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Abstract 
University students have to communicate using FL in the classrooms. This demand makes students anxious and 
leads to FL anxiety. This study aims to measure the levels of FL anxiety perceived by the Yemeni students of the 
English Department in the Faculty of Education at Hodeidah University. It also investigates the relationship 
between FL anxiety and gender among male and female students with regard to their educational level, age and 
residence. An Arabic, adapted, piloted and revised version of the FLCA scale (Horwitz, Horwitz and Cope 1986) 
is used. It is found that students (males and females) have a high level of FL anxiety but female-students' anxiety 
is higher than male-students'. Like gender, age and residence factors strongly contribute to FL anxiety. However, 
there is no significant difference of the levels of anxiety between the two levels. Ultimately, the study brings 
about pedagogically based suggestions to alleviate students' FL anxiety. 
Keywords: Foreign language classroom anxiety (FLCA), university students, scale, gender 
1. Introduction 
Language anxiety is experienced by all students of SL and FL (Campbell & Ortiz 1991) but it is very high in FL 
learning (Siegel 1989). Campbell & Ortiz (1991) estimate that up to half of all language students, experience levels 
of language anxiety. Horwitz et al. (1991) indicate that anxiety was significantly related to poor performance in the 
FL, particularly in speaking skills. Language anxiety can be defined as “the apprehension experienced when a 
situation requires the use of a SL with which the individual is not fully proficient, this apprehension being 
characterized by ‘derogatory self-related cognitions… feeling of apprehension and physiological responses such 
as increased heart rate” (MacIntyre & Gardner 1993:5). It is “linked directly to performing in the target language, 
so it is not a general performance anxiety” (MacIntyre & Gardner 1993, Horwitz, & Cope 1986, as in Arnold 
1991). Some researchers believe that the kind of anxiety, which affects FL learners, is of a special kind that is 
called by Horwitz et al. (1991) as Foreign Language Anxiety and defined as “feeling of tension, apprehension and 
nervousness associated with the situation of learning a Foreign Language”. FL Anxiety is a state or situational and 
not trait-anxiety because it is not stable but transitory and fluctuated over time and situation “apprehension 
experienced at a particular moment in time", for example, having to speak in a FL in front of classmates 
(Spielberger, 1983). Foreign language classroom anxiety (FLCA) has been extensively researched since Horwitz 
et al. (1986). Horwitz, Horwitz and Cope (1986) believed that foreign language classroom anxiety was 
responsible for students' negative emotional reactions to language learning since they had to deal with a totally 
foreign language and culture. 
1.1 English as a Foreign Language in Yemen 
English is a foreign language in Yemen. It is taught from the seventh grade of the primary school as a 
compulsory subject. Students of different levels use English only inside the classrooms. Some of them use it 
outside the classrooms or colleges for restricted purposes e.g. giving direction to a tourist. University students 
may need to use English more than those in the lower levels to understand and be understood by the non-Arabic 
speaking teachers as long as they study in different universities. Later, they need to speak English to deal with 
their colleagues in offices, banks, factories or wherever they work with non-Arabic speakers.  
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Like other developing countries, Yemen has had a sustained move to build a 'language-competent society' 
including competence in English, the international language of today. Further, more and more Yemeni people 
realized that they need more English everyday and in the days to come to achieve everyday tasks (Ezzi, 2006). 
All this make it a load on the university students who need a kind of 'bread-better' English for survival so they 
have to learn how to speak it well. This demand leads students to the problem of FL anxiety. 
1.2 Teaching English at the Yemeni Universities: A Gender Gap 
Gender is a significant variable in language learning process. It has important theoretical and pedagogical 
implications in L2 and FL learning. In the Yemeni context, it plays a great role in teaching English as a foreign 
language to the male and female students in the English departments, colleges/faculties at Yemeni universities. 
The Yemeni school system has two levels namely, primary (nine years) and secondary (three years). At these 
levels, there are schools for boys and schools for girls i.e. students are separated at all educational levels except 
at the college level where they are mixed. But the mixed classes in the universities are not really mixed as some 
people think. In each classroom, girls’ seats are separated from boys’ seats and located inside the classrooms by 
the left side windows while boys’ seats are located inside the classrooms by the doors. So there are Two Big 
Groups segregated from each other inside each classroom, in the English Departments and all the different 
disciplines. This seating arrangement is a replica of the real world situation and originated from the religious and 
social beliefs of the Yemeni society that “women don’t socialize with men other than the family members” and 
socially “women are inferiors than men so they are given lower status than men” (Ezzi, 2003). The Islamic 
beliefs should not be separated from the life of Muslims but they must be respected and applied in all the 
different contexts including the classroom i.e. a small environment, as they are miniature community which is 
formally structured to imbibe all aspects of the life of the community (Mukalel, 1998). 
Most of the college students are girls. For example, at Hodeidah University, Faculty of Education, the proportion 
of the sexes undergoing B.Ed courses in English is as follows: three girls to one boy. Administrators in the 
Faculty expect the proportion of girls to boys to increase sharply in the coming years. So girls constitute the 
majority of English students inside the classrooms. This is true in all the other disciplines, not only in English. In 
addition, the proportion of women teachers among the faculty teaching-staff is smoothly increasing. Some years 
back, you could hardly find women teachers in the different departments. But nowadays you can find a set of 
women in each department. I am, for example, one of the members in the English Department there (Ezzi, 2003). 
2. Background 
Traditional ELT methods, e.g. Grammar-Translation, do not give a space for learners as individuals with different 
personalities, needs and problems. Teacher is the authority that always does everything in the class, initiates drills, 
directs interaction, i.e. one - way interaction (teacher→students interaction), and controls the classrooms. In other 
words, learners’ affective/internal factors are neglected since learners have to practice mechanically a bundle of 
structures and drills and have no chance to express themselves in the target language. However, the advent of 
methods, which focus on communication in the target language, e.g. Communicative Approaches, learners’ 
personal aspects and feelings, are taken into consideration. Bernat (2002) points out that rejecting the 
cognitive-centeredness of previous language learning research, foreign and second language educators are 
currently beginning to recognize the importance of the learner's role in the both the cognitive and affective domain 
in the language learning process. Consequently, there has been a greater understanding and appreciation of 
affective variables as the way learners feel about themselves and their capabilities has either negative or positive 
effect on language learning.  
Anxiety is one of the affective factors that can greatly hamper learners’ language performance because of its 
negative effects. It can plummet learners’ motivation, create negative attitudes and inhibits communication in the 
classroom. The importance of language anxiety has led to significant research and discussion on its causes and 
effects on language learning e.g. (Aida, 1994; Bailey, 1983; Horwitz, Horwitz, & Cope, 1986; Horwitz & Young, 
1991; MacIntyre & Gardner, 1993 and Von Wörde 1989). 
However, Horwitz, Horwitz and Cope (1986) were the first researchers who developed a complete research 
instrument specifically focused on the learner’s experience of anxiety inside the foreign language classroom. 
After forming a support group for students who were having difficulties in learning languages and on the basis of 
students 'reported experiences, Horwitz et al. (1986) devised a Likert scale of five points which consisted of 33 
items and was aimed at probing students’ experiences of anxiety related to the learning of a foreign language in 
the classroom context, i.e. Foreign Language Classroom Anxiety Scale or the (FLCAS).            
According to Horwitz et al. (1986), there are three main interrelated factors that intervene in the foreign language 
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classroom anxiety experience: communication apprehension or fear about real or anticipated communication 
with other people, test anxiety or fear of failing in test situations and fear of negative evaluation. 
MacIntyre (1999) maintains that anxiety can affect emotions, cognition and behavior. An interaction is often 
found among anxiety, task difficulty and ability, which interferes at the input, processing, retrieval and at the 
output level. If anxiety impairs cognitive function, students who are anxious may learn less and may not be 
able to demonstrate what they have learned. Horwitz (Horwitz et al. 1986) have found that language anxiety 
can cause students to postpone language study indefinitely or to change majors. Gregerson (2003) suggests that 
anxious learners suffer from mental blocks during spontaneous speaking activities, lack confidence, are less 
able to self-edit, identify language errors and are more likely to employ avoidance strategies such as skipping 
class. Liu (2008) indicates that the effects of language anxiety also extend outside the second language 
classroom, causing individuals to be quieter and less willing to communicate. 
The prevalence of FL anxiety inspired researchers to study it with regard to different variables such as gender, 
age, educational level and place of residence. Studies of Padilla, Cervantes, Maldonado & García 1988; 
Plancherel & Bolognini 1995; Gierl & Rogers 1996; Chang, 1997; Wei &Yodkamlue 2012, have focused on 
FL anxiety and gender and shown that female learners are more concerned about language complications 
compared to male ones and that they are more anxious and worry-oriented than male students. A recent 
research of Jafarigohar & Behrooznia (2012) investigates the relationship between FL anxiety and age. It is 
found out that age doesn't have any significant effect on foreign language anxiety in distance education, and 
the observed differences were probably due to chance alone.Wei & Yodkamlue's research (2012) explores 
whether there is a relationship between FL anxiety and educational level of the subjects. It indicates that 
first-year students reported experiencing overall FL classroom anxiety more frequently than second-year 
students, whereas Puškar (2010) finds out that neither first-year English or German students nor 
second/third-year students experienced higher levels of FL anxiety. Yet, significant research of 
Piechurska-Kuciel (2012) and Puškar (2010), which is on FL anxiety with regard to the place of residence, 
indicates that students from villages (rural areas) tended to experience higher language anxiety levels than 
students from the city (urban areas). 
3. Problem of the study 
We live in an educational world where orality is seen as a necessary, positive personal characteristic (Daly, 1991 
cited in Tanveer, 2007:5).The importance of English language in Yemen as a developed country, for butter-bread 
purposes, has increased the demand to speak English well and acquire good communication skills. However, the 
interactive nature of the language in the classrooms and the continual requests on students to communicate in the 
target language are likely to make language classrooms more anxiety-inducing than other classroom contexts. 
Ezzi (2012) suggests that students' inadequate vocabulary, insufficient grammatical knowledge of the target 
language, inability to comprehend, fear of negative evaluation either by the teacher or the classmates and 
teachers' immediate correction of errors contribute to language anxiety in FL classrooms. FL anxiety is an 
obvious problem as students of different levels often express their feeling of uneasiness, stress, worry or anxiety 
which obstructs learning process, “even in optimum conditions, students can experience destructive forms of 
anxiety” (Reid 1999). 
This problem exists among both beginners and advanced language students who feel anxious in the English 
classes particularly while speaking English within classrooms. Advanced students complain from language 
anxiety and wonder why they can't speak English well and their great efforts don't lead to the intended 
performance. Language anxiety harms students’ performance indirectly through fear and worry and directly by 
reducing participation in the classroom and overt avoidance of the language classes. The researcher, as a 
teacher-trainer with much teaching experience, observes this phenomenon among university students of English 
of different levels. 
4. Purpose of the Study 
This study mainly aims to measure the level of FL anxiety of university students. It investigates the relationship 
between foreign language classroom anxiety and gender among male and female Yemeni students in the 
Department of English at the Faculty of Education-Hodeidah University with regard to the factors of educational 
levels, age and residence. It seeks answers to the following questions: 
1. How is the level of FL anxiety of the students in the English Department? 
2. Are the gender differences contribute to FLCA of the selected university students in the English Department? 
3. Who have higher level of FLCA: male or female students? 
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4. Are second-year English students more anxious about using English than fourth-year students? 
5. Are students who reside in Hodeidah more anxious than those who live outside Hodeidah?  
5. Research Design 
5.1 Participants 
The subjects are 163 students: 84 (i.e. 6 males and 78 females) are second-year students and 79 (i.e. 6 males and 
73 females) fourth-year students. The total number of the male-students of both levels is 12 while the females are 
151. They are undergoing B.Ed four-year course in the Department of English at the Faculty of Education 
affiliated to Hodeidah University. Though female-students outnumber male- students, Mann-Whitney test helps 
to compare between the two groups of unequal size. 
                  Table 1. Showing gender-wise statistics of the subjects of the study 

Levels Female Male Total 

Second-year 78 6 84 

Fourth-year 73 6 79 

Total 151 12 163 
5.2 Instruments 
The research instrument used for this study is a translated version of the FLCAS designed by Horwitz et al. 
(1986). Originally, the scale is of five points (agree, strongly agree, neutral, disagree, strongly disagree) and 
consists of 33 items . It has been translated then adapted. Four items are added at the end of it, following the 
same way of response to serve the purpose of the study. The scale is preceded by an introductory demographical 
details of students (e.g. gender, age, level, place of residence) which serve the purpose of this study . 
Several reasons has encouraged the researcher to use FLCAS in her study. On the one hand, this scale has been 
designed on the basis of previous in-depth qualitative research, which renders it as one of the most 
comprehensive and valid instruments that are available for measuring the situational anxiety directly associated 
to the specific context of the foreign language classroom. On the other hand, the scale has demonstrated 
satisfactory reliability coefficients with the first samples of population to which it has administered (Horwitz 
1991). In fact, it is the most frequently scale used nowadays, often shortened or adapted in other studies 
concerned with similar purposes.  
The subjects have been provided with clear, explicit and unambiguous instructions given in Arabic. It is 
translated into Arabic though it is given to English students because the researcher wants the Arabic version of 
the scale to be as faithful as possible to the original English scale and to get reliable results. Also, students' level 
of English is unsatisfactory that they may find it difficult to understand all the items in English. The Arabic 
version is subject to critical scrutiny in the pilot phase of the study and has tried by a group of 20 university 
students of English (e.g. third-year students). The same group responded to the questionnaire twice (on two 
Saturdays) respectively as Saturday marks the beginning of the week and almost all the levels of the students 
have classes. Results are compared and correlated with the initial questionnaire to measure stability. Also, 
Students' responses are analyzed to measure validity and finds out whether the items within the questionnaire 
agree with each other (viz. internal validity), i.e. do the subjects respond to the similar items in the questionnaire 
in similar ways? This process helps in testing the clarity of questionnaire's translated items and revised them 
accordingly. 
5.3 Data Collection 
Then questionnaires are administered and collected by the researcher herself during the class-times. She has got 
the participants' responses to the questionnaire's items at their classes with the help of their teachers. Responding 
to the questionnaire lasted 5-10 minutes of the class time. 
5.4 Data Analysis 
The data are analyzed using Statistical Package for Social Sciences (SPSS/version 17). Arthematic mean, 
standard deviation and t-test are used in this study to compare between different data of gender-wise groups of 
two different levels. Mann-Whitney test is also used to compare between two groups of unequal size (one of 
them is large and the other is small as the participants of this study, see table no.1). The level of significant is 
0.05. 
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6. Results  
Table 2 reveals that all statements are significant except statements no. 2, 5, 6, 8, 28, 34.See the Appendix. 

     Table 2. Showing the validity and stability of the translated then adapted questionnaire  

Specificity Probability 
Power of 

items 
Validity P 

Correlation 
coefficient 

No. of 
items 

Specific .001 3.901 Valid .001 .433 1 

Non specific Not significant 1.151 Valid .01 .207 2 

Specific .001 6.521 Valid .001 .590 3 

Specific .001 3.890 Valid .001 .335 4 

Non specific Not significant 1.109 Valid .05 .173 5 

Non specific Not significant -1.735- Non valid .05 -.197 6 

Specific .001 6.785 Valid .001 .603 7 

Non specific Not significant -.559- Non valid Not significant .009 8 

Specific .001 6.311 Valid .001 .526 9 

Specific .001 7.047 Valid .001 .573 10 

Specific .239 1.186 Valid .05 .176 11 

Specific .001 4.756 Valid .001 .335 12 

Specific .001 7.860 Valid .001 .522 13 

Specific .01 3.018 Valid .001 .267 14 

Specific .01 2.466 Valid .05 .193 15 

Specific .001 6.058 Valid .001 .477 16 

Specific .01 2.602 Valid .001 .269 17 

Specific .01 2.738 Valid .001 .264 18 

Specific .001 5.218 Valid .001 .457 19 

Specific .001 8.803 Valid .001 .682 20 

Specific .001 3.629 Valid .001 .284 21 

Specific .01 2.436 Valid .01 .219 22 

Specific .001 7.400 Valid .001 .639 23 

Specific .001 11.643 Valid .001 .745 24 

Specific .001 6.153 Valid .001 .477 25 

Specific .001 6.115 Valid .001 .511 26 

Specific .001 8.096 Valid .001 .589 27 

Non specific .064 -1.875 Non valid Not significant .055 28 

Specific .001 5.553 Valid .001 .493 29 

Specific .001 4.786 Valid .001 .408 30 

Specific .001 9.810 Valid .001 .623 31 

Specific .001 2.803 Valid .001 .298 32 

Specific .001 4.411 Valid .001 .487 33 

Non specific .148 1.459 Valid .01 .244 34 

Specific .05 2.279 Valid .01 .240 35 

Specific .05 2.184 Valid .05 .177 36 

Specific .001 3.491 Valid .001 .271 37 
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Table 3 Displays the statistics regarding the level of students' FL anxiety.   
 
 Table 3. Level of students' FL anxiety 

Sig. 
(2-tailed) T Mean 

Difference 
Std. Error 

Mean 
Std. 

Deviation Mean  
N 

0.05 1.974 2.497 1.265 16.148 95.50 163 
 
The table above gives an idea about the general level of the students' FL anxiety. It clearly seems that the level of 
the students' anxiety is high as the mean anxiety is 95.50. Thus, students suffer from FL anxiety and teachers 
should pay attention to such a problem. 
Table 4 shows the gender-wise statistics regarding the relationship between the students' gender and the level of 
FL anxiety.  
 
    Table 4. Relationship between the students' gender and the level of FL anxiety 

 
It is clear from the table that there is a significant increase in anxiety in the female-students than in the male-
students. The mean anxiety of the male-students is 89.33±10.845, while it is 95.40±15.69 of the female-students, 
the p value was (0.05).  
Table 5 presents the statistics regarding the relationship between the levels of the students and the level of 
anxiety. 
 
   Table 5. Relationship between the levels of the students and the level of anxiety  

Anxiety Level 2 Level 4 Total  

Mean 
S.D. 

S. Error Mean 

96.33 
17.42 
2.16 

94.65 
15.47 
1.91 

95.50 
16.148 
1.265 

T 0.564 
p 0.425 

 
The table above reveals the difference between the two levels of the students (the second and the fourth levels) 
regarding the level of FL anxiety. It is found that the level of anxiety of second-year students is 96.33±17.42, 
while the level of fourth-year students' anxiety is 94.65±15.47. Comparing the two levels, it is found that there is 
no significant difference between the two levels regarding the anxiety score (p > 0.05).  
Table 6 shows the statistics regarding the relationship between the residence of the students and the level of 
anxiety. 

   Table 6. Relationship between the residence of the students and the level of anxiety 

Anxiety In Hodeidah Out of Hodeidah  Total  
Mean 
S.D. 

S. error mean 

85.41 
32.42 
3.87 

71.27 
46.04 
5.50 

95.50 
16.148 
1.265 

T 2.71 
p 0.01* 

Anxiety Male Female Total 
Mean 
S.D. 

S. error mean 

89.33 
10.845 
1.436 

95.40 
15.69 
2.07 

95.50 
16.148 
1.265 

U-test 2.366 
p 0.05* 
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It is found that the level of anxiety of the students who reside in Hodeidah is 85.41±32.42, while the anxiety of 
those students from places outside Hodeidah is 71.27±46.04. Here, there is a significant increase in anxiety level 
of students residing in Hodeidah than those who are living outside Hodeidah. 

Table 7 displays the statistics regarding the relationship between the age of the students and the level of anxiety. 

   Table 7. Relationship between the age of the students and the level of anxiety 

Anxiety Less than 25 years More than 25 years Total 
Mean 
S.D. 

S. error mean 

94.79 
17.56 
1.69 

96.84 
13.07 
1.74 

95.50 
16.148 
1.265 

T 0.767 

p 0.388 
 
The subjects of the study are either less than 25 years old or more than 25 years. The mean anxiety of those who 
are less than 25 years is 94.79±17.56, while it is 96.84±13.07 of those who are more than 25 years old. Through 
comparing the two age groups, it is found that there is no significant difference between them regarding the 
anxiety level. (p > 0.05).  
7. Discussion 
Consistent with the findings of previous research (e.g Horwitz & Young, 1991), this study indicates that the level 
of FL anxiety of English students, undergoing B.Ed four-year course in the Faculty of Education at Hodeidah 
University, is so high as the mean anxiety is 95.50. Like the findings of some research (e.g. Gierl & Rogers 
1996 ; Chang 1997), it is found that FL anxiety of female students is higher than it is in males. Thus, gender 
differences strongly contribute to the increase of the level of FL anxiety among Yemeni university students of 
English departments.  
Unlike some research (e.g. Wei & Yodkamlue, 2012), which finds out that freshmen have higher level of FL 
anxiety than the sophomores, this study finds out that there is no significant difference between the two 
educational levels of the students in this study regarding the FL anxiety score. Also, it diverges from other 
studies (e.g. Jafarigohar & Behrooznia, 2012) as it finds out that students older in age experience a higher level 
of anxiety than younger ones. 
Although this present study is congruent with some studies (e.g. Piechurska-Kuciel, 2012 and Puškar,2010) in 
the finding that there is a significant difference between the level of FL anxiety of students, who reside in the city 
and of those who reside outside the city, it doesn't match with them in the sense that students who reside in the 
city (viz. Hodeidah) suffer from a higher level of anxiety than those who reside outside the city.  
8. Conclusion 
Our translated - piloted and revised - version of the FLCAS has intended to offer a suitable research instrument 
that can be used in the Yemeni context not only with the students of English at university but also with students 
of any other foreign language. According to the results of the study, crossing off items no. 2, 5, 6, 8, 28,34 of the 
questionnaire makes the questionnaire a specific and valid instrument that can be actually used either by 
researchers interested in the topic of language anxiety or by the teachers to measure the level of FL anxiety of the 
Yemeni university students, undergoing English courses. 
Here, it is revealed that FL anxiety levels among university students of the English Department are so high. This 
is worth considering and needs continuous research on the phenomenon of language anxiety for two reasons: on 
the one hand, the use of communicative methodologies implies greater demands on students to communicate 
using English and therefore they are highly exposed to anxiety-inducing situations; on the other hand, the 
number of students of English departments at the Yemeni universities is so large and in increase, comparing it 
with the number of students of other departments. 
Gender has its impact on FL anxiety of the university students as the level of anxiety among female-students is 
higher than the anxiety among males, the mean anxiety is 95.40±15.69. So, it does make a difference whether the 
student, who speaks English in the classroom and in front of classmates, is a female or male, at the Yemeni 
context. Teachers should keep this into consideration while teaching English.  
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The educational level of students has no effect on the level of their language anxiety as there is no significant 
difference between the two levels of the students in this study regarding the anxiety score (p > 0.05). However, 
the factors of age and residence contribute to FL anxiety and increase the level of students' anxiety. Students who 
are older in age (i.e. more than 25 years) have a high level of anxiety like those students who reside inside 
Hodeidah city.  
9. Recommendations 
Based on the findings reached, the study presents some recommendations and pedagogically based suggestions 
that would presumably be applicable to the whole population of the university students of the English 
departments in the faculties of education. For alleviating/reducing students’ FL anxiety, a relaxed, anxiety-free 
and supportive atmosphere is necessary for the students to make use of whatever opportunities may be available 
to them. A teacher may try these suggestions to create such an atmosphere: 
Teachers should encourage their students through employing non-threatening teaching methods and use 
appealing. They may deal with students informally, as friends. They should make a short talk on anxiety, from 
the outset of the classes, to make students aware of that anxiety is a common problem for all students of all levels 
and they are not alone suffering from anxiety. Students should know the negative effects of it to enable them 
overcome it.  
Voices of students should be heard and appreciated by teachers for valuable insights, ideas and suggestions. 
Students should feel that it is their own right to say ‘ I think’ and ‘I don’t think’ inside the classroom. All teachers 
should be sensitive to students’ fear and insecurities and help them to confront those fears. Accordingly, they 
should talk slowly while presenting the new language and make everything clear for students. 
Students shouldn't be conscious of their language errors all the time because they will not be able to express their 
ideas in real communicative situations. Also, the emphasis in language classroom on correct use of language 
forms leads to what Dakin (1973) refers to as a strange language-like performance or ‘structure speech’, which is 
correct drill performance but not real communication. Teachers, therefore, should neither insist on ‘error-free’ 
communication nor ignore all the students’ errors. But they may interfere and correct the errors gently if their 
communication gets totally spoiled i.e. it becomes meaningless. 
Selecting suitable topics that motivate and interest both male and female students and avoiding the topics that 
contrast with their nature and society, make them willing to use English inside the classroom. Students (males 
and females) might be willing to talk using English inside the classroom if their materials are drawn from 
instances related to actual life in the community because they are inextricably bound up with their society at 
large, having knowledge on what is going on outside. So, they can transfer their personal opinions to the 
classroom using English. 
According to Wörde's study (2003), having a more ‘personal relationship’ with the students is helpful. Students 
are less anxious with the teacher who ‘makes the class more animated’, ‘makes it interesting by using interesting 
situations’. The majority of the students assure that ‘not being put on the spot’ in class will help them to be less 
anxious. 
Students should be encouraged to know each other outside the classroom in an attempt to create a friendly and 
intimate environment in which they never get afraid of each other’s evaluation. Also, involving female and male 
students in mixed group-work to search for knowledge, references and sources of information in the libraries 
creates competitive atmosphere that reflect their broader abilities and teach them how gender influences access 
to powerful success. 
Poynton (1989) points out that boys are proficient in attracting the teacher’s attention and dominating turn-taking, 
so teachers should not give the male-students a chance to dominate the turns all the time and should not create a 
polarized focus on the male's speech because female-students will feel frustrated, more inhibited and suffer from 
“a lowering of self-esteem as they receive less attention” (Poynton: 1989, p 32). 
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Appendix 
اسـتبیـان         

كلية التربية بالحديدة   - للغة الإنجليزية  طلابنا الأعزاء في قسم ا  

) في المربع المناسب: √ لطفا منكم الأجابھ على ھذا الاستبیان لغرض علمي بحت وذلك بوضع علامة (  

.الجنس : ذكر                             أنثى ١  

        ٣٤- ٢٩ین ب                        ٢٨- ٢٣بین                    ٢٢-١٧.العمر :بین ٢

        مستوى رابع   .المستوى التعلیمي:مستوى أول             مستوى ثاني              مستوى ثالث             ٣

.مكان الإقامة؟  أ.الحدیدة                            ب خارج الحدیدة٤     
 الرقم

 التسلسلي
موافق  الفـقـرات

 بشدة
 موافق

غیر 
 متأكد

عارضم  
معارض 
 بشدة

      أشعر بعدم الثقة في نفسي عندما أتحدث باللغة الأنجلیزیھ في المحاضرة. ١

      لا أھتم بارتكاب الأخطاء اللغویة في المحاضرة ٢

      أرتبك عندما یحین دوري للتحدث باللغة الأنجلیزیھ في المحاضرة. ٣
ني كثیراعدم فھمي لما یقولھ المدرس في المحاضرة یخیف ٤       
      لا یضایقني أخذ محاضرات إضافیة في اللغة الإنجلیزیة. ٥
      أثناء محاضرة اللغة الإنجلیزیة أجد نفسي أفكر في أشیاء بعیده كل البعد عن محتوى المحاضرة. ٦
      أشعر دائما أن مستوى بقیة الطلاب  في اللغة الأنجلیزیھ أفضل مني. ٧
دئة تماما أثناء فترة امتحانات اللغة الأنجلیزیھ.تكون أعصابي ھا ٨       

      ینتابني الشعور بالذعر مباشرةً عندما أضطر للتحدث باللغة الأنجلیزیھ بدون إعداد مسبق. ٩
      أشعر بخوف شدید لإحتمال رسوبي في اللغة الانجلیزیة. ١٠
ة الإنجلیزیة.لا أفھم لماذا بعض الزملاء یستاءوا من محاضرات اللغ ١١       
      أستاء عندما أنسى أشیاء كنت أعرفھا في اللغة الأنجلیزیھ. ١٢
      أتردد كثیرا في أن أتطوع لأجابھ على الأسئلة في محاضرة اللغة الأنجلیزیھ. ١٣
      أشعر بالراحة للتحدث باللغة الأنجلیزیھ مع المتحدثین الأصلین لھا. ١٤
      أستاء عندما لا أفھم ما الذي قام المدرس بتصحیحھ من أخطاء. ١٥
      أخشى من حضور محاضرات اللغة الإنجلیزیة حتى وإن قمت بالتحضیر المسبق لھم. ١٦
      غالبا أشعر أني لا أرغب في حضور محاضرات اللغة الإنجلیزیة. ١٧

لیزیة في المحاضرة.أشعر بالثقة في نفسي عندما أتحدث باللغة الإنج ١٨       

      أخاف عندما یقوم المدٌرس بتصحیح كافة الأخطاء التي أقع فیھا بالمحاضرة. ١٩

      قلبي یرتجف بشده عندما یأتي دوري للتحدث باللغة الإنجلیزیة. ٢٠

      الاستعداد الكثیر للامتحان یجعلني أتشوش كثیرا ٢١

للمحاضرة.لا أشعر بقلق عندما أحضر جیدا  ٢٢       

      أشعر دائما أن بقیة الطلاب یتحدثون اللغة الإنجلیزیة أفضل مني. ٢٣
      أشعر بارتباك شدید عندما أتحدث باللغة الإنجلیزیة أمام بقیة الطلاب. ٢٤
      أشعر بالقلق من عدم استیعاب المحاضرات التي تمر سریعا. ٢٥
ات اللغة الإنجلیزیة أكثر من غیرھا من المحاضرات.أشعر بأني متوتر وعصبي في محاضر ٢٦       
      أشعر بالارتباك والتشویش عندما أتحدث في محاضرة اللغة الإنجلیزیة. ٢٧
      أشعر بالثقة والارتیاح عند یأتي موعد محاضرة اللغة الانجلیزیة. ٢٨
اضرة.أشعر بالتوتر عندما لا أفھم كل كلمھ یقولھا المدرس في المح ٢٩       
      یزعجني كثرة القواعد اللغویة التي یجب أن أتعلمھا لأستطیع التحدث باللغة الإنجلیزیة. ٣٠
      أخشى من سخریة زملائي مني عندما أتحدث باللغة الإنجلیزیة. ٣١
      أشعر بارتیاح في حال وجود المتحدثین الأصلین للغة الإنجلیزیة. ٣٢
ا یسأل المدرس اسئلھ لم أستعد لھا مسبقاً.أشعر بالقلق عندم ٣٣       

٣٤ 
أرغب في المشاركة أكثر وأشعر بالارتیاح والثقة بالنفس عندما أتحدث اللغة الانجلیزیة عندما 

 لایتواجد الطلاب الذكور بالمحاضرة
     

٣٥ 
زیة عندما أرغب في المشاركة أكثر وأشعر بالارتیاح والثقة بالنفس عندما أتحدث اللغة الانجلی

 لایتواجد الطلاب الإناث بالمحاضرة
     

      أشعر بالارتیاح وأرغب في المشاركة أكثر إذا كان المدٌرس رجل ولیس إمراة بالمحاضرة. ٣٦
      أشعر بالارتیاح وأرغب في المشاركة أكثر إذا كان المدٌرس إمراة ولیس رجل بالمحاضرة. ٣٧

 


