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People’s attitudes and anxiety towards impromptu speaking can negatively affect their
performance and can create speaking anxiety in them. The aim of this study is to find out
whether there is a significant relationship between the acquisition of storytelling skills and the
impromptu speaking attitudes and speaking anxieties of 6" grade students. The nested pattern
of the mixed method was used in the research. In the quantitative part of the research, a one-
group, pretest-posttest experimental model was employed. The quantitative data were collected
by the ‘Speaking Skill Attitude Scale’. Paired samples t-test was used to determine whether
the storytelling training given to the students had an effect on their speaking attitudes, and the
Wilcoxon Signed Ranks test was used to determine whether it had an effect on their speaking
anxiety. Qualitative data were also collected with student interview form and observation form.
As the result of the research showed, the acquisition of storytelling was significantly associated
with students’ impromptu speaking attitudes and anxiety levels. Therefore, it is important to
provide students with the acquisition of storytelling to influence their attitudes and anxieties
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when delivering impromptu speeches.
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INTRODUCTION

People communicate with each other through language. They
also express their feelings, thoughts, and wishes through lan-
guage. Language is a very powerful, magical tool that we
use in verbal and written communication and that we start
to acquire before we are born. Additionally, it is a system of
thinking and transferring what is thought (Aitchison, 1982,
as cited in Aksan, 2006, p. 13).

People communicate with others in their mother tongue.
The mother tongue is the first language that people acquire
in the environment where they were born and raised. The
mother tongue is first grasped by the mother, and then grad-
ually by other members of the family, in the immediate envi-
ronment and the environment in which the child is. Mother
tongue is the language that descends into the subconscious
and forms the strongest bonds of individuals in society
(Aksan, 1974, p. 427). Children develop their first language
skills by interacting with their family members in addition
to other members in their society (Vardar, 2002, p. 17). The
mother tongue is the language that the children begin to learn
in the womb and use throughout their life.

Individuals need to receive a good level of mother tongue
education in order to communicate efficiently with others.
Listening skills develop in children before birth; then, after
they are born, speaking skill begins to develop in the children
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who imitate the sounds they hear by listening. Before start-
ing to school, students learn listening and speaking language
skills without any specific training. Students acquire listen-
ing and speaking skills before coming to school and these
skills develop by receiving formal training during school
hours. On the other hand, students acquire the skills of writ-
ing and reading, which are the basis of literacy at school.
These skills also develop through conducting frequent stud-
ies at school.

Speaking, which can be defined as the transmission of a
message encoded in the mind with socially agreed symbols
through sounds, is the most effective tool that an individual
can use to express himself/herself (Hamzaday1 et al., 2018,
p- 76). Speaking skill, which enables people to communi-
cate with each other, is a skill that is acquired and develops
naturally without training in the school environment. It can
be said that an individual’s ability to express himself/herself
clearly has an important role in his/her success in business,
family and social life. Therefore, later during school, chil-
dren are expected to learn speech delivery skills.

However, sometimes the physiological, sociological
or psychological effects of the speaker cause problems in
speaking. Akkaya (2012, p. 407) examined the speaking de-
ficiencies from the sources, and it was determined that the
speaking deficiencies were caused by reasons such as lack
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of knowledge, physical problems, mental construction defi-
ciencies, behavioral disorders, not having a command of the
rules of the language used, and inability to apply the gram-
mar rules. The occurrence of these situations during speech
causes the speaker to experience anxiety.

Impromptu speaking is the most common type of speech
in daily life. People are in constant communication in dai-
ly life. For this reason, the most used type of speech is
impromptu speech. In daily conversation, this can cause anx-
iety in people since there is no previous knowledge about the
topic of conversation. Spielberger (1966, pp. 16-17) defined
anxiety as “the subjective consciously perceived feelings
of apprehension and tension, accompanied by or associated
with activation or arousal of the autonomic nervous system.”
Dela Cruz (2019, p. 277) explains that people with speech
anxiety often avoid anxiety-provoking social situations or
situations that require performance; however, when anxi-
ety-provoking social situations are unavoidable, they endure
these situations with intense anxiety and distress. Dela Cruz
also states that anticipatory anxiety often arises when indi-
viduals imagine a later presentation before the actual expe-
rience itself. The occurrence of anxiety in people and not
being able to control it will prevent the conversation from
progressing in an effective way. Therefore, anxiety needs to
be controlled.

Objective of the Research and Research Questions

This research aimed to determine the relationship between

storytelling skill acquisition and impromptu speaking atti-

tudes and anxieties of 6" grade students. For this purpose,
answers to the following questions were sought:

1. Do students’ attitudes towards impromptu speaking
change after they acquire storytelling skills?

2. Do students’ anxiety about impromptu speaking change
after they acquire storytelling skills?

3. What are the students’ views on the effect of storytelling
skills acquisition on impromptu speaking attitude and
anxiety?

4. In the treatment process of the study,

—  What has been observed regarding the social envi-
ronment dimension?

—  What has been observed regarding the activity pro-
cess dimension?

— What has been observed regarding the ver-
bal-non-verbal communication process dimension?

LITERATURE REVIEW

Listening, speaking, reading and writing are the four basic
language skill. Speaking and listening are the skills that stu-
dents acquire before entering school. Speaking skill, which
is the subject of this study, should be supported and devel-
oped by conducting different activities at school. Ur (2009,
as cited in Amanda & Doral, 2019, p. 79) considers speaking
as the most important skill among the four basic language
skills. Speaking is very important for communication in dai-
ly life. Speaking is the verbal expression of an individual’s
feelings and thoughts (Unalan, 2001, p. 111; Kavcar et al.,

1998, p. 57). Speaking can be defined as the expression of
feelings, thoughts, designs and wishes by using vocal organs
by learning the sounds and phrases learned from mother,
family, and friends after long repetitions (Sever, 1995, p. 21).
Speech types are divided into two groups, including pre-
pared speech vs. casual/impromptu speech. Casual speech is
the most used speech among people. In the course of daily
life, we are in contact with many people that we know or
do not know. Impromptu speech is delivered without any
preparation (Hutabarat & Bahri, 2015, p. 196). Impromptu
speeches are a type of speech given to meet the various
needs of daily life, to express wishes, and to convey feel-
ings and thoughts at different times during the day (Sahin
& Varigoglu, 2013, p. 126). During impromptu speech, the
speaker may go through many different experiences. Some
of the stages of impromptu speaking include the following:

Telephone conversation

Meeting and introducing

Discussion
It will be useful for children to conduct activities to im-
prove their speaking skills. Yilmaz (2007, pp. 86-96) rec-
ommends storytelling, drama, verbal reports, discussion,
dramatization, and persuasive speaking activities to improve
speaking skills. In this study, storytelling was used as one of
the activities suggested to improve speaking skills. Stories
evoke excitement and pleasure by describing a number of
interesting and imaginary events that are or are thought to
be alive (Nuhoglu et al., 2015, p. 77). The story is an essen-
tial component in many cultures around the world. Folk tales
told over many generations are the proof of the enduring
nature of the story. A story can create a common bond that
unites people (Caulfield, 2000, p. 21). Including storytelling
in education can be beneficial in connecting students with
their past.

Kieran Egan (1987, as cited in Caulfield, 2000, p. 28)
considered the techniques of the story as conducive to the
formation of imagination and explored an alternative ap-
proach to the curriculum by teaching as storytelling. Stories
are very useful in developing young learners’ literacy, social,
and emotional skills by manipulating the language (Sanders,
(1995, as cited in Caulfield, 2000, p. 28).

1. Question-answer
2. Chat

3. Celebrations

4. Apologizing

5. Thanking

6.

7.

8.

METHOD

In this research, it is aimed to determine the acquisition of sto-
rytelling skills on the anxiety levels and attitudes of 6™ grade
students towards impromptu speaking. Mixed methods with
nested pattern were used to meet this objective. In mixed
methods design, researchers investigate the possible rela-
tionship between the findings obtained from quantitative and
qualitative data (Creswell, 2014, p. 43). The reason for using
this research method was that multiple processes were in-
volved in the present research. The qualitative data obtained
during and at the end of the research were associated with
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the quantitative results of the treatment. In the quantitative
part of the research, a one-group, pretest-posttest experimen-
tal model was employed. In the study, attention was paid to
conduct an in-depth study with a single group. In this design,
the comparison between the pretest and post-test results in-
dicated whether any improvement had taken place (Koksal,
2017).

Participants

The population of this research is the 6" grade students of a
secondary school in Turkey in the 2020 and 2021 academic
year. The researchers gave information about the research by
meeting with the school administration. Interviews were also
conducted with 6% grade students at the school. Necessary
permissions were obtained from the institution and the par-
ents of the students to conduct the research. We scanned for
the content related to impromptu speaking and storytelling in
the Turkish language curriculum and found that the content
is frequent in the 6™ grade (Tiirkce Dersi Ogretim Programi,
2018, pp. 40-43). In addition, stories and fairy tales are in-
cluded in the 6" grade text types. Therefore, the study group
of our research consists of 6" grade students. We selected
15 students purposively. Typical case sampling of the pur-
posive sampling method was chosen to see the effect of the
research, not to generalize the current results.

In the process of collecting the quantitative data, the
‘Speaking Skill Attitude Scale’ (Appendix A) by Unal and
Ozer (2017) was used after obtaining the required permis-
sions. This scale consists of 27 items, 20 of which are related
to attitude and 7 of which are related to anxiety. Unal and
Ozer (2017) have tested the validity and reliability of their
scale and reported that the scale could effectively measure
the attitudes and anxiety of secondary school students relat-
ed to speaking skills. In our study, we invited five experts in
the area to validate the scale. Subsequently, after selecting 10
students, we also piloted the scale and the intervention from
1 to 28 February 2021. According to the results of the pilot,
we were confident that the scale was suitable for research.

In the qualitative data collection process, we employed
the ‘Student Interview Form’ (Appendix B) and ‘Impromptu
Speech Practice Observation Form’ (Appendix C) for elicit-
ing data on the effect of storytelling skills acquisition on the
study group’s impromptu speech attitude and anxiety. The
questions in the interview form were prepared as a result of
our interviews with three field experts. In the qualitative re-
search process, data were obtained as a result of semi-struc-
tured interviews with students at the beginning and end of
the intervention. We designed the observation form with
the support of five field experts. Interview and observation
forms were tested in the pilot intervention. After the pilot
study, the necessary modifications were made in the forms
before they were used in the research.

Procedure

The study was carried out between 01 March 2021 and
04 June 2021 following the procedure presented in this
section.

Administration of pretest

To find out the students’ impromptu speaking attitudes
and anxiety levels, we administered the ‘Speaking Skill
Attitude Scale’ (Appendix A) and ‘Student Interview Form’
(Appendix B) to the students before the intervention. We
briefed the students on the intervention process. In order to
determine the students’ storytelling readiness level, the stu-
dents were given a storytelling activity. In order to determine
the readiness level of the students’ impromptu speaking,
impromptu speaking activities prepared by the researchers
were applied and video recorded. We invited three experts
to observe the video recordings of impromptu speech and
complete the observation forms.

Intervention

The pilot intervention process lasted 4 weeks while the actual
intervention process took 12 weeks. In the process of interven-
tion, students were given instructions on storytelling. During
the intervention, the students learned how to make connec-
tions with stories, how to study stories, how to use story map
technique and storyboards (story charts), and how to tell sto-
ries. The students conducted storytelling activities regularly.
Table 1 summarizes the actual intervention process. For
eight weeks, the students were told stories and then impromp-
tu speaking activities were performed. Types of impromptu
speaking are question-answer, conversation, congratulation,
apologizing, thanking, telephone conversation, meeting—in-
troduction and discussion. The researchers prepared the ac-
tivities appropriate for impromptu speaking types by using
the determined stories and the students practiced telling the
stories. After the storytelling was completed, the students
were taken to different classes to do impromptu speaking ac-
tivities. The researchers read the prepared activities to the stu-
dents and made them do impromptu speaking activities. The
students were given questions and answers, chatting, congrat-
ulating, apologizing, thanking, telephone conversation, meet-
ing and introducing, and discussion activities, respectively.

Administration of Post-test

After the intervention, in order to determine the students’ im-
promptu speaking attitudes and anxiety levels, the ‘Speaking
Skill Attitude Scale’ was administered again to the students.
SPSS 18 program was used to conduct the quantitative analy-
ses. The answers given by the students to the ‘Speaking Skill
Attitude Scale’” were interpreted by applying the Wilcoxon
signed rank test and paired samples t-test. At the end of the
intervention, ‘Student Interview Form’ was applied again.
The researchers filled the observation forms. Descriptive
and content analysis of qualitative data analysis techniques
were used. Three field experts reviewed the video recordings
and filled out the observation forms. These records were an-
alyzed by content analysis technique.

Analysis of Quantitative Data

Before analyzing the data, we tested their normality of
distribution and found that the data from the attitude scale
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Table 1. The implementation process

Table 1. (Continued)

Date Lesson Intervention Date Lesson Intervention
Hours Hours
01/03/2021 40+40+40 Meeting the students who will attend 19/04/2021 40+40+40 Making students do storytelling
minutes  the course minutes  activity (The students did their
Giving information about the content storytelling during the lesson time
of the training determined outside the lesson.)
Giving brief information about Making students do activities related to
impromptu speech types impromptu speaking (type: celebration)
Giving brief information about Filling the observation form by the
storytelling intervention researchers
Pretest: 26/04/2021 40+40+40 Making students do storytelling
Administration of the ‘Speaking Skill minutes  activity (The students did their
Attitude Scale’ form to students storytelling during the lesson time
Administration of the ‘Student determined outside the lesson.)
Interview Form’ Making students do activities related to
Making students do storytelling impromptu speaking (type: apologizing)
activity (Video recording) Filling the observation form by the
Making students do activities related researchers
to impromptu speaking types (Video 03/05/2021 40+40+40 Making students do storytelling
recording) ' minutes  activity (The students did their
Filling the observation form by the storytelling during the lesson time
researchers determined outside the lesson.)
08/03/2021 40+40+40 Giving information about Making students do activities related to
minutes  ‘Connecting with Stories Activity’ impromptu speaking (type: thanking)
Giving information about how to Filling the observation form by the
work on storytelling researchers
‘How Do I Study My Story?” doing 10/05/2021  40+40+40 Making students do storytelling
the work minutes  activity (The students did their
15/03/2021  40+40+40 Giving information about the Story storytelling during the lesson time
minutes  Map Technique’ determined outside the lesson.)
Giving information about the Making students do activities related to
Storyboard impromptu speaking (type: phone call)
22/03/2021 40+40+40 Giving information about the ‘T Filling the observation form by the
. R researchers
minutes  Know the Story Persons’ activity
Making students do storytelling activity 17/05/2021 40f40+40 Ma‘ki'ng students do stor.ytellipg
20/03/2021 40+40+40 Making the ‘Contradictions in the minutes  activity (The students did their
. o . storytelling during the lesson time
minutes  Story’ activity . .
Lo . determined outside the lesson.)
Giving information about the . o
. . . Making students do activities related
Balance of Description and Action . .
. s to impromptu speaking (type: meet
in a Story — Fast or Slow? .
. . .. and introduce)
Making students do storytelling activity . .
. . 24/05/2021 40+40+40 Making students do storytelling
05/04/2021 40f40+40 Ma.k{ng students do stor.ytelh?g minutes  activity (The students did their
minutes  activity (The stgdents did thelr‘ storytelling during the lesson time
storytel.hng durng the lesson time determined outside the lesson.)
dete@lned outside the .le.ss.on.) Making students do activities related to
Ma.lklng students do .actwltles. rela?ed impromptu speaking (type: discussion)
to tmpromp tu sp eaklnlg (type: ?Skmg Filling the observation form by the
questions and answering questions researchers
Filling the ob tion form by th
e o pervaion form by The 31/05/2021  40+40+40 Post-test:
minutes  Administration of the ‘Speaking Skill
12/04/2021 40+40+40 Making students do storytelling Attitude Scale’ form to students
minutes activity (The students did their

storytelling during the lesson time
determined outside the lesson.)
Making students do activities related
to impromptu speaking (type:
conversation)

Filling the observation form by the
researchers

(Contd...)

Administration of the ‘Student
Interview Form’

Making students do storytelling
activity (Video recording)

Making students do activities related
to impromptu speaking types (Video
recording)

Filling the observation form by the
researchers
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were normally distributed. Therefore, paired samples
t-test was applied to determine whether the storytelling
intervention given to the students had an effect on their
speaking attitudes. The t-test for related samples is used
to test whether the difference between the means of two
related samples are significantly different (Bilyiikoztiirk,
2010, p. 67).

The data from the anxiety scale items did not show nor-
mal distribution. Therefore, among the nonparametric tests,
Wilcoxon signed rank test was applied to determine wheth-
er the storytelling intervention given to the students had an
effect on their speaking anxiety. This technique, also called
Wilcoxon matched-pairs test, is used to test the significance
of the difference between the scores of two related sets of
measures. This test also takes into account the quantity as
well as the direction of the difference scores of the two relat-
ed sets of measures (Biiyiikoztiirk, 2010, p. 162).

RESULTS AND DISCUSSION

Effect of Intervention on students’ Attitudes Towards
Impromptu Speaking

The first research question investigated the change to the
students’ attitudes towards impromptu speaking after they
experienced the intervention. Paired samples t-test results
regarding whether the speaking skill attitudes of the students
show a significant difference before and after the interven-
tion are given in Table 2.

The results of the analysis show that there is a significant
difference between the pretest and post-test scores of the
students participating in the study. Considering the mean
scores, it is seen that this observed difference is in favor of
the post-test score. According to these results, it can be said
that the storytelling intervention has a significant effect on
improving students’ speaking skills attitudes (¢, = -10.621,
p<.05).

Effect of Intervention on Students’ Impromptu
Speaking Anxiety

The second research question focused on the change to the
students’ impromptu speaking anxiety after the intervention.
The Wilcoxon signed rank test results regarding whether the
speaking skill anxiety pretest and post-test scores of the stu-
dents differ significant are given in Table 3.

The results of the analysis show that there is a significant
difference between the pretest and post-test mean ranks of
the students participating in the study. Considering the mean
rank and sums of the difference scores, it is seen that this ob-
served difference is in favor of the post-test data. According

Table 2. Paired samples t-test results of pretest and
post-test speaking skill attitude scores

Test M SD S.E. Paired 7-Test

Mean ¢ df p
Pretest 73.86  8.096 2.090 -10.621 14 .000
Post-test  93.06 4.934 1274

to these results, it can be said that the organized storytelling
training has a significant effect on reducing students’ speak-
ing anxiety (Z = -3.206, p<.05).

Students’ Views on the Effect of Storytelling
Intervention on their Impromptu Speaking Attitude and
Anxiety

The third research question sought to reveal the participants’
views on the effect of the intervention on their impromptu
speaking attitude and anxiety. The results of qualitative anal-
ysis of the data are presented in this section. “What are your
thoughts on the storytelling training you will receive? Please
explain.” The data obtained from this question are shown in
Table 4.

Under the title of ‘Thoughts on Storytelling Intervention’,
students’ thoughts were gathered in 6 categories. When stu-
dents’ opinions were examined, it was seen that 86.66% of
the students found the storytelling training entertaining. Very
few students, only two, expressed negative opinions about
the storytelling intervention program because they had diffi-
culty in telling stories.

“What are your thoughts on impromptu speaking activi-
ties you will take? Please explain.” The data obtained from
this question are shown in Table 5.

Table 3. Wilcoxon signed rank test results of speaking
anxiety pretest and post-test scores

N Mean Sum of Z D
Rank Ranks
Pretest/  Positive 13 7.96 103.50  -3.206 .001
Post-test Ranks
Negative 1 1.50 1.50
Ranks
Ties 1
15
Table 4. Reflections on storytelling intervention
Categories f %
1. Being fun 13 86.66
2. Developing storytelling skills 12 80
3. Developing the imagination 9 60
4. Interacting with the audience 4 26.66
5. Using body language effectively 6 40
6. Being hard 2 13.33

Table 5. Reflections on impromptu speaking activities

Categories f %
1. Using voice tone effectively 7 46.66
2. Adjusting the speaking rate 9 60
3. Making speech fluent 11 73.33
4. Effective use of breathing 14 93.33
5. Using body language effectively 14 93.33

6. Being unnecessary 3 20
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Under the title of ‘Reflections on Impromptu Speaking
Activities’, students’ thoughts were gathered in 6 categories.
When student opinions were examined, it was observed that
93.33% of the students stated that impromptu speaking ac-
tivities contribute to effective use of breathing and effective
use of body language. Again only three students expressed a
negative opinion, saying that impromptu speaking activities
Wwere unnecessary.

“What are your thoughts on the effect of the training you will
receive on the impromptu speaking attitude? Please explain.”
The data obtained from this question are shown in Table 6.

Under the title of ‘“Thoughts on the Effect of Intervention
on Impromptu Speech Attitude’, students’ thoughts were
gathered in 6 categories. As we examined the students’ opin-
ions, we noticed that all the students, except only one, stat-
ed that they were happy and enjoyed delivering impromptu
speeches. Only two students stated that they do not like to
make impromptu speeches.

“What are your thoughts on the effect of the training you
will receive on impromptu speaking anxiety? Please explain.”
The data obtained from this question are shown in Table 7.

Under the title of ‘“Thoughts on the Effect of Intervention
on Impromptu Speech Anxiety’, students’ thoughts were
gathered in 6 categories. When student opinions were exam-
ined, 40% of the students stated that they shied away from
speaking. As in the case of the previous questions, only two
students stated that they bored the listeners because they
spoke too fast and too long. They stated that these situations
made them anxious.

Social Environment, Activity Process, and Verbal-non-
verbal Communication Process Dimensions

The mean scores of the behaviors related to the ‘Social envi-
ronment’ dimension that the study group showed during the
intervention are given in Table 8.

Table 6. Thoughts on the effect of intervention on
impromptu speech attitude

Categories f %
1. Happy to talk 14 93.33
2. Enjoying talking 14 93.33
3. Enjoying speaking practice 5 33.33
4. Good speech influencing people 8 53.33
5. Thinking that speaking is persuasive 3 20
6. Dislike to talk 2 13.33
Table 7. Thoughts on the effect of intervention on
impromptu speech anxiety

Categories f %
1. Boring others while talking 4 26.66
2. Thinking that you will make a mistake 4 26.66
3. Shy away from speaking 6 40
4. Get excited while talking 3 20
5. Talk too fast 2 13.33
6. Talk too long 2 13.33

According to Table 8, it was determined that the arith-
metic mean of the study group regarding the social environ-
ment dimension increased. The arithmetic mean results of
the behaviors related to the ‘Activity Process’ dimension that
the study group students showed during the intervention are
given in Table 9.

According to Table 9, it is seen that the arithmetic mean
of the study group regarding the sub-criterion of actively
participating in impromptu speaking activity in the activity
process dimension increases as the intervention continues.
As the weeks progressed, it was observed that the active par-
ticipation of the study group increased. The last two items
are negative items. As the study progresses, the decrease in
the arithmetic mean of these items includes a positive result.
Therefore, it is normal for the overall average of the inter-
vention to decrease.

The arithmetic mean results of the behaviors related to
the ‘Verbal/Nonverbal Communication Process’ dimension
that the study group students showed during the intervention
are given in Table 10.

According to Table 10, it was observed that the arithme-
tic mean of the study group regarding the verbal-non-verbal
communication process dimension was low at the beginning
of the intervention, but the mean score of this dimension in-
creased as the intervention progressed.

Discussion

This research was written to examine the effect of storytell-
ing skill acquisition on the impromptu speaking attitudes
and speaking anxiety of 6™ grade students. According to the
obtained data from the scale, it has been observed that stu-
dents’ attitudes towards impromptu speaking were generally
positive. Students generally gave low scores to the item «I
think I express myself better by speaking» at the beginning
of the training. At the end of the training, there was a positive
change in their attitudes towards this item. Students began
to think that they were able to better express themselves by
speaking. «It makes me happy to talk» item showed a pos-
itive increase at the end of the training. At the beginning of
the intervention process, students gave a negative opinion
on the item «I like to do exercises to improve my speaking
skills». However, towards the end of the training, a positive
development was observed in this item. However, it was
observed that their anxiety about impromptu speaking was
negative. After the pretest scores were obtained, it was seen
that the students were extremely anxious in the beginning of
the intervention on storytelling skill. At the end of the four-
week storytelling intervention, impromptu speaking activi-
ties were performed by the students. These activities enabled
the students to reduce their anxiety while making impromp-
tu speeches. The item “I think I will make mistakes while
speaking” is the item that every student is worried about.
At the end of the training, students» opinions stated that
this anxiety decreased. The item “I feel fear and excitement
when speaking in a crowded environment” is a situation that
prevents students from making an impromptu speech. At the
beginning of the intervention, this situation was determined
by student opinions and researchers’ observation. However,
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Table 8. Observation results of the social environment dimension
Social Environment Intervention
1 2 3 4 5 6 7 8
M M M M M M M M
There was communication between the students during the activity. 1.60 1.86 2.26  2.73 3.60 3.80 413 4.60
There was communication with the researchers during the 200 320 326 353 380 3.80 4.00 446
activity process.
Students asked each other questions about the activity. 146 160 173 193 213 193 206 233
Students asked questions about the activity. 293 3.06 353 340 393 420 426 440
1.99 243 269 289 336 343 3.61 394
Table 9. Observation results of the activity process dimension
Process Intervention
1 2 3 4 5 6 7 8
M M M M M M M M
Students actively participated in the impromptu speaking activity. 2.26 253 273 3.00 326 346 386 4.00
Willing to give impromptu speech. 2.53 273 293 353 393 400 413 420
She/He spoke fluently during impromptu speech. 220 246 266 340 386 393 413 4.60
She/He interacted with the audience during the impromptu speech. 2.80 293 326 346 373 4.00 4.13 433
They had problems with impromptu speaking. 4.06 373 353 340 3.00 233 220 1.93
They experienced anxiety about making impromptu speeches. 4.53 433 406 380 326 3.06 253 193
3.06 3.11 319 343 350 346 349 349
Table 10. Observation results of verbal/nonverbal communication process
Process Intervention
1 2 3 4 5 6 7 8
M M M M M M M M
The students used expressions stating that they 2.00 2.20 3.00 3.40 3.66 4.00 4.53 4.80
enjoyed the activities.
The gestures and facial expressions of the 3.00 3.40 3.86 4.00 4.20 4.40 4.66 4.80
students showed that they enjoyed the activity.
2.50 2.80 3.43 3.70 3.93 4.20 4.59 4.80

towards the end of the intervention, it was seen that this anx-
iety decreased in the students. Physiological, sociological
and psychological symptoms indicating that the students
were anxious at the beginning of the intervention decreased
towards the end of the intervention. Student opinions also
supported this situation.

Storytelling is one of the activities that improves speak-
ing skills. In this research, it was observed that the acqui-
sition of storytelling improves attitudes towards speaking
skills. It has been observed that when impromptu speaking
skills improve, students’ attitudes towards impromptu speak-
ing increase. In addition, it was observed that their anxiety
about impromptu speaking decreased. The opinions taken
from the students at the beginning and end of the research
also support this idea.

When the literature is examined, it is seen that studies
are generally conducted on attitudes and anxiety towards
speaking a foreign language. Therefore, it would be useful
to conduct a research on attitudes towards and anxiety of
impromptu speaking. In addition, studies with independent

variables of impromptu speaking, attitude and anxiety are
limited in the literature.

Unsal (2019, p. v) has prepared speaking activities about
the role-taking model. He applied these prepared activities
to the students. At the end of this research, Unsal observed
those students’ attitudes towards speaking increased. In addi-
tion, students’ anxiety about speaking decreased. At the end
of this research, Unsal recommended the use of role-playing
model speaking activities to improve speaking skills. Yangil
and Unal (2019, pp. 321-322) also reported that their inter-
vention program created with the persuasion technique had a
positive effect on speaking skills in their article.

CONCLUSION

In this study, a significant relationship was found between
acquisition of storytelling and impromptu speaking attitude
and speaking anxiety. In the literature, no study has been
found showing the relationship between storytelling acquisi-
tions and impromptu speaking attitude and speaking anxiety.
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However, various studies on impromptu speaking have been
included in the literature. In some of these studies, impromp-
tu speaking activities were examined and impromptu speak-
ing was emphasized. There are studies on speaking attitude
and speaking anxiety in the literature. Various activities were
organized to reduce speaking anxiety and the effects of these
activities on attitudes towards speaking and speaking anxi-
ety were examined. It is seen that in the literature, there is
no study on the effect of storytelling skill on the impromptu
speaking attitude and speaking anxiety. In this study, the stu-
dent learned how to use features such as speaking, posture,
tone of voice, emphasis, and intonation during storytelling
training. The students who went through the storytelling in-
tervention program showed the positive effects of the study
in their speeches while doing impromptu speaking activities.
In order for students to be able to express themselves better,
they must learn to overcome their speaking anxiety. For this
reason, it is thought that it will be beneficial to experience
storytelling intervention since it positively and significantly
affects students’ impromptu speaking attitudes and reduces
their impromptu speaking anxiety.
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APPENDICES

Appendix A: Speaking SKkill Attitude Scale (Pretest and Post-test)

Name:
Age: (Years old)
Gender: Male [ Female [

Instructions: Items related to attitudes towards speaking skills are given below. Please circle one of the numbers opposite to
what the following items mean to you. Please answer all the questions.

A. Interest and Love for Speaking Skills Strongly Agree Neutral Disagree Strongly
Agree Disagree

1. Ibelieve that speaking will be beneficial for my language 5 4 3 2 1
development.

2. 1 pay attention to the pronunciation of words. 5 4 3 2 1

3. TIthink it is important to speak in place and on time. 5 4 3 2 1

4. lenjoy speaking because it helps to express my thoughts. 5 4 3 2 1

5. Ibelieve that good speech makes my life easier. 5 4 3 2 1

6. Ienjoy learning new words when talking to people in front of me. 5 4 3 2 1

7. I enjoy speaking activities. 5 4 3 2 1

8. 1 believe that people who make good and effective speeches are 5 4 3 2 1
well received by the society.

9. TIthink I express myself better by speaking. 5 4 3 2 1

10. I think speaking is important in influencing people. 5 1

11. I believe that my speaking improves my communication with 5 4 3 2 1
people.

12. Itry to make meaningful and regular sentences in my speeches. 5 4 3 2 1

13. It makes me happy to talk. 5 4 3 2 1

14. I believe that speaking skill should be developed by everyone. 5 4 3 2 1

15. I believe that I can persuade people with an effective speech. 5 4 3 2 1

16. 1 enjoy chatting with my friends. 5 4 3 2 1

17. I believe that speech reflects a person's personality. 5 4 3 2 1

18. Ilike to do exercises to improve my speaking skills. 5 4 3 2 1

19. Tlike to use newly learned words, idioms or proverbs in my 5 4 3 2 1
speeches.

20. I like to talk about things that I am knowledgeable about. 5 4 3 2 1

B. Anxiety and Worry Against Speaking Skill Strongly Agree Neutral Disagree Strongly

Agree Disagree

21. I think I will make mistakes while speaking. 5 3 1

22. Thesitate to express what [ want to say clearly when speaking. 5 1

23. Because I talk too much, I think that my friends around me and at 5 3 1
school are uncomfortable with me.

24. When I talk, I think that others are not listening to me. 5 3 1

25. 1 feel fear and excitement when speaking in a crowded 5 3 1
environment.

26. Thesitate to talk at length about a subject. 5 1

27. While speaking, I would like to finish my speech as soon as 5 3 1

possible.
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Appendix B: Student Interview Form (Pretest and
Post-test)

Name: Date:

Dear Students,

This form has been prepared to receive your views on
the research. The obtained data will be used in a scientific
research. Please answer all questions carefully and sincerely.
Thank you for your contribution to the research.

Interview Questions

1. What are your thoughts on the storytelling training

you will receive? Please explain.

2. What are your thoughts on impromptu speaking ac-
tivities you will take? Please explain.

3. What are your thoughts on the effect of the training
you will receive on the impromptu speaking attitude? Please
explain.

4. What are your thoughts on the effect of the train-
ing you will receive on impromptu speaking anxiety? Please
explain.
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Appendix C: Impromptu Speech Practice Observation

Form
Name :
Date
° g
2 5
.5 8 2
= £ E B A
2252 %
g ol
) =
»n
1. There was 5 4 3 2 1
communication
Social between the
Environment students during the
activity.
2. There was 5 4 3 2 1
communication
with the researchers
during the activity
process.
3. Students asked 5 4 3 2 1
each other
questions about the
activity.
4. Students asked 5 4 3 2 1
questions about the
activity.
5. Students actively 5 4 3 2 1
participated in
Activity the impromptu
Process speaking activity.
6. Willing to give 5 4 3 2 1
impromptu speech.
7. She/He spoke 5 4 3 2 1
fluently during
impromptu speech.
8. She/He interacted 5 4 3 2 1
with the audience
during the
impromptu speech.
9. They had problems 5 4 3 2 1
with impromptu
speaking.
10 They experienced 5 4 3 2 1
anxiety about
making impromptu
speeches.
Verbal/ 11. The students 5 4 3 2 1
Nonverbal used expressions
Communication stating that they
Process enjoyed the
activities.

12. The gestures and 5 4 3 2 1
facial expressions
of the students
showed that
they enjoyed the
activity.




