instruction in Turkey. Web 2.0 tools can be functional and 
appropriate tools in this curriculum so as to have digital 
and learning-to-learn competencies acquired (Ministry of 
National Education [MoNE], 2019). Thusly, it is indispens-
able for mother-tongue teachers in Turkey to use Web 2.0 
tools in teaching Turkish. In addition, we used Web 2.0 tools 
in mother-tongue instruction during our teaching years. We 
determined and observed on the spot that the use of Web 
2.0 tools in mother-tongue instruction holds numerous bene-
fits. We inclined our ears to the statements of mother-tongue 
teachers about the effectiveness of Web 2.0 tools in main-
taining a qualified distance education during the COVID-19 
Pandemic process. The relevant literature covers a limited 
number of studies on examining the use of Web 2.0 tools in 
mother-tongue instruction in Turkey, which is the reason for 
carrying out such a study.

The results of our study are expected to shed light onto 
mother-tongue teachers working at different countries; fur-
thermore, the results will guide which Web 2.0 tools should 
be used in the development of basic language skills. In this re-
gard, we believe that our study results will contribute to both 
national and international literature. This study is expected 
to give feedback to the mother-tongue teachers, preservice 
teachers, faculty members, and curriculum development ex-
perts. Our research results will guide mother-tongue teachers 
in terms of making use of Web 2.0 tools at the service of 
language skills during the teaching-learning process. Faculty 
members will be able to have preservice teachers gain ex-
perience in using Web 2.0 tools in mother-tongue instruc-
tion. Curriculum development experts will also include Web 
2.0 tools for the development of language skills in moth-
er-tongue instruction curricula along with our study results. 
Based upon these reasons, our study attempts to make an 
in-depth examination regarding the mother-tongue teach-
ers’ experiences in the use of Web 2.0 tools during moth-
er-tongue instruction process. In service of this aim, answers 
to the following research questions were sought:
1. Which Web 2.0 tools are used in mother-tongue 

instruction?
2. In which language skills are Web 2.0 tools used?
3. What is the contribution of Web 2.0 tools to moth-

er-tongue instruction?
4. What is the contribution of Web 2.0 tools to the moth-

er-tongue teachers’ occupational development?
5. What are the problems experienced in the use of Web 

2.0 tools in mother-tongue instruction and the recom-
mendations provided for the solution of these problems?

Conceptual framework
Mother-tongue instruction
Mother-tongue is defined as the product of the environ-
ment in which the child lives and the social environment to 
which he or she belongs (Sever, 2004). In another definition, 

mother-tongue is described as one’s arterial language, parent 
language that has been learnt first from his mother and home 
environment (Thyab, 2016). As can be understood from this 
definition, mother-tongue instruction first starts in the fami-
ly. In schools, on the other hand, individuals gain knowledge 
and skills about their mother-tongue in a planned and pro-
grammed way.

Ofosu et al. (2015, p. 81) implied that mother-tongue 
helps children gain high level creativity and high level sensi-
tivity. In this respect, all countries attach importance to moth-
er-tongue instruction and prepare mother-tongue curricula to 
provide individuals with knowledge and skills about their 
own mother-tongue. In Turkey, mother-tongue teaching is 
carried out with the Turkish Language Curriculum (MoNE, 
2019). The curriculum depicts that mother-tongue instruc-
tion is based on listening/watching, reading, writing, and 
speaking skills (MoNE, 2019). These skills play a significant 
role in students’ lives. The development of these skills con-
tributes to the individuals’ achievement in other disciplines.

The goals of mother-tongue instruction are enabling in-
dividuals to establish good communication, providing them 
with the knowledge and skills of their mother-tongue, im-
proving their thinking skills, ensuring their socialization, 
and contributing to their personality and professional devel-
opment (Onan, 2013; Sever, 2004). From this point of view, 
mother-tongue instruction has an undisputable role in one’s 
life. For this reason, it has become an important issue to teach 
mother-tongue by employing technological teaching-learn-
ing approaches in a qualified way. Because the studies being 
conducted nowadays reveal that teaching environments in 
which the implementation of technological tools and teach-
ing-learning approaches is guaranteed contribute greatly to 
the students’ cognitive and affective development (Almalı, 
2020; Batıbay, 2019; Ciaramella, 2017). The use of Web 
2.0 tools will make a huge contribution to the development 
of basic language skills in terms of teaching the language 
that takes place in the whole life of the individual, namely 
mother-tongue. The related literature covers some studies 
demonstrating that Web 2.0 tools used in the teaching envi-
ronment improve students’ language skills (Batıbay, 2019; 
Gün, 2015; Medina & Hurtado, 2017; Tıraşoğlu, 2019).

Web 2.0 technological tools

Web 2.0 is a concept that has emerged in parallel with the 
development of internet technology, and that it displays di-
verse, interactive, and collaborative aspects of the internet. 
Web 2.0 refers to the second generation web pages that fa-
cilitate communication, provide secure information and col-
laboration on the Internet (Alexander, 2006). They are web 
technologies or programs that have emerged with the aim 
of directing individuals to share information, participate and 
cooperate in the “web” environment (Kapp & O’ Driscoll, 
2010). New generation internet technologies called Web 2.0 
tools offer opportunities such as communication, interaction, 
information sharing and easy access to information, collabo-
rative content creation, content storage and sharing, evalua-
tion, and visualization in a simplicity that can be easily done 
by participants at all levels (Ajjan & Hartshorne, 2008). The 
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relevant literature presents a variety of Web 2.0 tools such 
as Wiki, podcast, blog, social networks, skype, QR code, 
game-based Web 2.0 tools, image, audio, and video editors, 
cloud storage and sharing tools, survey services, animation, 
and simulation tools (Dudeney & Hockly, 2007; Kazancı & 
Donmez, 2013).

Due to the fact that the Z generation is intertwined with 
technology, the significance of Web 2.0 tools in education-
al areas has gradually increased. There is an increase in the 
number of studies conducted on the use of Web 2.0 tools 
in the field of education (Chaiyo & Nokham, 2017; Çetin, 
2020; Ustimenko, 2019; Uysal, 2020). New technological 
systems and tools are spreading rapidly in direct proportion 
to the development of educational technology, and they are 
used for the benefit of educational activities (Joo & Chol, 
2002). The facilities such as collaborative work, access to 
information, social interaction, and feedback offered by 
Web 2.0-based environments has allowed their use in the 
field of education (McLoughlin & Lee, 2007). Web 2.0 tools 
make more students active in the teaching-learning process. 
Clements and Boyle (2018) concluded that Web 2.0 applica-
tions offer learning environments that engage students to be 
collaborative, sharing, and active beyond traditional learning 
environments. Today, when technology has made great prog-
ress, the use of Web 2.0 tools in education has also become 
a significant issue. Studies revealed the advantages of using 
Web 2.0 tools in the teaching environment. Upon analyzing 
the literature, the following contributions of Web 2.0 tools 
are provided (Armstrong & Franklin, 2008; Enonbun, 2010; 
Grosseck, 2009):
1. Ensures students’ active participation in the lesson.
2. Easy access to Web 2.0 based environments, classes 

being open to everyone, prevent the environment from 
being a single class and students being a limited group. 
In this way, students from different cultures, with differ-
ent values and interests come together and they have a 
global perspective.

3. Increases students’ motivation.
4. Suitable for social and constructivist learning. Web 

2.0-based environments are those where both social and 
information are reproduced and structured.

5. The learning environment is open to learners 24/7. The 
learner can access content anytime and anywhere with 
an internet connection, so s/he learns whenever s/he 
feels ready to learn.

6. Provides easy and fast access to information regardless 
of time and place.

7. A wide variety of Web 2.0 applications can be integrated 
into learning-teaching activities.

It is assumed that the use of Web 2.0 tools in the les-
sons is fruitful. The use of Web 2.0 tools in mother-tongue 
instruction will have a major contribution to the students. 
The basic language skills such as reading, speaking, writing, 
and listening that will affect the whole life of the individ-
ual are developed in mother-tongue instruction. As men-
tioned above, these skills play a significant role in students’ 
achievement in other disciplines as well. Therefore, it is of 
utmost paramount to use digital tools in accordance with the 
requirements of the age in mother-tongue instruction. We 

believe that the use of Web 2.0 tools, which are frequently 
used by individuals, in mother-tongue instruction will con-
tribute to the development of their language skills and will 
ensure permanent learning.

METHOD

Research Design
Our study covers an in-depth determination of the moth-
er-tongue teachers’ experiences regarding Web 2.0 tools 
in Turkey. We organized our study in accordance with the 
phenomenological design, one of the qualitative research 
designs. The phenomenological design is a research design 
preferred by the researcher(s) to reveal the shared meanings 
of several individuals’ lived experiences about a phenome-
non or concept (Creswell & Poth, 2018). This design reveals 
what the participants’ experiences about the research phe-
nomenon are and how they make sense of these experiences 
(Giorgi, 2006). Therefore, we preferred the phenomenolog-
ical design as we attempted to analyze the mother-tongue 
teachers’ views and their experiences on Web 2.0 tools.

Participants
The participants of our study consisted of 20 Turkish 
teachers working at secondary schools affiliated to the 
Ministry of National Education during the spring semester 
of the 2020-2021 academic year. One of the non-proba-
bilistic sampling methods, the criterion-sampling method 
was used for the determination of the participants. The 
basic understanding in criterion sampling is to study and 
review the phenomena and situations that meet the cri-
terion or criteria predisposed by the researchers (Keser-
Özmantar, 2018). This sampling method provides in-depth 
information in line with the purpose of the study (Yazar 
& Keskin, 2020). We determined the criterion for moth-
er-tongue teachers to use at least one Web 2.0 tool in their 
lessons. The reason for identifying this criterion was to   
obtain healthy and in-depth results based upon the purpose 
of the study. The participants were coded as TT1, TT2, 
TT3,…, TT20. Table 1 depicts detailed information re-
garding the participants.

Table 1 displays that 13 of the participants were female 
and 7 were male; 8 of them had 0-9 years of occupation-
al experience, 10 had 10-19 years, 1 had 20-29 years and 1 
had 30 years and over experience; 12 of the participants had 
bachelor’s degree and 8 of whom had master’s degree; 5 of 
them work in rural areas/villages, 3 in the district center and 
12 in the province/metropolitan center.

Data Collection Tool
We used a semi-structured interview form in our study. 
The interview is frequently used as a data collection tool 
in phenomenological research. We used semi-structured 
interviews. This type of interview not only guarantees the 
researcher(s) to prepare the questions in advance, but it also 
gives the opportunity to ask different questions during the 
interview in addition to these questions. In this regard, this 
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type of interview is quite flexible (Gürbüz & Şahin, 2018). 
Therefore, we used this type of interview in our study. We 
conducted a literature review prior to preparing the interview 
form. Afterward, we created a pool of questions related to 
the purpose of our study. We prepared the draft of the in-
terview form by eliminating and combining the questions in 
the pool. In order to ensure the validity of the semi-struc-
tured interview form, we sent the form to 5 field experts and 
requested them to evaluate each question as “appropriate”, 
“corrected”, and inappropriate”. The experts considered all 
the questions as “appropriate”. Then, we sent the semi-struc-
tured interview form to five mother-tongue teachers within 
the scope of reliability studies. We asked them to read and 
answer the questions. The pilot study suggested no problem 
in terms of the clarity of the questions, and hence, we final-
ized the interview form and started the actual application. 
The semi-structured interview form included questions relat-
ed to Web 2.0 tools used in mother-tongue instruction, lan-
guage skills using Web 2.0 tools, the contribution of Web 2.0 
tools to mother-tongue instruction, the role of Web 2.0 tools 
in the occupational development of mother-tongue teachers, 
the problems emerging in the use of Web 2.0 tools in moth-
er-tongue instruction and recommendations developed for 
these problems.

Data Collection
Before initiating the interviews, we informed the partici-
pants about the purpose of our study. In addition, we also 
enlightened them about the flexibility for expressing their 
own views along with the existing questions. We offered 

options for the methods of conducting the interviews to the 
mother-tongue teachers. We held online meetings through 
use of the tools such as Zoom, Skype, and Google Meet 
during data collection since face-to-face meetings were risky 
during the COVID-19 Pandemic process. However, some 
participants postulated to document their opinions in writ-
ing, so we prepared the questions on Google form and en-
abled these participants to express their opinions in writing. 
We paid great attention to the voluntary participation and 
thus, we took the decision of the ethics committee for our 
study (Committee Name: Ordu University Rectorate Social 
and Human Sciences Research Ethics Committee, Date: 
28/04/2021, Issue: 2021-87). We prepared the transcripts of 
the views in order to ensure the reliability of data collection, 
and we reposted these transcripts to the teachers. The teach-
ers confirmed the computerized versions of their responses. 
The data collection lasted for two months.

Data Analysis
We used categorical content analysis, one of the qualitative 
data analysis methods, in our study. At first, the data is cod-
ed in the application of categorical analysis, categories are 
created and organized, and in the final stage, the findings 
are defined and interpreted (Robson, 2017). We transferred 
the data to the MAXQDA 20 qualitative data analysis pro-
gram and performed the analysis via this program. Within 
the framework of content analysis, we initially made the 
coding independently, and then we brought these codes to-
gether to create themes and sub-themes. Silverman (2010) 
emphasized the need for seeking compatibility between 

Table 1. Information regarding the participants
Teacher Gender Occupational Experience (Years) Educational Background Task Site
TT1 Female 10-19 Bachelor Province/metropolitan center
TT2 Female 10-19 Bachelor District center
TT3 Female 10-19 Master Countryside/village
TT4 Female 10-19 Bachelor Province/metropolitan center
TT5 Female 30 > Bachelor Province/metropolitan center
TT6 Female 20-29 Bachelor District center
TT7 Female 10-19 Master Province/metropolitan center
TT8 Female 0-9 Bachelor District center
TT9 Male 10-19 Bachelor Countryside/village
TT10 Female 10-19 Bachelor Countryside/village
TT11 Female 0-9 Bachelor Province/metropolitan center
TT12 Male 10-19 Master Countryside/village
TT13 Female 0-9 Bachelor Countryside/village
TT14 Male 0-9 Bachelor District center
TT15 Male 10-19 Master Province/metropolitan center
TT16 Male 0-9 Bachelor Province/metropolitan center
TT17 Male 10-19 Master Province/metropolitan center
TT18 Female 0-9 Master Province/metropolitan center
TT19 Male 0-9 Master Province/metropolitan center
TT20 Female 0-9 Master Province/metropolitan center
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coders. The researcher suggests that the coders convince 
each other in case of disagreement. After coding process, 
we examined the compatibility between the codes. We 
convinced each other for the codes that were incompati-
ble. Besides, we included verbatim statements for codes 
to ensure the reliability of data analysis. Hence, we fo-
cused on ensuring validity and reliability (Güler et al., 
2013). Further, we presented the codes and themes to two 
participants of our study. In this way, we tried to ensure 
validity and reliability by obtaining participant confirma-
tion (Güçlü, 2019). We performed data analysis as a sin-
gle-case model (coded sections) and code matrix scanner 
for the themes of Web 2.0 tools used in mother-tongue 
instruction and the contribution of Web 2.0 tools to moth-
er-tongue instruction, and a code-subcode-segments mod-
el for the themes regarding the use of Web 2.0 tools in 
language skills teaching, the role of Web 2.0 tools in the 
occupational development of mother-tongue teachers, the 
problems experienced in the use of Web 2.0 tools and the 
recommendations provided for the solution of these prob-
lems. We presented the findings through the visuals we ob-
tained from the program. We also included the frequency 
of each code in the images. The thick or thin lines between 
the theme and the codes in the images indicate the density/
rareness of the teacher’s expressions in the relevant code. 
We presented the symbols used in the images and their 
meanings in Table 2.

Ethical Measures Taken Within the Scope of the 
Research

We complied with ethical issues during the research pro-
cess. We paid attention to the participation of the teachers 
in accordance with the principle of voluntariness. Before 
the interview form was administered to the mother-tongue 
teachers, we provided information about the purpose of the 
study and ensured the participants’ consent to participate in 
our study. We obtained informed consent from the partici-
pants (Demirkasimoglu, 2020). We stated that they would 
not be harmed in any way within the scope of the study, and 
that their names would not be used. We also conformed to 
the principles of privacy and anonymity. We assigned codes 
to the participants so that their identities would not be under-
stood. We also kept the province where the study was con-
ducted confidential in our report (Çelik, 2018; Güçlü, 2019; 
Hammersley & Traianou, 2012).

FINDINGS

Within the framework of the research questions, we pre-
sented the findings related to Web 2.0 tools used in moth-
er-tongue instruction, the use of Web 2.0 tools in teaching 
language skills, the contribution of Web 2.0 tools to 
mother-tongue instruction, the role of Web 2.0 tools in 
the mother-tongue teachers’ occupational development, 
the problems encountered in the use of Web 2.0 tools 
and recommendations provided for the solution of these 
problems.

Table 2. Symbols and their meanings used in the 
qualitative data analysis
Symbol Meaning Explanation

Theme Web 2.0 tools used in mother-tongue 
instruction

Code The code of the theme of web 2.0 tools 
used in mother-tongue instruction

Theme Language skills using Web 2.0 tools

Code The code of language skills theme 
using Web 2.0 tools

Teacher The teacher who has a statement 
in the codes of the language skills 
theme using Web 2.0 tools

Theme The contribution of Web 2.0 tools to 
mother-tongue instruction

Code The code related to the contribution 
of Web 2.0 tools to mother-tongue 
instruction theme

Teacher The teacher who has a statement 
in the codes of the contribution of 
Web 2.0 tools to mother-tongue 
instruction theme

Theme The role of web 2.0 tools in the 
occupational development of mother-
tongue teachers

Code The code related to the role of 
web 2.0 tools in the occupational 
development of mother-tongue 
teachers theme

Teacher The teacher who has a statement in 
the codes of the role of web 2.0 tools 
in the occupational development of 
mother-tongue teachers theme

Theme The theme regarding the problems 
faced in the use of Web 2.0 tools and 
recommendations provided for the 
solution of these problems.

Sub-
Theme

Problems experienced in the use of 
Web 2.0 tools sub-theme

Code The code of the sub-theme regarding 
the problems experienced in the use 
of Web 2.0 tools

Teacher The teacher who has a statement in 
the codes of the sub-theme regarding 
the problems experienced in the use 
of Web 2.0 tools

Sub-
Theme

Sub-theme related to 
recommendations provided for 
solving the problems experienced in 
the use of Web 2.0 tools

Code The code of the sub-theme related 
to recommendations provided for 
solving the problems experienced in 
the use of Web 2.0 tools

Teacher The teacher who has a statement in 
the codes of the sub-theme related 
to recommendations provided for 
solving the problems experienced in 
the use of Web 2.0 tools
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1st Theme: The Most Used Web 2.0 Tool in Mother-
Tongue Instruction: Kahoot
Figure 1 depicts the codes that emerged under the theme of 
Web 2.0 tools used in mother-tongue instruction and the fre-
quency of these codes.

As is seen in Figure 1, mother-tongue teachers used 
Kahoot, Edpuzzle, Storyjumper, Zumpad, Crossword, 
Wordwall, Pixton, Canva, Answergarden, Padlet, Linoit, 
Mentimetet, Meetingwords, Popplet, Wordart, Blogger, 
Quizizz, Whiteboard, Book Creator, Wonderwall, 
Charter Kid, Chatterpix, Prezi, Pawtoon, Edmodo, 
Socrative, Storyboard, Quizlet, Quizmaker, Emaze, Tagul, 
LearningAps, Plickersm, and Poll Everywhere Web 2.0 tools 
in Turkish lessons. Mother-tongue teachers used 34 different 
Web 2.0 tools in Turkish lessons, and they mostly preferred 
Kahoot (f = 15), Canva (f = 9), and Storyjumper (f = 9) as 
Web 2.0 tools.

The following excerpts suggest some teachers’ views on 
Web 2.0 tools used in mother-tongue instruction:
 Kahoot is one of the Web 2.0 tools I mostly use. (TT13)
 Canva is the Web 2.0 tool that I know and use best. 

I mostly use this tool. (TT4)
 I use the Storyjumper tool especially for telling tales. 

Students also enjoy using it. (TT8)
 I mostly use the Prezi app in my classes. (TT9)
 I use the Quizlet Web 2.0 tool in teaching vocabulary, 

which is in the reading skill. Students do not block on 
the words they learned when I use this tool. (TT15)

2nd Theme: The Use of Web 2.0 Tools in Teaching 
Language Skills: Reading Skill
The codes that emerged in the theme of language skills us-
ing Web 2.0 tools, the frequency of these codes and moth-
er-tongue teachers whose statements are present in the codes 
are depicted in Figure 2.

Figure 2 shows the emerging codes as speaking 
skill (f = 5), listening/watching skill (f = 5), writing skill 
(f = 7), reading skill (f = 10) and four basic language 
skills (f = 5) under the language skills theme in which Web 
2.0 tools are used. Mother-tongue teachers mostly used 
Web 2.0 tools in teaching reading and writing skills. Besides, 
Web 2.0 tools were used to teach four basic language skills.

The views of some teachers stating that they used Web 
2.0 tools in the development of reading skill are presented 
as follows:
	 I	 use	 Kahoot	 and	 Socrative	 tools	 very	 effectively	 in	

question-answer applications for reading comprehen-
sion,	 İN	 finding	 story	 elements	 within	 the	 text	 and	 in	
grammar activities. (TT11)

 I use it to develop reading comprehension skill. The Web 
2.0 tools I use include reading texts. I prepare questions 
for these reading texts. In this way, I improve my stu-
dents’ reading comprehension skill. (TT14)

The following statements demonstrate the views of sev-
eral teachers using Web 2.0 tools for improving writing skill:
 I use tools such as Pawtoon with an animation to de-

scribe oneself, his/her city, school and environment in 
writing skill. (TT11)

 I prepare and implement activities for writing skills via 
the Poll Everywhere tool. In this way, I improve my stu-
dents’ writing skill. (TT12)

The views of those who use Web 2.0 tools in the develop-
ment of speaking skill are presented below:
 I have my students prepare questions through Emaze 

and respond to these questions. I use it to improve their 
speaking skill. (TT15)

 I use Web 2 tools more in teaching speaking skill in my 
class. To exemplify, I write a quotation by means of the 
Web 2 tool and I ask my students what they understand 
from this quotation. I also prepare a speaking topic on 
Web 2 tools and my students talk about it in class. (TT19)

Figure 1. Web 2.0 tools used in mother-tongue instruction (single-case model)
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The views of those using Web 2.0 tools in the develop-
ment of listening/watching skills are suggested below:
 I use it in teaching listening texts. I have my students lis-

ten to the texts that I have prepared through Web 2.0 tools 
in my classes and ask questions about these texts. (TT10)

 I use it for the learning outcome of s/he answers ques-
tions about what s/he listens/watches. After listening to 
the texts, I ask questions about this text. (TT13).

The following excerpts refer to some teachers’ views on 
Web 2.0 tools used in improving four basic language skills:
 I use Web 2.0 tools to teach appropriate topics in all 

language skills. I prepare activities through use of Web 
2 tools in order to have students acquire such skills as 
writing, speaking, reading and listening. I use these tools 
to develop all language skills as far as I can. (TT16)

 Web 2.0 tools are suitable for all language skills. I also 
use them according to the subject in teaching all lan-
guage skills. (TT17)

3rd Theme: The Contribution of Web 2.0 Tools to 
Mother-Tongue Instruction: Interest in the Lesson

Figure 3 illustrates the emerging codes under the theme of 
the contribution of Web 2.0 tools to mother-tongue instruc-
tion and their frequencies.

As observed in Figure 3, the theme of the contribution of Web 
2.0 tools to mother-tongue instruction were identified to include 
codes such as raising interest in the lesson (f = 13), increasing 
academic achievement (f=13), displaying a positive attitude to-
wards the lesson and the teacher (f=11), making learning fun 
(f=10), increasing class participation (f=8), providing permanent 
learning (f=7), increasing motivation to learn (f=6), supporting 
the development of skills (f=4), increasing the functionality of the 
lesson (f=4), ensuring the concentration on the lesson (f=4), being 
useful in measurement and evaluation (f=2), creating diversity in 
the education process (2), enhancing knowledge production and 
sharing (f=2), arousing a sense of curiosity (f=1), providing col-
laborative learning (f=1), giving feedback to students (f=1), being 
useful in distance education (f=1), providing the effective use of 

technology (f=1), offering self-learning opportunities (f=1), pro-
longing the duration of the focus on the lesson (f=1), increasing 
self-confidence (f=1) and creating teacher-student interaction 
(f=1). Web 2.0 tools were determined to have 22 different con-
tributions to mother-tongue instruction. Mother-tongue teachers 
stated that Web 2.0 tools contributed to mother-tongue instruction 
mostly in terms of increasing interest in the lesson, displaying 
a positive attitude towards the lesson and the teacher, making 
learning fun, increasing class participation, providing permanent 
learning and increasing motivation to learn. Some of the moth-
er-tongue teachers’ views are shown as such.
 It is absolutely remarkable to use Web 2.0 tools in 

learning environments. Students’ interest in the course 
increases thanks to Web 2.0 tools. (TT15)

 The Web 2.0 tools I use constantly increase students’ 
achievement. (TT19).

 Students have a positive attitude towards the lesson and 
me in the lessons with Web 2.0 tools. (TT9)

 When I use Web 2.0 tools, students have a more positive 
attitude towards me and the lesson compared to the pre-
vious lessons. (TT2)

 I observe that my students show active participation in 
the lessons when I use these tools. (TT12)

4th Theme: The Role of Using Web 2.0 Tools in 
Occupational Development: Digital Skill

The emerging codes in relation to the theme of the role of 
Web 2.0 tools in the mother-tongue teachers’ occupational 
development, their frequencies and the statements of moth-
er-tongue teachers are shown in Figure 4.

Figure 4 indicates that the emerging codes were found as 
digital skill (f=6), self-development (f=5), activity diversity 
(f=4), updating and renewing information (f=3), fun and ef-
ficient teaching (f=2), keeping up with the age (f=2), variety 
of assessment (f=1), effective use of time (f=1), occupational 
motivation (f=1), occupational self-confidence (f=1) and oc-
cupational creativity (f=1) under the theme of the role of Web 
2.0 tools in the occupational development of mother-tongue 

Figure 2. Language skills using Web 2.0 tools (code-subcode-segments model)
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teachers. Web 2.0 tools were identified to have 11 different 
contributions to the mother-tongue teachers’ occupational de-
velopment. Mother-tongue teachers pinpointed that Web 2.0 
tools had the utmost role in digital skill, self-development, pro-
viding activity diversity, updating and renewing information. 
Besides, Web 2.0 tools also contribute to the mother-tongue 
teachers’ affective elements such as occupational motivation, 
occupational creativity, and occupational self-confidence. The 
statements of some teachers implying their improvement in 
terms of their digital skills are presented below:
 I improve myself technologically and my digital knowl-

edge is increasing. Previously, I could not use techno-
logical tools, I was hesitant. However, I noticed that 
my ability to use technology improved by using Web 2.0 
tools	in	my	lessons.	When	I	encounter	different	digital	
programs, I can use them immediately and integrate 
them into my lessons. (TT8)

 I increase my ability to use digital technologies thanks 
to Web 2.0 tools. (TT3)

Mother-tongue teachers stressed that the use of Web 2.0 tools 
in the lessons contributed their occupational development. Some 
of the teachers’ views on that point are shown as following:
	 I	find	the	opportunity	to	improve	myself	thanks	to	Web	

2.0 tools. (TT16)
 Using these tools in mother-tongue teaching help me to 

prepare more professional presentations and to improve 
my teaching methods. (TT19)

The participants outlined that the use of Web 2.0 tools 
in the lessons ensures the diversity of activities in the teach-
ing-learning process, which has a great contribution. Some 
teachers’ views are as following:
	 These	tools	allow	me	to	use	the	different	kinds	of	activi-

ties I could do in the lesson. Hence, I both improve my-
self and my lesson is free from any monotonous pattern. 
(TT7)

	 Web	2.0	 tools	create	a	wider	field	of	activity	 for	us.	 It	
enables	us	to	organize	different	activities	related	to	the	
learning	outcomes	in	the	curriculum.	This	has	a	signifi-
cant impact on our occupational development. (TT20)

5th Theme: Problems Experienced in the Use of Web 2.0 
Tools and Recommendations Provided for the Solution 
of these Problems: Inaccessibility to Technological 
Tools-School’s Infrastructure Should be Improved

The emerging codes in relation to the theme of the problems 
experienced in the use of Web 2.0 tools and the recommen-
dations provided for the solution of these problems, their fre-
quencies and the statements of mother-tongue teachers are 
depicted in Figure 5.

According to Figure 5, the emerging codes under the 
sub-theme of the problems experienced in the use of Web 
2.0 tools were noted as the lack of Turkish language support 
(f=4), inaccessibility to technological tools (f=4), paid tools 

Figure 3. Contribution of Web 2.0 tools to mother-tongue instruction (code-subcode-segments model)
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(f=2), teachers’ lack of knowledge (f=2), difficulty in apply-
ing in crowded classrooms (f=1), limited internet access in 
the classroom (f=1), students’ lack of sufficient knowledge 
(f=1), improper audio files (f=1), banning the use of smart-
phones at school (f= 1), usage problems of smart boards 
(f=1), insufficient content (f=1), tiring use (f=1), request for 
membership (f=1) and requirement for preliminary prepa-
ration (f=1). Mother-tongue teachers indicated 14 different 
problems experienced in the use of Web 2.0 tools in moth-
er-tongue instruction. The most faced problems were deter-
mined as the lack of Turkish language support in Web 2.0 
tools and the inaccessibility of technological tools by stu-
dents. Here are some of the teachers’ views about the prob-
lems encountered in using Web 2.0 tools:
 The lack of Turkish language support for some tools 

creates a problem in the use of Web 2.0 tools. (TT1)
 Some students cannot use these tools as they do not have 

a computer at home. (TT15)
 I have trouble with internet access while using these 

tools in the classroom. (TT6)
	 Using	Web	2.0	tools	in	crowded	classrooms	is	difficult. 

(TT17)
Finally, Figure 5 displays the emerging codes gathering 

under the sub-theme of recommendations provided for the 
solution of the problems experienced in the use of Web 2.0 
tools as improving the infrastructure of the school (f=3), pro-
viding tablet and computer support to students (f=3), pro-
viding Turkish language support (f=2), informing teachers 
(f=2), informing students (f=2), providing in-service train-
ing for administrators (f=1), making audio files available 
(f=1), presenting ready-made content (f=1). Mother-tongue 
teachers developed 8 different recommendations for the 
solution of the problems experienced in the use of Web 2.0 
tools. Teachers mostly mentioned such recommendations as 
improving the infrastructure of the school so that teachers 
and students can use Web 2.0 tools at school, and providing 

students with tablet and computer support for using Web 2.0 
tools. Some teachers’ recommendations are given below:
 The internet and technology infrastructure of the school 

should	definitely	be	improved.	I	 think	I	will	be	able	to	
use Web 2.0 tools better in my lessons. (TT12)

 It would be good to provide students with tools such as 
computers and tablets. (TT15)

 Having a Turkish language option in Web 2.0 tools 
makes it easier for students. (TT6)

 Students need preliminary information about Web 2.0 
tools.	Some	students	experience	difficulty	using	it. (TT14)

DISCUSSION

Our study mainly attempted to make an in-depth examina-
tion regarding the mother-tongue teachers’ views on Web 2.0 
tools they used in their lessons. Based upon the first research 
question, we examined the Web 2.0 tools that teachers used 
in mother-tongue instruction. The teachers stated 34 different 
Web 2.0 tools that they used in teaching their mother-tongue. 
We regarded this result as quite significant. The use of dif-
ferent Web 2.0 tools in mother-tongue instruction may im-
prove students’ basic language skills along with their digital 
and technology literacy. Hence, individuals with 21st century 
skills, which is one of the main objectives of today’s educa-
tion, can be raised. Besides, this result may be considered as 
an indicator that the participants are digital and technology 
literates. In fact, the use of 34 different Web 2.0 tools by 
integrating them into mother-tongue instruction may serve 
as proof. The majority of the teachers implied that Web 2.0 
tools such as Kahoot, Canva, and Storyjumper are used in 
mother-tongue instruction. Kahoot is a fun and free learning 
environment that dramatizes learning. Fun games can be cre-
ated on any subject determined by the teacher. Kahoot appli-
cation involves measurement tools such as multiple-choice 
questions, surveys, and true/false items (Tıraşoğlu, 2019). 

Figure 4. The role of web 2.0 tools in the mother-tongue teachers’ occupational development (code-subcode-segments 
model)
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Canva is a web 2.0 tool used to prepare posters, banners, 
business cards, and so forth. You can create poster banners, 
invitations, and similar designs with templates, backgrounds, 
clip art, effects, and your own documents saved in Canva 
(Çenesiz, 2020). Storyjumper can be used as an e-book and 
digital story preparation platform. In this Web 2.0 tool, audio 
texts can be prepared by using various visuals. Teachers may 
be using these Web 2.0 tools especially for the development 
of basic language skills. In the study conducted by Keleş 
(2019), social studies teachers indicated that they used dif-
ferent Web 2.0 tools in their lessons. It may be wise to men-
tion that teachers from different branches use Web 2.0 tools 
in their lessons on conditions that they are familiar with and 
they have knowledge about these tools.

In the second research question, we tried to determine 
which language skills the participants used to improve their 
mother-tongue by using Web 2.0 tools. The analysis results 
suggested that mother-tongue teachers used Web 2.0 tools 

in speaking skills, listening/watching skills, writing skills, 
reading skills, and four basic language skills, which is one of 
the notable results of our study. Mother-tongue instruction 
requires the development of listening, speaking, reading, and 
writing skills. In this vein, teachers’ use of Web 2.0 tools 
to improve all basic language skills may contribute to the 
qualified development of these language skills. The teachers 
accentuated that they mostly used Web 2.0 tools in teach-
ing reading and writing skills. Reading and writing skills are 
among the most difficult skills to develop in mother-tongue 
instruction (Gün, 2015). During the years when we were 
teaching, we observed that our students had difficulties in 
reading comprehension and writing skills. Therefore, we or-
ganized various activities based upon Web 2.0 tools to im-
prove our students’ reading and writing skills in our lessons. 
In fact, the participants of our study stated that they used 
Web 2.0 tools particularly to improve reading comprehen-
sion and writing skills, which signifies the most significant 

Figure 5. Problems experienced in the use of Web 2.0 tools and recommendations provided for the solution of these 
problems (code-subcode-segments model)
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indicator of how difficult these skills are to be developed. 
The use of Web 2.0 tools by teachers to develop these skills 
will greatly contribute to students’ reading comprehension 
and writing skills. These two skills also play a key role in 
students’ achievement in other disciplines. In this respect, 
the use of Web 2.0 tools in the development of reading com-
prehension and writing skills in mother-tongue instruction 
may contribute to the achievement of students in other les-
sons. The relevant literature refers to the results indicating 
that Web 2.0 tools improve students’ reading and writing 
skills (Dere et al., 2016). The results of this study are in 
conjunction with those of our study. Gün (2015) concluded 
that the use of Skype, one of the Web 2.0 tools, improved 
students’ speaking skills. This result is parallel to our study.

Our study also investigated the contributions of the use 
of Web 2.0 tools in mother-tongue instruction. Mother-
tongue teachers stated that Web 2.0 tools contributed to 
mother-tongue instruction in terms of increasing interest in 
the lesson, increasing academic achievement, displaying a 
positive attitude towards the lesson and the teacher, making 
learning fun, increasing class participation, providing perma-
nent learning, and increasing motivation to learn, supporting 
the development of skills, increasing the functionality of 
the lesson, ensuring the concentration on the lesson, being 
useful in measurement and evaluation, creating diversity in 
the education process, enhancing knowledge production and 
sharing, arousing a sense of curiosity, providing collabora-
tive learning, giving feedback to students, being useful in 
distance education, providing the effective use of technolo-
gy, offering self-learning opportunities, prolonging the du-
ration of the focus on the lesson, increasing self-confidence 
and creating teacher-student interaction. This result of our 
study is also critical. The use of Web 2.0 tools in moth-
er-tongue instruction may be said to contribute a lot. The 
majority of the teachers noted that the use of Web 2.0 tools 
in mother-tongue instruction increased the students’ academ-
ic achievement and motivation, and attracted their attention. 
Thus, it may be emphasized that the use of Web 2.0 tools 
in mother-tongue instruction plays a significant role in the 
students’ mental and affective development. Motivation is a 
far-reaching variable during the teaching-learning process. 
Johns (2015) specified that students with high motivation are 
more successful than those with low motivation. This paved 
the way for the fact that students’ academic achievement will 
increase as Web 2.0 tools increase their motivation. Teachers’ 
views also favor this interpretation. Numerous studies in the 
national and international literature concluded that Web 2.0 
tools increase students’ motivation, interest, and academic 
achievement (Batibay, 2019; Ciaramella, 2017; Cenesiz, 
2020; McLoughlin & Lee, 2010; Medina & Hurtado, 2017; 
O’Reilly, 2007; Yerzhanova & Maketova, 2018; Zarzyeka-
Piskorz, 2016).

We also examined how the use of Web 2.0 tools in moth-
er-tongue instruction contributed to the teachers’ occupational 
development. Mother-tongue teachers stressed that Web 2.0 
tools had significant roles in their professional development 
in terms of digital skill, self-development, activity diversity, 
updating and renewing information, fun and efficient teach-
ing, keeping up with the age, variety of assessment, effective 

use of time, occupational motivation, occupational self-con-
fidence, and occupational creativity. Mother-tongue teachers 
pinpointed that Web 2.0 tools had the utmost role in gaining 
digital skill, self-development, providing activity diversity, 
updating and renewing information. Besides, Web 2.0 tools 
also contribute to the mother-tongue teachers’ affective el-
ements such as occupational motivation, occupational cre-
ativity, and occupational self-confidence. Our study results 
suggested that the use of Web 2.0 tools in mother-tongue 
instruction contributes to both students and teachers’ occu-
pational development. The use of Web 2.0 tools in lessons 
have great contributions to teachers in terms of facilitating 
teaching by structuring learning, alternative assessment and 
course management, effective communication with students 
through remarkable practices, and organizing different activ-
ities (Çopur, 2020; Uysal, 2020). These results of our study 
are consistent with those of the related literature.

We also identified the problems that mother-tongue teach-
ers encountered while using Web 2.0 tools in their lessons. 
Mother-tongue teachers were identified to experience vari-
ous problems such as the lack of Turkish language support, 
inaccessibility to technological tools, paid tools, teachers’ 
lack of knowledge, difficulty in applying in crowded class-
rooms, limited internet access in the classroom, students’ 
lack of sufficient knowledge, improper audio files, banning 
the use of smartphones at school, usage problems of smart 
boards, insufficient content, tiring use, request for member-
ship and requirement for preliminary preparation. The most 
faced problems were determined as the lack of Turkish lan-
guage support in Web 2.0 tools and the inaccessibility of 
technological tools by students. These problems are within 
the limitations of web-based teaching. Driscoll (1998) and 
Hannum (2001) implied that web-mediated teaching has 
limitations such as requiring time and money, requiring 
significant technical infrastructure, and lack of face-to-face 
interaction. The problems faced by teachers in the use of 
Web 2.0 tools in mother-tongue instruction overlap with the 
literature. In the study conducted by Keleş (2019), teachers 
remarked that they had problems during the use of Web 2.0 
tools due to the lack of sufficient infrastructure and lack of 
internet connection. In another study carried out by Şener 
(2019), teachers put forward that they mostly encounter the 
lack of sufficient digital content and access problems while 
using Web 2.0 tools in lessons.

In conclusion, we examined the recommendations pro-
vided by teachers related to the use of Web 2.0 tools in moth-
er-tongue instruction. Mother-tongue teachers developed 
recommendations such as improving the infrastructure of 
the school, providing tablet and computer support for stu-
dents, providing Turkish language support, informing teach-
ers, informing students, providing in-service training for 
administrators, making audio files available, and presenting 
ready-made content. Teachers mostly mentioned such rec-
ommendations as improving the infrastructure of the school 
so that teachers and students can use Web 2.0 tools at school, 
and providing students with tablet and computer support for 
using Web 2.0 tools. The participants of our study devel-
oped concrete recommendations for the problems they ex-
perienced. In this regard, this result is of capital importance 
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since teachers who will use Web 2.0 tools in mother-tongue 
instruction can use these tools effectively and efficiently in 
their lessons by taking the necessary precautions within the 
framework of these recommendations.

CONCLUSION

We assume that the results of our study are significant and 
will contribute greatly to the national and international lit-
erature. One of the remarkable results of our study was that 
teachers used different and various Web 2.0 tools in moth-
er-tongue instruction. Another fundamental result of our 
study was that mother-tongue teachers used Web 2.0 tools 
to develop listening/watching, reading, speaking, and writ-
ing basic language skills and that these tools improve these 
skills. They stated that the use of Web 2.0 tools in their les-
sons made a great contribution to both themselves and their 
students. These results indicate that teachers’ technological 
literacy has improved and that they have trained their stu-
dents as technology literates. The use of multiple Web 2.0 
tools by mother-tongue teachers will enable students to have 
21st century skills. In this way, individuals who can keep up 
with the requirements of the age may be raised. Teachers 
also stated that they encountered some problems while us-
ing Web 2.0 tools in their lessons. Various recommendations 
were provided for these problems. Mother-tongue teachers 
working in different countries can use Web 2.0 tools ef-
fectively and efficiently in their lessons by considering the 
above-mentioned problems and recommendations. In this 
respect, the result of this study will cast light upon moth-
er-tongue teachers in different countries and those who en-
deavor to use Web 2.0 tools in their lessons.

Recommendations

Based upon the results of our study, we provided the follow-
ing recommendations:
1. The mother-tongue teachers expressed the benefits of 

using Web 2.0 tools in mother-tongue instruction. Based 
on this result, it would be very beneficial to organize 
mother-tongue curricula for the use of Web 2.0 tools.

2. The mother-tongue teachers stated that the use of Web 
2.0 tools in their lessons greatly contributed to their oc-
cupational development. It would be very useful to pro-
vide teachers with in-service training on the effective 
use of Web 2.0 tools in teaching mother-tongue.

3. The teachers also emphasized that they encountered 
various problems while using Web 2.0 tools in their 
lessons. It is recommended that the ministries of edu-
cation take the necessary measures to eliminate these 
problems.

4. The mother-tongue teachers noted that the use of Web 
2.0 tools in their lessons had an effect on the students’ 
attitudes, motivations, and academic achievement. It is 
advised to carry out studies through the use of different 
research models in order to analyze the effects of Web 
2.0 tools on students’ attitudes, motivation, and academ-
ic achievement in mother-tongue instruction.

Limitations of the Study

Our study deployed the phenomenological design, which is 
one of the qualitative research designs. The phenomenolog-
ical design requires an in-depth examination of the partic-
ipants’ views. We tried to ask the mother-tongue teachers’ 
views regarding the Web 2.0 tools they used in their lessons. 
However, we were unable to hold face-to-face meetings due 
to the COVID-19 Pandemic. This can be considered as a 
limitation of our study as more effective results are obtained 
in face-to-face meetings. We also deem this situation as a 
limitation of our study.
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