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With some innovations brought by the age of technology and science, storytelling has also
gained different dimensions. Digital storytelling has emerged with the addition of elements such
as sound, video, image, effect and music to traditional storytelling and sharing these stories
on digital media. In this study, it was aimed to determine the views of Turkish teachers about
using digital storytelling in Turkish lessons. Case study, one of the qualitative research methods,
was used in the study. The participants of the study consisted of 20 Turkish teachers who were
determined through easily accessible situation sampling, one of purposeful sampling methods.
The “Semi-Structured Interview Form” developed by the researchers was used to determine
the teachers’ views on using digital storytelling in their lessons. Teachers’ views were analyzed
through content analysis. As a result of the research, it was seen that most of the teachers
did not have detailed knowledge about digital storytelling. It was determined that the digital
literacy skills of teachers were not at the desired level. Teachers stated that they consider digital
storytelling as a suitable teaching tool to be used in Turkish lessons, digital storytelling is an
effective learning tool and that can support the development of the four basic language skills,
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especially listening and writing skills.
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INTRODUCTION

With the participation of modern technology in education,
storytelling has gained a different dimension, and stories
have been enriched with various software, computer pro-
grams and mobile applications. Via these applications, rather
than being just a verbal narration, storytelling has become
a narration in which rich visual and auditory elements are
used utilizing multiple media (Wang & Zhan, 2010). Digital
storytelling can be expressed as short videos that combine
traditional storytelling with multimedia elements such as
text, visual, audio, music and video (Alismail, 2015). With
the integration of developing technology into education life,
more suitable conditions have emerged for the use of digital
storytelling in lessons. Through Fatih Project which was ini-
tiated in Turkey in 2010, the installation of interactive white-
boards in classrooms was accomplished, which increased
the use of technological equipment in lessons and facilitated
the transfer of multimedia activities to the classrooms. Thus,
opportunities for using digital storytelling as a learning tool
in learning and transferring information have increased
(Demirer, 2013). According to Saritepeci (2017), in learn-
ing process, digital storytelling related to the subject can be
prepared by the teacher in order to make the topic more un-
derstandable, to summarize, and to make discussions easier
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regarding the topic or for teaching a new topic; on the other
hand a current story can also be used. In addition, according
to Robin (2008), digital stories can be used as teaching mate-
rial to present a certain content, to learn certain information
or to portray a dream. Digital storytelling is a popular peda-
gogical tool used by teachers working in different disciplines
for students of all ages, educational backgrounds, and ethnic
backgrounds (Rossiter & Garcia, 2010). According to Robin
(2016), digital storytelling has an important role in students’
providing permanent learning, canalizing and reflecting
what they have learned. “For this reason, the use of digital
storytelling in education activates students, supports teach-
er-student interaction, and provides an educational opportu-
nity addressing all senses. In addition, it has a direct positive
effect on students’ reading, writing, listening and speaking
skills” (Kuruday1 & Bal, 2014, pp. 78-79). Moradi and Chen
(2019) also stated that digital storytelling has an important
potential and expressed this potential as the use of digital
storytelling as an effective educational model presently. It is
thought that utilizing such an effective and important teach-
ing tool in first language teaching will also provide benefit for
students in various subjects. Since it is now a period in which
technological developments are in rapid acceleration and the
speed of generating knowledge is increasing, it has become
necessary to benefit from technology supported teaching
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tools in the process of learning, teaching and information
transfer. In this context, digital storytelling that enables both
teacher and learner participation is an exemplary form of
technology integration (Dockter et al., 2010). In the studies
conducted formerly, it was emphasized that digital story-
telling was effective in the acquisition and development of
various 21% century competencies such as problem solving,
creativity, critical thinking and literacy of information tech-
nologies, effective and proper use of basic language skills, as
well as having an effective structure in providing permanent
learning (Saritepeci, 2017; Robin, 2016; Kurudayioglu &
Bal, 2014). According to inceelli (2005), instead of printed
texts, methods in which enriched texts that include litera-
cy skills of the age are applied in learning language skills
are gaining importance. The enrichment of these texts is
enabled by technological opportunities. Digital storytell-
ing enables traditional stories to be enriched and presented
more effectively in digital environments as Inceelli (2005)
stated. Sadik (2008) states that digital storytelling studies
increase students’ reading, writing, speaking, listening and
comprehension skills. In addition, Kurudayioglu and Bal
(2014) state that digital storytelling studies create an active
classroom environment, support students’ language educa-
tion, and are effective in correcting language mistakes and
errors that prevent speech. It is also thought that in Turkish
lessons using digital storytelling, which is such an effective
learning-teaching tool, will also affect the academic success
of students and their level of effective and correct use of lan-
guage skills. Dayan and Girmen (2018) also stated that dig-
ital storytelling improved students’ spelling and punctuation
knowledge and that students could write more regular texts
because they created multi form texts. When the literature
was scanned, a few studies that were published in Turkey
and abroad regarding the use of digital storytelling in lessons
were encountered (Cigerci & Giiltekin, 2019; Eroglu, 2020;
Lucarevschi, 2018; Yilmaz et al., 2017). However, no study
was found in the literature regarding teachers’ views on dig-
ital storytelling.

Objective and Research Questions

In this direction, the starting point of this study is to know

the views of Turkish teachers regarding the subject and to

create an awareness of the subject by discussing the benefits
of using digital storytelling with students in their lessons.

The aim of the research is to determine the teachers’ views

regarding the use of digital storytelling in Turkish lessons.

For this purpose, answers to the following questions were

searched:

1. What are the views of Turkish teachers regarding digital
storytelling?

2. What are the views of Turkish teachers regarding the
contribution of digital storytelling to the development
of the four basic language skills?

3. What are the views of Turkish teachers regarding digital
storytelling as a teaching method?

4. What are the views of Turkish teachers regarding the
use of digital storytelling in their lessons?

METHOD

Design

In order to determine the views of Turkish teachers regard-
ing the use of digital storytelling in Turkish lessons, case
study design, which enables gathering detailed and in-depth
information about a situation with multiple sources of infor-
mation and to describe the situation in the finest detail, was
used. In this design, the cause and effect relationships among
variables are reflected in detail by taking a section from the
current situation without generalization (Creswell, 2012).

Participants

Participants of the research were determined via conve-
nience sampling, which is one of the purposeful sampling
methods (Yildirim & Simsek, 2013). Participants consist of
12 (60%) female and 8 male (40%) totally 20 Turkish lan-
guage teachers who work in a province located in eastern of
Turkey in 2020-2021 academic year.

Data Gathering Tools

In this research, “Semi-Structured Interview Form” was
used to determine the views of Turkish teachers regarding
the use of digital storytelling in Turkish lessons. With the
semi-structured interview form prepared by the researchers,
it was aimed to obtain direct and further information from
the participants, to increase the possibility of noticing the
unreal expressions in their answers, to instantly clarify the
unclear points during the interview, and to make sense of
what was said with the interviewer’s tone of voice, gestures
and willingness to answer the questions (Karasar, 2016). In
the preparation of this form, 15 open-ended interview ques-
tions were created in relation to the relevant literature. In
order to ensure the content validity of this form, which was
used in the research, the forms were firstly presented to two
experts in the field of measurement and evaluation and also
to three experts, who had studies regarding the subject in
Turkish education. The opinions of field experts regarding
the limitation of the subjects were taken into consideration.
In order to check the questions in the form in terms of un-
derstandability and applicability, a trial was conducted with
a group of three people at the same level, except for the par-
ticipants of the study, following the voluntary principle, and
no problem was encountered regarding the forms at the end
of the trial. After these stages, the forms were finalized. The
Appendix presents the list of interview questions.

During the interviews, first of all, the consent form was sent
to the interviewees regarding their voluntary participation in
the study and they were asked to sign the form and return it.
Then, the teachers were contacted and a suitable date was de-
termined for the interviews. During the interview, the teach-
ers were informed in line with the objectives of the interview.
The questions of the interviewees that were not included in
the interview form were answered by the researchers during
the interview. Interviews were conducted via WhatsApp vid-
eo call and Zoom applications and also two interviewees were
interviewed via phone calls. These interviews were recorded
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taking the permission of the participants. The questions in the
interview form focused on how the use of digital storytelling
by teachers affected students’ listening, speaking, reading and
writing skills. Due to ethical rules, the names of the inter-
viewees were not included, and they were given a code name
(Participant: P1, P2, P3...).

Analysis of the Data

The data obtained via semi-structured interview form was an-
alyzed by content analysis in the research. Content analysis;
is a data analysis technique that aims to systematically pres-
ent some unclear inferences from the messages intended to
be conveyed in a clear text in order to indicate social reality
(Gokee, 2019). The first step of content analysis is coding
the data. Codes are tags and identities used to assign units of
meaning to descriptive information, which is based on inter-
pretation and collected in a study (Miles & Huberman, 2019).
After coding, the data was categorized by the researchers, and
then the related categories were combined to create themes.
Then, the data was defined by organizing according to codes
and themes. The findings were presented within the frame-
work of themes and supported by direct quotations.

Validity and Reliability

During the analysis of the research data, five interviews that
were randomly selected were coded by two other researchers
than the researchers. The reliability of the study was verified
by taking the views of these two researchers during the anal-
ysis of the study data, interpreting the categories, and finding
common themes. In addition, edited version of the study was
reviewed by field experts and their opinions were taken.

FINDINGS

The findings obtained as a result of determining the teachers’
views regarding the use of digital storytelling in Turkish les-
sons are given below.

Teachers’ Views Regarding Digital Storytelling

The teachers were asked whether they had heard of digi-
tal storytelling before and if they had any ideas regarding
what digital storytelling was. They stated that the difference
of digital storytelling from traditional storytelling is that it
is prepared with multimedia tools and presented in digital
environments:

Digital storytelling is to produce the script of a story us-

ing different multimedia formats such as audio, picture,

music and video. [P1]

Digital storytelling consists of the combination of tradi-

tional storytelling and technology. The storyteller con-

veys the story to audience with the help of multimedia

tools. In this process, it can appeal to different senses of

listener by making use of colorful, graphic, vocal, video

and interactive tools. [P4]

Three teachers stated that they had no idea about what

digital storytelling was. They stated that they had not heard

of such a concept before, but they presumed that it was a
storytelling technique using technological tools:
I don't know what digital storytelling is. However, 1
think it can be narrating stories using technological
tools. [P7]
Although digital storytelling is a term that I don t know,
1 guess it is telling stories using technological tools. It
may have emerged with the introduction of technology
into education life. [P8]
Although it is a subject that I do not know, according to
my slight knowledge and opinion I can say that it is the
adaptation of storytelling to developing technology as a
result of our age. [P20]

One of the teachers stated that she/he knew what digital

storytelling was, but misidentified digital storytelling:
1t is a form of narration in which more than one story is
presented at the same time. [P5]

According to the views of the teachers, who participated
in the research, digital storytelling is a teaching material that
is generally used to improve listening skills and diversifies
the teaching process.

We can say that it is a teaching material that we use
more actively in education and training activities with
the Education Information Network (EBA) system,
which is created on digital platforms that we usually use
in listening activities and provided by multimedia tools.
[P13]

Digital storytelling is a material that diversifies the ed-
ucational environment that teachers can use at every
level. [P16]

Digital storytelling is used for the purposes of telling per-
sonal stories, presenting traditional storytelling by support-
ing it with digital infrastructure and conveying information
about a topic. However, when teachers’ views were asked
regarding what digital storytelling was, it was seen that al-
most all (f=19) the teachers regarded digital storytelling as
the digital form of traditional storytelling. Only one teacher
stated that digital storytelling can also be used to convey in-
formation while lecturing a subject:

Unlike traditional narratives, using various technolog-
ical tools, it is telling stories and transferring informa-
tion on a particular subject. [P18]

Considering the views of teachers regarding the elements
of digital storytelling and the digital storytelling process, it
was seen that they generally did not have correct information
about the elements. It was seen that they evaluated the use of
multimedia tools as a digital story element:

Digital storytelling consists of different elements:
Subject, sound, use of music, speed, visual-content har-
mony. [P1]

The elements of digital storytelling are storytellers and
listeners. [P10]

I don't have a clear idea. It can be related to concepts
such as media, communication. [P12]

I think they are narrators, listeners and technological
tools. [P18]

Only one of the teachers stated that s/he knew the ele-
ments of digital storytelling:
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Most of the teachers stated that the digital story creation
process is a process that requires expertise and they do not
have sufficient knowledge regarding this subject:

I think that digital storytelling is an activity that re-
quires expertise and should be implemented after cer-
tain training, but I do not have any knowledge on digital
storytelling other than the thoughts [ stated in the first
question. [P15]

In the process of creating digital stories, the subject
should be narrated briefly. Students should be in-
formed about this subject. The stories should be inter-
esting. It should last in a time that does not bore the
students. [P18]

When the teachers were asked whether they would think
of taking a digital storytelling training or not, the majority
stated that they considered this situation as a deficiency and
that it was a necessity to keep up with technology because
they lived in a digital age. The opinions of the teachers who
stated that they would happily attend if in-service training
and seminars were given regarding this subject are given
below:

If I have the opportunity, why not. Because I think a
teacher should always follow the developing age and
keep up with it. [P5]

Yes I would like to. Because the digital environment can
handle what is meant to be explained more comprehen-
sively in a shorter time through multiple stimuli. [P7]

I would love to get an education regarding this field. The
story writing is one of the cornerstones of our lesson. In
Turkish lessons, we carry out the basic skills we want to
teach students especially by reading and listening text
types. In fact, we try to acquire all skills, including gram-
mar in Turkish lessons, based on texts, together with con-
structive education. Undoubtedly one of the most important
texts is stories. Stories, which is the most easily understood
genre for children is an important part of our lessons.
Since technology age children are frequently exposed to
multiple stimuli since the moment they were born, they will
undoubtedly be more interested in listening or watching a
story instead of just reading. I would love to study in this
field in order to be more beneficial to my students. [P8]

As it is known, digital storytelling is not a teaching meth-
od that requires only good use of technological tools. Digital
competence is just one of the elements of this teaching tool.
Some teachers, who considered themselves competent in
digital competence, stated that they did not think of taking
any training at the moment. According to these teachers, us-
ing digital tools well is enough to use digital storytelling:

1 do not have such a plan for now. Even though I think [
am good at using digital platforms, I can get training on
this subject in the future. [P11]

1 do not have such a thought for now. [P12]

Teachers’ Views Regarding the Contribution of Digital
Storytelling to the Development of Language Skills

Turkish teachers’ views were elicited regarding the contribu-
tion of digital storytelling to the development of four basic
language skills.

Considering the views of Turkish teachers regarding
listening/ monitoring digital storytelling, it was seen that
most of the teachers stated that this teaching method could
improve students’ listening/ monitoring skills and affect
students positively. According to teachers’ views, digital sto-
rytelling can provide a more effective and enjoyable listen-
ing/watching process and increase students’ motivation by
increasing their attention span:

[ think using digital storytelling in Turkish lesson con-
tributes to students’ listening/watching skills. Because
including visual elements in lessons stimulates the stu-
dent and increases motivation. Thus, the student knows
the purpose of listening. It will be easier to comprehend
the main idea in the text. [P1]

Yes, it does provide. They will listen carefully. In ad-
dition, the teacher will have a good command of the
subject because of preparation. Considering that stu-
dents use audio book applications, listening skills will
improve as they will be more relevant and compatible
with digital materials. [P6]

1 think using digital storytelling in Turkish lesson con-
tributes to students’ listening/watching skills. Because
including visual elements in lessons stimulates the stu-
dent and increases motivation. Thus, the student knows
the purpose of listening. It will be easier to comprehend
the main idea in the text. [P9]

It provides. Supported by activities regarding this sub-

Ject, students will strengthen their ability to understand

a subject they hear and listen. It will become an import-
ant skill that children will use all of their life. [P11]
Considering listening/watching texts, using and pro-
cessing technological tools in this field will provide stu-
dents’ perception to be at a high level and the duration
of participation in the lesson to be longer. [P18]

Teachers’ views regarding the contribution of digital
storytelling to students’ speaking skills were taken. Most
of the teachers stated that this teaching method could im-
prove students’ speaking skills. The teachers stated that the
students used their speaking skills effectively during the
dubbing stage while creating their own stories, and that they
could notice and correct the deficiencies in their speaking
skills when they listened to these recordings. According to
the teachers, students improve their speaking skills during
dubbing the stories:

1 think using digital storytelling in Turkish lesson im-
proves students’ speaking skills. The language used in
dubbing part of the story is an example for the student.
The emphasis, intonation, articulation, and the correct
pronunciation of the words in the text take place in stu-
dent’s mind. While the children are talking, they produce
their own expressions according to these schemes coded
in their mind. [P1]

It provides. The argument that each tool that develops
listening skill also improves speaking skill has been
proven by the physiological and cognitive processes
between listening and speaking. So, digital storytell-
ing will also increase speaking skills through listening
skills. [P2]
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Yes, the teachers who will use digital storytelling method
pay attention to their speech and in this way the student
encounters appropriate speaking examples. In addition,
when the students prepare a digital story in this way,
they can evaluate their own speech through audio re-
cording. [P3]

Considering the text they listen to, it can also contrib-
ute to speaking skills with activities such as discussing
about a text, continuing the story and guessing. [P4]
Students who cannot express themselves by speaking
will be able to express themselves more comfortably
with digital storytelling method. This will contribute to
the development of their speaking skills. [P18]

Some teachers also stated that digital storytelling will af-
fect students’ speaking skills indirectly and will not make a
significant contribution directly:

1 think it will affect listening directly and speaking in-
directly. I suppose that by creating an environment of
commentary and discussion on the story listened to, stu-
dents will also improve their speaking skills. [P17]

In this technique, as the student will be in the listener/
audience position and remain passive, contributing to
the development of speaking skills will be limited only
to the correct pronunciations that student hears in the
story. [P19]

Teachers’ opinions were taken regarding the contribu-
tion of digital storytelling to the development of students’
reading skills. While some of the teachers stated that digi-
tal storytelling contributed to reading skills of the students,
some were indecisive or stated that they could not express
an opinion about this issue. Teachers, who think that it will
contribute to reading skill, stated that this teaching method
will contribute to reading skill provided that it is used appro-
priately and with their decision:

We all use the type of reading that we call screen reading
in daily life, now the internet pages of newspapers are
used instead of printed newspapers. EBooks are sold.
For this reason, students probably use printed books
only at school. [P6]

If the student can be included in digital story creation
process, I think it can contribute greatly to reading
skills. The children will read the story they will dub over
and over again, they will study the text and try to read
it effectively. This will improve reading skills. If they at-
tend this process only as a listener, they could do more
harm than good to their reading skill. The student may
prefer to listen to each story instead of reading it. [P11]
1t contributes to understanding what students read in dig-
ital media. Considering that screen literacy has gained
importance in recent years, it has a positive effect. [P16]

Some of the teachers stated that they were indecisive
about the contribution of digital storytelling to reading skills:

This is secondary because there are more listener
agents. However, if the voice elements in the story are to
be recorded by the students, it may contribute during the
rehearsal of the text. [P7]

A teacher stated that digital storytelling would negatively
affect reading skills:

As the children of the Internet age grow up with a culture
of watching instead of reading, this technique will sup-
port their habits and negatively affect their development
of reading skills. [P19]

Teachers’ views were taken regarding the contribution of
digital storytelling to the development of students’ writing
skills. While some of the teachers stated that digital storytell-
ing improved writing skills, some of them could not express
an opinion regarding the subject. Some teachers also stated
that it would not make any contribution.

The student who has an increased interest in the lesson
participates in writing activities. In addition, preparing
a presentation text, if they prepare it on their own, it will
improve their writing skill. [P6]

It contributes to note-taking skills while listening. After
listening to the text, they can develop the ability to write
a text with activities such as writing summary, writing
answers to the questions about the text and while lis-
tening to the text they can develop the abilities of filling
blank places and drawing a story map. [P8]

It definitely contributes. I think it is particularly effec-
tive in creative writing activities. It also contributes
to children’s skills of producing, self-awareness and
self-expression. As it directly affects the writing skill, in-
dividuals are active and their mental skills are affected
during the digital storytelling process. [P16]

The precondition for writing skill is an advanced read-
ing skill. Since this technique will affect the develop-
ment of reading skill negatively, I do not think it will
make a positive contribution to the writing skill as well.
Writing activities to be done after digital story will be
in the form of writing a summary of what the students
watched/ listened to. This is not an original writing ex-
ercise either. [P19]

Teachers’ Views Regarding Digital Storytelling as a
Teaching Method

Turkish teachers’ views were taken regarding digital story-
telling as a teaching method. Most of the teachers stated that
such digital teaching methods are quite effective due to the
technology age. According to teachers’ opinions, integration
of technology into education is essential and digital storytell-
ing is an effective teaching method as it will provide class-
room effectiveness and permanent learning in this sense. The
opinions of the teachers in this direction are given below:
Yes, today education and training benefit more from
technological devices. The technology used in all areas
of education combined with storytelling will provide
students with a permanent and constructive teaching
method. [P2]
1 think it is an effective method. Because, nowadays stu-
dents prefer learning from digital environments rather
than school. [P7]
1 think it is an effective teaching method because it has
a rich content. [P9]
Yes. It is an effective and useful method because it
addresses different senses of the student at the same
time. [P11]
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It is a highly effective method. First of all, it addresses
all basic language skills and contributes to the develop-
ment of these skills. Also, the use of technology is indis-
pensable for the education in our age. [P13]
Considering how widespread technology is and it exists
in every level of society, this method is an effective meth-
od to keep up with the time. [P17]

Considering the views regarding whether digital story-
telling is effective as a teaching method or not, it was seen
that only one teacher stated that digital storytelling was not
an effective method because it would leave the student in a
passive position:

No. Because, it causes the student to remain passive in
learning process. [P19]

Teachers’ Views Regarding the Use of Digital
Storytelling in Their Lessons

Teachers’ views were taken regarding the use of digital sto-
rytelling in their lessons. Considering these views, teachers
find it appropriate to use this teaching method in Turkish les-
sons. The opinions of the teachers in this direction are given
below:
Digital storytelling application is not a suitable teaching
method to be used in Turkish lessons, but it is a teaching
method that should definitely be applied in Turkish les-
sons. In line with the ultimate goal of Turkish course, we
aim to develop four basic language skills that are domi-
nant in our language. Do you think we can find another
method that is so collective in order to develop these
four basic language skills? [P13]
I can say that it is one of the most convenient methods.
It can be used actively in visual reading and visual pre-
sentation activities, especially in listening activities.
The most important reason for this is that it is economic
and it addresses many senses. [P14]
Digital storytelling can be used as a teaching method
as it coincide with four basic language skills of lis-
tening and watching, writing, reading and speaking.
Especially, digital storytelling is a method most suit-
able for writing skill area. Listening to stories contrib-
utes to our ability to listen, while also contributing to
our speaking skills in terms of correct pronunciation of
sounds. Therefore, it is a method that should be used in
Turkish lessons. [P16]
1 think it is definitely a method we can use actively. 1
think it can attract the attention of students, especially
in listening/watching texts or in the context of establish-
ing intertextuality. [P17]

One teacher stated that whether digital storytelling is a
suitable method to be used in Turkish lessons depends on
appropriate and effective use of it:

As I mentioned before, there are pros and cons of using
this technique. Striking the balance between restricting chil-
dren’s imagination and increasing their interest in the lesson
is a responsibility that the teacher has to bear taking into
account the general situation of children. [P19]

DISCUSSION AND CONCLUSION

The rapid development of technology in the 21 century
has made it necessary to integrate the benefits of the digital
world into education. Digital teaching tools, methods and
techniques are effective in that they address many senses of
students and draw their attention. In this context, using dig-
ital storytelling in Turkish lessons is also valuable in terms
of transferring the acquisitions to students, ensuring perma-
nent learning and making the teaching process more enjoy-
able. However, effective use of such teaching methods in
lessons is possible with the digital competence of teachers.
In this study, teachers’ views regarding digital storytelling
were determined. Although most of the teachers do not have
complete information about what digital storytelling is, they
presumed that traditional storytelling is supported by digi-
tal infrastructure. It was determined that the digital literacy
skills of teachers were not at the desired level.

Teachers expressed their opinions about the effect of
digital storytelling on listening skill. The 20 teachers who
participated in the interview stated that digital storytelling
is directly related to listening skill and that it directly af-
fects listening skill. Teachers stated that digital storytelling
can contribute significantly to the development of listening
skills. In this context, the result of the research is similar to
the study of Tiire Kose (2019) who also researched the effect
of digital storytelling on listening skills and found that this
method developed students’ selective, discriminative, em-
pathic, creative, critical and effective listening skills.

In their study on the effect of digital story telling on at-
titudes towards listening, Cigerci and Gtiltekin (2019) also
found that digital story telling provides a positive change in
students’ attitudes towards listening. In addition, as they ob-
served in their interviews with students and teachers, that
students’ attitudes towards Turkish lesson and listening im-
proved positively thanks to activities based on digital story
telling.

When the teachers’ views regarding the contribution of
digital storytelling to the development of speaking skills
were examined, they stated that this teaching method im-
proved the speaking skills of the students in a reflective way.
In this context, the study is similar to the work of Tathi and
Aksoy (2017), who observed that the use of digital storytell-
ing positively affects the permanence of the lessons and en-
courages the students who do not like to make presentations
in the classroom to express themselves more easily and com-
fortably. In addition, the use of digital stories in speaking
education was found to be fun and motivating by students.

Teachers stated that digital storytelling affects students’
reading skills indirectly. Considering that four basic lan-
guage skills affect one another, it is similar to the study of
Yilmaz et al. (2017). According to the study of these re-
searchers, it is possible to teach Turkish effectively with dig-
ital storytelling. As they reported, it can be stated that digital
storytelling, which is based on the use of stories in secondary
school Turkish textbook by transforming them into digital
stories, has positive results on reading and writing skills of
students, and the views of the students and teachers about
this new application are also positive.
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Teachers stated that digital storytelling positively
affected students’ writing skills. Eroglu (2020) also exam-
ined the effect of digital storytelling on the writing skills
of students in the study on Using Digital Storytelling in
Secondary School 7" Grade Turkish Lesson, and as a re-
sult, a significant difference was found in favor of the
posttest among students’ attitude towards story writing, sto-
ry writing anxiety and digital literacy scores. This supports
teachers’ views that digital storytelling improves students’
writing skills. In their study Kurudayi and Bal (2014) stated
that digital storytelling was effective in conveying four ba-
sic language skills. In Baki’s (2019) study on the effect of
digital stories on the development of Turkish teacher can-
didates’ creative writing skills, a significant difference was
determined on the Turkish teacher candidates’ originality
of ideas, fluency of thoughts, flexibility of thoughts, word
richness, sentence structure, organization, writing style and
grammar are a post-test in the development of creative writ-
ing skills. In addition, it was determined that Turkish teach-
er candidates’ digital story creation skills were generally
at a good level and digital stories improved their creative
writing skills. Considering the views of teachers regarding
the use of digital storytelling in Turkish lessons, it was seen
that they found that using this method is quite suitable in
Turkish lessons. This result is similar to that of Ozerbas and
Oztiirk (2017) who reported that using digital storytelling in
Turkish lessons increases the academic success and motiva-
tion of students and enables them to learn permanently. In
this context, it is thought that the use of digital storytelling
in Turkish lessons as a requirement of the digital age will
directly affect the development of comprehension and ex-
pression skills. For this reason, it is necessary to increase
the digital competencies of teachers and to make institutions
suitable for using digital teaching methods. Considering the
fact that the children, who are called Z generation, spend
time in front of the screen all the time and have a good com-
mand of digital tools have made it compulsory to use such
teaching methods and techniques in lessons. It is thought
that a more effective teaching will be provided when the
individual and institutional obstacles to the use of digital
stories in lessons are removed.

Teachers were also asked questions about whether it is
effective to use digital storytelling in their lessons or not.
However, since most of the teachers stated that they did not
use digital storytelling in their classes, this question could
not be addressed in the current study. Most of the teachers
stated that they had not heard of digital storytelling before
and that they answered this question by guessing.

According to the findings, the following recommen-
dations can be made for the use of digital storytelling in
Turkish lessons:

e In this study, teachers’ views were taken regarding dig-
ital storytelling. The same study can be done to deter-
mine students’ views.

e In-service training, seminars and courses can be provid-
ed to teachers on digital storytelling.

e Digital storytelling can be included as course content in
the Information Technologies course at universities.

e Schools can provide the necessary digital infrastructure
suitable for using digital storytelling in lessons.
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APPENDIiX

Semi-Structured Interview Questions

What are the elements of digital storytelling?
What do you know about digital story making process?

A AR S

plain.

What do you think digital storytelling is? Please explain.

Would you like to use digital storytelling in your lessons? Why?

Do you think you have the necessary digital infrastructure to use digital storytelling? Please explain.

Do you think the institution you work for has the necessary digital environment suitable for using this teaching method?
Would you consider getting training in digital storytelling? Why?

Do you think digital storytelling is a suitable teaching method to be used in Turkish lessons? Why?

Do you think using digital storytelling in Turkish lessons contributes to students’ listening/watching skills? Please ex-

10. Do you think using digital storytelling in Turkish lessons contributes to students’ speaking skills? Please explain.

11. Do you think using digital storytelling in Turkish lessons contributes to students’ reading skills? Please explain.

12. Do you think using digital storytelling in Turkish lessons contributes to students’ writing skills? Please explain.

13. Do you think digital storytelling is an effective teaching method? Why?

14. If you are using digital storytelling in your lessons, what kind of difficulties did you encounter during application?

15. If you have any opinions or recommendations you want to express, you can write below. Thank you for your contribu-

tion.



