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Review of literature suggests that issues in English language policies (ELPs) in higher education
foreign language department levels have not been addressed, and the relationship between
beliefs about general notions of ELPs and gender has been disregarded. The current study
investigates gender-related differences in beliefs on five main notions of ELPs among staff
members in Saudi Arabian English departments. An online survey was administered to staff
members in different Saudi English departments from different regions in Saudi Arabia. Five
general statements on ELPs were included in the survey and were responded to by male (n = 67)
and female (n = 143) staff members (total = 210). Pearson’s chi-square test of independence and
the calculated percentages of responses were used to analyze gender differences. No statistically
significant differences were found between male and female participants, with the exception of
one statement. Both genders had generally similar beliefs on ELPs. Moreover, the female staff
had slightly stronger beliefs than the male staff, and males showed more hesitation than females
did when deciding on ELP matters. The study also discusses the implications of the findings and
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INTRODUCTION

The area of language policy (LP) has been eliciting increas-
ing attention from researchers recently (e.g., Johnson, 2013;
Schiffman, 2010; Shohamy, 2006; Spolsky, 2004). Educa-
tional language policies have been the focus of policy mak-
ers in several countries. In Saudi Arabia, for example, LPs
about what foreign language to teach, when to teach it, and
how many hours should be dedicated to teaching it have been
studied and reviewed continuously. Saudi universities have
English language departments where male and female staff
members are affiliated with the same institution but work in
segregated locations. LPs within these departments already
exist or are to be developed in the near future. In this regard,
male and female staff members are likely to work together in
creating ELPs that both genders will implement. Given the
differences between male and female individuals in second/
foreign contexts in terms of beliefs about several educational
aspects (Bernat & Lloyd, 2007; Yilmaz, 2010), an investi-
gation must be conducted to determine if such differences
are present among educated staff members in Saudi’s higher
education English departments. The lack of investigation in
this area has created gaps in our understanding of gender-re-
lated differences in relation to general notions of ELPs.
The study aims to examine how similar or different female
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beliefs are from those of male staff members with regard to
five general notions of ELPs.

THEORETICAL BACKGROUND

Language Beliefs

The current study investigates the relationship between
gender and beliefs about ELPs; therefore, beliefs and their
relation to language use need to be discussed. Richardson
(1996: 102) defined beliefs as “psychologically held under-
standings, premises, or propositions about the world that are
felt to be true.” An individual’s belief system, metacogni-
tion, and social cognition empower intellectual performance
(Schoenfeld, 1983). Beliefs influence thinking, learning,
solving problems, and reasoning (Kardash & Scholes, 1996)
and considerably affect an individual’s attitudes, views, and
cognition (Ozdemir, 2013). Furthermore, beliefs, whether
negative or positive, can guide the manner through which
people respond to a language in terms of learning, motiva-
tion, use, and so on (Bernat & Lloyd, 2007). Ricento (2013)
explained that in a particular context, individual beliefs can
lead to the creation of a framework that can eventually lead
to an ideology. Ideology is defined as “the shared frame-
work(s) of social beliefs that organize and coordinate the
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social interpretations and practices of groups and their mem-
bers” (Van Dijk, 1998: 8). Ideology can considerably affect
the formation of identities, learning, practices, and systems
in educational contexts (Blommaert, 2000).

Language Policy

LPs are being created constantly around the world. A reason
for the need for LPs is that several countries use more than
one language in their various sub-communities. For example,
more than 10 languages, including Afrikaans, English, and
other indigenous languages, are used in South Africa. Con-
trolling the use of these languages requires policy makers to
make decisions on several issues, such as which language
should be formalized, which language/s to teach in schools,
and which language/s to use for public signs. LPs can exert an
effect at the national or local (small communities) level. LPs
can also exist in a work community where two or more lan-
guages are being used by members, such as foreign language
academic departments. LP categories must be established and
described to provide readers an overall concept of the field.

Literature offers several definitions of LP. The definitions
given by Keplan and Baldauf (1997) and Cooper (1989) pro-
vide a vivid description of the concept. Keplan and Baldauf
stated that “the exercise of language planning leads to, or is
directed by, the promulgation of a language policy by the
government (or other authoritative body or person). A lan-
guage policy is a body of ideas, laws, regulations, rules and
practices intended to achieve the planned language change
in societies, groups, or systems” (1997: xi). Cooper defined
LP as “deliberate efforts to influence the behavior of others
with respect to the acquisition, structure, or functional allo-
cation of their language codes” (1989: 45). Spolsky (2004)
suggested that LP has three components: how a community
practices a language, intentional changes to how a current
language is being practiced, and what beliefs and ideologies
are held on the use of a language.

According to Johnson (2013), LPs can be classified into
categories. The first category is concerned with the genesis
of LPs. Policies can be at the macro level (top—down), creat-
ed by higher authorities, and passed on to lower bodies to be
abided by and practiced. LPs can also be at the micro level
(bottom—up) and created by lower bodies. Such policies can
be made at the local level by a small community that will
have direct contact with the LPs and can either be kept at
their level or passed on to higher authorities for approval or
even for generalization. An example of micro-level policies
would be those made at institutional levels and do not affect
other similar institutions outside their authority.

Another category pertains to the means and goals of LPs.
LPs can be either overt or covert. Policies that are announced
to the public are referred to as overt policies (Johnson, 2013;
Schiffman, 2010; Shohamy, 2006). For certain policies to
succeed and be followed, they need to be announced to the
community/ies so they are known and practiced in the way
they are intended. An example of a covert policy is when
a government creates policies concerning a particular lan-
guage used in its communities and wishes to limit its use
without provoking its speakers. The government may take

indirect actions to achieve these policies without alerting the
community of the new LPs being adopted.

LPs can also be classified according to their documen-
tation. Documentation of policies refers to the level of their
formality (Johnson, 2013; Schiffman, 1996). In other words,
documentation of policies can be explicit, that is, policies are
documented in a way (spoken or written) that makes them
official and resilient to change. Documentation can also be
implicit, which refers to LPs occurring informally (e.g., by
members of the community) and without official approval by
policy makers or communities (Johnson, 2013; Schiffman,
1996). Explicit LPs are viewed as official and therefore to be
abided by, whereas implicit policies are regarded as non-of-
ficial and may be violated and altered.

English Language in Saudi Arabia

Language planning in any country has two main types,
which are acquisition and status planning (Ferguson, 1968;
Haugen, 1983; Hornberger, 2006). These types have been
referred to as language planning dimensions (Bright, 1992).
The former refers to actions and policies being made to serve
the learning and teaching of a particular language. The latter
refers to the status of a language in a country with regard to
whether or not it is an official language to be used in certain
contexts (c.f. Wardhaugh & Fuller, 2015). Status planning
involves dealing with “initial choice of language, including
attitudes toward alternative languages and the political im-
plications of various choices” (Bright, 1992: 311).

In the Saudi context, not only is Arabic the only formal
language used in the country, but Arabic is looked at as a
holy language because it is the language of the Muslims’
holy book (Quran) (Fishman, 2002; Liddicoat: 2012; Payne
& Almansour, 2014) and the language used in Saudi’s land
for over a thousand years. Liddicoat (2012) suggested that
several countries could adopt religious planning, in which a
country treats a holy language with special attention and pro-
motes its use whenever possible. Although no reference to
other languages is made in the Saudi constitution, the Saudi
government has been devoting increasing attention to the En-
glish language recently (in other words, English has been ac-
corded a high status). In Saudi’s educational policy, English
is the only foreign language the government is focusing on'.

With regard to Saudi acquisition planning, the govern-
ment wishes to teach the English language, which is being
introduced and taught at all educational levels (Alasmari
& Khan, 2014) even though the Saudi constitution does
not mention teaching other languages. The introduction of
English at the elementary level (initially the sixth grade) pro-
voked the community in the past. In reference to this intro-
duction, the government set in place covert LPs to introduce
the English language, knowing that the community might
oppose the move. This strategy was followed by successful
gradual introduction to the fifth and fourth elementary levels.

With regard to status planning, observing the different
domains in the Saudi context indicates that English has been
accorded high status. Although the Saudi constitution does not
have a reference for the English language, English is used in
many formal (political and non-political) occasions. For exam-
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ple, official Saudi television and radio channels are in Arabic
(the formal language of the country) and English? (a foreign
language). Moreover, official public signs are being written in
Arabic and, in many occasions, English. Formal letters used
by almost every institution in the country are given titles of the
institution’s identity and logo in Arabic and English.

A number of examples can be provided in relation to
acquisition and status planning, but the question that arises
here is this: why has the English language (and not other
languages) been receiving the government’s attention for
the last two decades and why is its status still growing? The
number of foreign nationals in Saudi Arabia who speak lan-
guages other than Arabic and English is greater than those
who speak English, and yet their languages have not attract-
ed the attention of the Saudi government. The government’s
interest in the English language could be due to certain polit-
ical reasons. Another reason could be the fact that English is
used globally as a lingua franca, and the government might
be using it for communication with other communities (c.f.
Firth, 1996; Seidlhofer, 2005). In support of this argument,
the Saudi government is on the verge of changing its eco-
nomic policies to attract international investments, and the
English language is viewed as a means to achieve this pur-
pose. The discussion of how English is regarded in Saudi
Arabia may justify current gender beliefs on ELPs held by
staff in English departments.

Gender and Language Use

A survey of literature suggests that studies on LPs have not
addressed the existence of gender differences in relation to
beliefs on LPs. Investigating the differences between males
and females has elicited the interest of many researchers in
the last three decades. Research on psychology has inves-
tigated the relationship among gender, cognition, behavior,
and verbal performance, and the results revealed signifi-
cant gender-related differences in these aspects (Bacon &
Finnemann, 1992). Moreover, studies on gender in educa-
tional and non-educational contexts have indicated differ-
ences between males and females.

Numerous studies have also examined differences be-
tween males and females in terms of language use. For
example, Tannen (1995) suggested that males and females
demonstrate different interactive patterns, in which males
adopt a direct style in interacting with other individuals,
whereas females adopt an indirect style. Herring (2000) pos-
ited that differences in language use can be observed between
the two genders in several speech features, such as use of
profanity and degree of engagement. In addition, males are
more assertive in their speech and written text than females
(Herring, 2000; Leaper & Ayres, 2007). Males are also less
concerned with politeness than females are when communi-
cating with other individuals (Herring, 2000; Savicki, 1996).
Furthermore, females “self-disclose” when writing informal
messages (Savicki, 1996) and are likely to show more appre-
ciation and be more apologetic than males (Herring, 2000).
Newman et al. (2008) examined differences in language use
in discourse produced by the two genders and concluded that
“women used more words related to psychological and so-

cial process” and that “men referred more to object proper-
ties and impersonal topics” (211).

The preceding discussion suggests that males and fe-
males are different in terms of language use. However, most
studies examined language use by sampling individuals who
are not well-educated and affiliated with academic institu-
tions. In other words, they disregarded gender differences in
language use among educated individuals who are affiliat-
ed with academic institutions, such as English departments.
Therefore, the current study attempts to investigate this area
to reach an understanding of whether or not such differences
exist among male and female staff members who are affiliat-
ed with Saudi English departments.

Study

The current study aims to explore the relationship between
gender and the beliefs on ELPs of Saudi English depart-
ments’ staff members. Specifically, the study investigated
whether a difference exists between male and female staff in
terms of their beliefs on five main ELP notions. A quantita-
tive approach was adopted to obtain data through an online
survey.

Research Question and Null Hypotheses

The research question addressed in the study is as follows:
How similar/different are the ELP beliefs of Saudi male and
female staff members in English departments?

The following null hypotheses were tested.

1. No statistically significant difference exists between
Saudi male and female staff members’ beliefs on wheth-
er or not their English departments must have ELPs.

2. No statistically significant difference exists between Sau-
di male and female staff members’ beliefs on whether or
not staff members should abide by department ELPs.

3.  No statistically significant difference exists between
Saudi male and female staff members’ beliefs on wheth-
er or not staff members’ familiarity with ELPs contrib-
utes to the accomplishment of institutional goals.

4. No statistically significant difference exists between
Saudi male and female staff members’ beliefs on wheth-
er or not institutions should require their English de-
partments to have ELPs.

5. No statistically significant difference exists between
Saudi male and female staff members’ beliefs on wheth-
er or not ELPs should be monitored by the chairman.

METHOD

Participants

The participants were 210 staff members (143 females and
67 males) working for Saudi English departments. However,
maintaining the same number of participants for each gender
was impossible due to the nature of the study and the sampling
approach (that is, participation in the study was voluntary). The
participants were affiliated with departments in different re-
gions of Saudi Arabia and were of different ranks, ranging from
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teaching assistants (holding BA degrees) to full professors. They
also held different degrees in subject areas of concern in English
departments (e.g., linguistics, literature, and translation).

Online Survey

An online survey was performed to obtain data for testing the
study’s five hypotheses. The survey was refereed by several
researchers prior to its administration to ensure its appropri-
ateness for the study. A few comments and recommendations
were provided and considered because they contributed to
the validity of the survey. The survey allowed the inclusion
of staff members working in different regions in the country.
Participants could complete the online survey by using any
device with access to the Internet. The purpose of the study
and the key words used were explained in the beginning of
the survey. A section about the participants’ background was
included. The survey had five items (statements), each of
which corresponds to one of the null hypotheses of the study.
A Likert scale (strongly agree, agree, not sure, disagree, and
strongly disagree) was adopted for each of the five items.

RESULTS

The data were calculated in the form of frequencies and per-
centages. The null hypotheses were tested using Pearson’s
chi-square test of independence to investigate the signifi-
cance of gender differences, if any.

Null Hypothesis (1): No statistically significant
difference exists between Saudi male and female staff
members’ beliefs on whether or not their English
departments must have ELPs.

Corresponding item: Having departmental language poli-
cies about when to use English is a must.

Overall, the majority of the respondents either strongly
agreed or agreed with the necessity of having ELPs in English
departments (Table 1). A few of the respondents were uncer-
tain (not sure) or disagreed with the notion. Examination of the
data suggested a slight difference between male and female
staff members’ beliefs on the notion. In detail, the difference
between male and female respondents who strongly agreed
with the given statement was 6.59%, with the higher per-
centage being reported by female respondents. Moreover, the
difference between male and female respondents who agreed
with the notion was 0.16%, with the higher percentage being
reported by male respondents. With regard to not being sure
about the statement, a difference of 7.65% was observed be-
tween male and female responses, with the higher percentage
being reported by male respondents. As to disagreeing with
the statement, a 1.21% difference was found, with the higher
percentage being reported by female respondents. None of the
respondents strongly disagreed with the statement.

Pearson’s chi-square test of independence was run on
the data and revealed no statistically significant difference
(p = 0.131) between the male and female participants’ re-
sponses (Table 2). Hence, the null hypothesis is accepted,
given that no statistically significant difference was found

between male and female staff members’ beliefs about hav-
ing ELPs. Nevertheless, the data suggested that female staff
members had slightly stronger beliefs than male members
and that uncertainty among male staff members was slightly
greater than that among female members.

Null Hypothesis (2): No statistically significant
difference exists between Saudi male and female staff
members’ beliefs on whether or not staff members
should abide by department ELPs

Corresponding item: Members of a department should abide
by its English language policies.

Overall, the majority of the respondents either strongly
agreed or agreed with the notion that staff members should
abide by department ELPs (Table 3). A few respondents
were either uncertain (not sure) or disagreed with the no-
tion. Thorough examination of the data suggested a differ-
ence between male and female staff members’ beliefs about
this notion. In detail, the difference between male and female

Table 1. Necessity of having ELPs

Value Frequency Percent
Male Female Male Female
Strongly agree 34 82 50.75 57.34
Agree 24 51 35.82 35.66
Not sure 10.45 2.80
Disagree 2 6 2.99 4.20
Strongly disagree 0 0 0 0
Total 67 143 100 100
Grand total 210
Table 2. Chi-square tests
Value df Asymptotic
significance (2-sided)
Pearson’s 5.633° 3 0.131
chi-square
Likelihood ratio 5.196 3 0.158
Linear-by-linear 1.099 1 0.294
association
N of valid cases 210
Table 3. Abiding by ELPs
Value Frequency Percent
Male Female Male Female
Strongly agree 30 87 44.78 60.84
Agree 27 48 40.30 33.57
Not sure 8 5 11.94 3.50
Disagree 2.99 2.10
Strongly disagree 0 0 0 0
Total 67 143 100 100
Grand total 210
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respondents who strongly agreed with the given statement
was 16.06%, with the higher percentage being reported by
female respondents. Moreover, the difference between male
and female respondents who agreed with the notion was
6.73%, with the higher percentage being reported by male
respondents. With regard to not being sure about the state-
ment, a difference of 8.44% was found between male and
female responses, with the higher percentage being reported
by male respondents. As to disagreeing with the statement, a
0.89% difference was found, with the higher percentage be-
ing reported by male respondents. None of the respondents
strongly disagreed with the statement.

Pearson’s Chi-square test of independence was run
on the data and revealed a statistically significant differ-
ence (p = 0.044) between the male and female participants’
responses (Table 4). The null hypothesis is therefore reject-
ed, and the alternative hypothesis, which posits that a statis-
tically significant difference exists between male and female
staff members in their beliefs on whether or not ELPs should
be abided by, is accepted. Among the differences between
genders in the reported data, the difference in “strongly
agree” contributed the most to the significant difference in
responses. Specifically, 44.78% of the male respondents as
opposed to 60.84% of the female respondents (with a differ-
ence of 16.06%) strongly agreed with the notion. This result
is in line with our earlier speculation that female staff mem-
bers have stronger beliefs than male staff members.

Null Hypothesis (3): No statistically significant
difference exists between Saudi male and female
staff members’ beliefs on whether or not staff
members’ familiarity with ELPs contributes to the
accomplishment of institutional goals

Corresponding item: Staff members’ familiarity with depart-
ment language policies contributes to accomplishing insti-
tutional goals.

Overall, the majority of the respondents strongly agreed
or agreed with the notion that staff familiarity with ELPs
helps in achieving institutional goals (Table 5). A few of the
respondents were either uncertain (not sure) or disagreed
with the notion. Thorough examination of the data suggested
a slight difference between male and female staff members’
beliefs about the notion. In detail, the difference between
male and female respondents who strongly agreed with the
given statement was 9.26%, with the higher percentage be-
ing reported by female respondents. Moreover, the differ-
ence between male and female respondents who agreed with
the notion was 0.62%, with the higher percentage being re-
ported by male respondents. With regard to not being sure
about the statement, a difference of 7.74% was found be-
tween male and female responses, with the higher percent-
age being reported by male respondents. As to disagreeing
with the statement, a 0.89% difference was found, with the
higher percentage being reported by male respondents. None
of the respondents strongly disagreed with the statement.

Pearson’s chi-square test of independence was run on the
data and revealed that no statistically significant difference (p =

0.167) exists between male and female participants’ responses
(Table 6). Hence, the null hypothesis is accepted, given that no
statistically significant difference was found between male and
female staff members in terms of familiarity with ELPs and its
role in accomplishing institutional goals. Nevertheless, the data
suggested that Saudi female staff members had slightly stronger
beliefs than males and that uncertainty among the male staff
members was slightly greater than that among females.

Null Hypothesis (4): No statistically significant
difference exists between Saudi male and female staff
members’ beliefs on whether or not institutions should
require their English departments to have ELPs

Corresponding item: My institution should require our depart-
ment to have clear language policies regarding English use.
Overall, the majority of the respondents either strongly
agreed or agreed with the notion that institutions (such as uni-
versities and colleges) should require their English departments
to have ELPs (Table 7). A few of the respondents were either
uncertain (not sure) or disagreed with the notion. Thorough

Table 4. Chi-square tests

Value df Asymptotic
significance (2-sided)

Pearson’s 8.097° 3 0.044
chi-square
Likelihood ratio 7.708 3 0.052
Linear-by-linear 6.103 1 0.013
agssociation
N of valid cases 210

Table 5. Familiarity with ELPs contributes to achieving
goals

Value Frequency Percent
Male Female Male Female
Strongly agree 28 73 41.79 51.05
Agree 29 61 43.28 42.66
Not sure 8 6 11.94 4.20
Disagree 2 3 2.99 2.10
Strongly disagree 0 0 0 0
Total 67 143 100 100
Grand total 210
Table 6. Chi-square tests
Value df Asymptotic
significance (2-sided)
Pearson chi-square 5.073 0.167
Likelihood ratio 4.751 3 0.191
Linear-by-linear 3.149 1 0.076
Association
N of valid cases 210
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examination of the data suggested a slight difference between
male and female staff members’ beliefs about this notion. In de-
tail, the difference between male and female respondents who
strongly agreed with the given statement was 10.19%, with the
higher percentage being reported by female respondents. More-
over, the difference between male and female respondents who
agreed with the notion was 3.65%, with the higher percentage
being reported by male respondents. With regard to not being
sure about the statement, a difference of 6.42% was found be-
tween male and female responses, with the higher percentage
being reported by male respondents. As to disagreeing with the
statement, a 0.09% difference was found, with the higher per-
centage being reported by male respondents. None of the re-
spondents strongly disagreed with the statement.

Pearson’s Chi-square test of independence was run on
the data and revealed no statistically significant difference
(p = 0.174) between male and female participants’ respons-
es (Table 8). Hence, the null hypothesis is accepted, given
that no statistically significant difference was found between
male and female staff members in terms of requiring English
departments to have ELPs. Nevertheless, the data suggested
that Saudi female staff members had slightly stronger beliefs
than males and that uncertainty among the male staff mem-
bers was slightly greater than that among females.

Null Hypothesis (5): No statistically significant
difference exists between Saudi male and female staff
members’ beliefs on whether or not department ELPs
should be monitored by the chairman

Corresponding item: The head of my department should en-
sure that ELPs are put into practice.

Overall, the majority of the respondents either strongly
agreed or agreed with the notion that the chairman should
ensure that ELPs are put into practice (Table 9). A few of
the respondents were either uncertain (not sure) or disagreed
with the notion. Thorough examination of the data suggested
a slight difference between male and female staff members’
beliefs about this notion. In detail, the difference between
male and female respondents who strongly agreed with the
given statement was 8.42%, with the higher percentage be-
ing reported by female respondents. Moreover, the differ-
ence between male and female respondents who agreed with
the notion was 2.77%, with the higher percentage being re-
ported by male respondents. With regard to not being sure
about the statement, a difference of 6.23% was found be-
tween male and female responses, with the higher percentage
being reported by male respondents. As to disagreeing with
the statement, a 0.61% difference was found, with the higher
percentage being reported by female respondents. None of
the respondents strongly disagreed with the statement.

Pearson’s chi-square test of independence was run on
the data and revealed no statistically significant difference
(p = 0.307) between the male and female participants’ re-
sponses (Table 10). Hence, the null hypothesis is accepted,
given that no statistically significant difference was found
between male and female staff members in terms of whether
or not they feel that the chairman should ensure the practice
of ELPs. Nevertheless, the data suggested that Saudi female

Table 7. Requirement of ELPs

Value Frequency Percent
Male Female Male Female
Strongly agree 33 85 49.25 59.44
Agree 24 46 35.82 32.17
Not sure 9 10 13.41 6.99
Disagree 1 2 1.49 1.40
Strongly disagree 0 0 0 0
Total 67 143 100 100
Grand total 210
Table 8. Chi-square tests
Value df Asymptotic
significance (2-sided)
Pearson’s 4.977° 3 0.174
Chi-Square
Likelihood ratio 5.388 3 0.146
Linear-by-linear 2.154 1 0.142
association
N of valid cases 210

Table 9. Chairman ensuring the practice of ELPs

Value Frequency Percent
Male Female Male  Female
Strongly agree 37 91 55.22 63.64
Agree 22 43 32.84 30.07
Not sure 7 6 10.43 4.20
Disagree 1 3 1.49 2.10
Strongly disagree 0 0 0 0
Total 67 143 100 100
Grand total 210
Table 10. Chi-square tests
Value df Asymptotic
significance (2-sided)
Pearson’s 3.611° 3 0.307
chi-square
Likelihood ratio 3.403 3 0.334
Linear-by-linear 1.684 1 0.194
association
N of valid cases 210

staff members had slightly stronger beliefs than males and
that uncertainty among the male staff members was slightly
greater than that among females. However, these slight dif-
ferences are not statistically significant.

DISCUSSION AND IMPLICATIONS

The focus of this study is on investigating the similarities/
differences between Saudi male and female staff members’
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beliefs on five main notions of departmental ELPs. Data
analysis revealed that male and female staff members have
similar beliefs. The male and female staff reported similar
responses to the four given survey items (i.e., similar re-
sponses to four ELPs notions). The general findings of the
current study suggest that ELPs must be maintained in Sau-
di English departments. This notion is apparent because the
majority of the participants, males and females, agreed with
the importance of ELPs and believed that abiding by them
can lead to positive impacts on their institutions. Addition-
ally, the majority of the participants reported their beliefs
that English departments should be required to have ELPs
and that their practice should be monitored by the chairman.
These findings suggest that staff members of Saudi English
departments realize the importance and necessity of having
ELPs. An example of their importance is when a non-Ara-
bic-speaking staff member is present in a department meet-
ing where high-stake decisions are being made. Several
members may use Arabic (L1) in the discussions, in which
case the non-Arabic-speaking member would not understand
the message being conveyed and would be unable to partic-
ipate in decision making. Setting clear LPs on when to use
English can prevent such an instance.

An interesting finding is that the female staff showed
slightly stronger beliefs than the male staff. For example, the
number female staff who strongly agreed with the impor-
tance of having ELPs (statement 1) was higher than the num-
ber of male staff who reported the same degree of agreement
(male = 50.76%; female = 57.39%). This result was obtained
in all five items; however, the difference found between male
and female staff was statistically significant in one item only.
When participants responded to the item “members of a de-
partment should abide by its English language policies,” the
difference between female and male staff responses was sig-
nificant and had a p value of 0.044. Specifically, 44.78% of
the male participants strongly agreed with the statement, as
opposed to 60.84% of the female participants who reported
the same degree of agreement. The difference between the
male and female responses was 16.06%, which tested signifi-
cant. This finding suggests that female staff are more likely to
demonstrate commitment to adhering to rules than males. This
result might also imply that male members show leniency with
regard to following regulations, whereas females are strict and
adopt a “by the book™ approach when dealing with ELPs.

Another interesting finding is that the reluctance of male
staff to make decisions concerning ELPs is greater than that
of females, as shown by the higher proportion of male re-
spondents choosing “not sure” across all five items. However,
the differences were not statistically significant. This result is
consistent with the earlier finding that suggests that females
have slightly stronger beliefs than males. In other words, giv-
en that female staff have slightly stronger beliefs than males,
they are likely to be more confident and less hesitant to make
a decision. This finding implies that female staff are firmer,
more earnest, and need less time when making decisions (be-
cause they are less hesitant) compared with male staff.

In light of the findings of the study, it is argued that fe-
male staff can demonstrate similar, if not slightly better,

administrative skills at the department level as male staff, and
they are likely to be more committed to abiding by regula-
tions. For quite some time, Saudi culture has underestimated
the administrative capabilities of women. Most decision-mak-
ing positions have been assigned to male members of the com-
munity. In this regard, female staff in Saudi English depart-
ments are likely to be given key positions (such as chairing
departments) only when no male staff are present in the work
community, which means that male staff are given priority
in leadership. In the last three years, policies have begun to
shift toward empowering women by allowing for increased
involvement in administrative positions. With regard to fe-
male staff chairing English departments instead of males, the
findings of the study suggest that women have the capability
of assuming this role in a very professional manner. However,
a question that arises is this: if female members were to head
English Departments given the tendency of male staff to be
more lenient toward abiding by rules, would such a situation
cause a gender-based conflict? This question does not suggest
that the researcher is against or in favor of changing the cur-
rent practice. The researcher believes that selection of a chair-
person should go through a voting system (regardless of the
nominees’ genders). Moreover, administrative skills and ex-
pertise (not gender) should be the criteria for selecting a nomi-
nee for chairing a department or for occupying other positions.

CONCLUSION

The study investigated gender-related differences in terms of
beliefs about five general notions of ELPs. The overall findings
revealed that male and female staff members share similar be-
liefs. Specifically, the findings showed that males and females
share similar beliefs about four ELPs notions, which are neces-
sity of ELPs in English departments, staff members’ familiar-
ity with ELPs can be beneficial to accomplishing institutional
goals, institutions should require English departments to have
ELPs, and the chairman should ensure the practice of ELPs at
the department level. Furthermore, the findings revealed signif-
icant differences in the fifth notion (i.e., staff members’ beliefs
on whether or not they should abide by departments’ ELPs).

Furthermore, it is found that both genders realize the impor-
tance of having ELPs. Therefore, departments that do not have
ELPs or desire to update existing ones can allow both genders to
collaborate and create an appropriate framework that is accept-
ed by the majority of the staff. The findings also suggested that
females have stronger beliefs than males, and males show more
hesitation in making decisions than females do. Additionally,
the study revealed the possibility for the existence of gender
differences in relation to administrative performance; however,
reaching a conclusion in this regard requires further research.

Although this study produced interesting findings, the
research employed a general scale for testing gender differ-
ences. Future research is encouraged to tackle other areas
in relation to gender and ELPs, such as what types of ELPs
each gender prefers and the relationship between gender and
ELPs used inside the classroom. An empirical investigation
could also be performed on how similar and different male
and female staff are in relation to their administrative skills
and leniency in abiding by regulations.
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END NOTES

1. Several Saudi universities may offer courses in other
languages, such as French and German, but they do not
seem to be widely accepted by the public.

2. Broadcasts in languages other than English have been made
for short periods but were terminated after launching.
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