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Arabic is the most widely spoken Semitic language and has seen phases of change from the
Quranic form to the more popular Modern Standard Arabic that is used for communication today.
It shares some of its features with other languages in the family, and the use of the Cognate
Accusative is one such characteristic. For this reason, Arabic is known as a Cognate Language
like other languages of this family. However, English is of the Indo-European family and naturally
has a different set of rules and preferences. Training learners in language forms that differ in
style and value discourse elements differently can be a daunting task as what sounds natural
in one can be frowned at in the other. With students inclined to literally translate between such
languages as in the case of KSA, the change of form can be quite difficult to understand. Where
no equivalence exists between two languages, the translator’s need to establish it for obvious
reasons is one of the most problematic and challenging endeavours in translation theory. Teachers
of language and translation in KSA are concerned with learning problems that arise due to lexical
and grammatical non-equivalence between Arabic and English which often leads to confusion
and incorrect output during translation process. The current study aimed at investigating one of
the Arabic grammatical structures which has no equivalent in English (Cognate Accusative).
The Cognate Accusative or using the same verb root twice in a construction is valued in Arabic
discourse as it serves usually one or more of three purposes: Adding emphasis, explaining
the type, and explaining the number. However, this is absent in English as the construction is
seen as unnatural and hence, incorrect. Following analytical methods, the study targeted two
objectives: One, testing the learners’ ability to translate the Cognate Accusative; and two, to
gather an understanding of the strategies they adopted in the process. The study is likely to be
of great value in a foreign language learning environment as is the case in the KSA. We used
written tests to collect the data, followed by detailed interviews to elicit information on the
translation strategies used. Participants were female undergraduate students (N=35) at Hurimilla
College of Science and Humanities, Shaqra University, KSA, of which fifteen were randomly
interviewed consequently. The data collected was analysed using SPSSR. The findings showed
that this structure is indeed confusing for students with 37% of them using literal translation,
and 12.29% producing incorrect versions or sometimes avoiding translating them. Personal
interviews revealed that the reason of these results can be directly attributed to the absence of
these categories in English, and non-equivalence between Arabic and English.
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INTRODUCTION

growing worth of translation studies which is also the beacon

Translation is as much an essential component of human
communication as the very production of speech in the first
place. Moreover, given the changing face of human interac-
tion in the world, it has assumed the status of an important
element for the exchange of information, thoughts, and ideas
regardless of people’s different tongues and cultures. Apart
from a communication tool, translation has an undeniable
place in foreign language teaching and testing. Azziz and
Lataiwish (2000: 166) point out that translation is has been
an integral part of academics, and it has been widely prac-
ticed throughout the course of human language. Hence the
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light that guided the current study in Contrastive Linguistics.

Contrastive linguistics is considered one of the new fields
within translation studies. It involves the analysis of two or
more languages, with the aim of understanding their similar-
ities and differences. The objectives of the comparison may
vary: The term ‘contrastive linguistic’ or ‘contrastive anal-
ysis’, specially concerns itself with the applied aspects pf
contrastive studies as a means of predicting and/or explain-
ing difficulties of second language learners with a particu-
lar mother tongue in learning a target language. Contrastive
studies in translation do not only concentrate on texts but
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also investigate even the smaller units in languages, such as,
grammatical and lexis. Williams and Chesterman (2002: 90)
highlight this fact when they state, “A contrastive approach
might also focus not on texts but on grammatical structures
or lexical items, looking for equivalence rules for translating
certain structures between a given pair of languages, or for
terminology equivalents”.

Equivalence or its absence is a known hurdle in transla-
tion. The problem arises when suitable counterparts in a
target language do not exist for expressions in the source
language. Non- equivalence, predictably, is one of the obsta-
cles that face both translators and students of English. Arabic
has many structures that do not exist in English such as the
Cognate Accusative (#kall J g282)). Therefore, when students
encounter such structures they feel confused. Translating to
and fro English-Arabic therefore poses a peculiar, though
not unique, challenge for them. English and Arabic belong to
different language families and are even written in different
directions. Evolution in English can be said to be more of a
constant feature with the language getting enriched by the
varied cultural contact that it got exposed to. Arabic is an old
language and one that prides itself in its purity and closeness
to the original. In terms of discourse, Arabic is a highly in-
flectional language with amazing scope for improvisation as
these inflections convey meaning even with a changed word
order. This is not so in English. As if the differences were not
enough to challenge the students’ faculty, there are degrees
of prevalence of certain features in both the languages, that
is, they share certain characteristics. For instance, the feature
of agglutination or of adding morphemes or inflections to
words to form long words strings exists widely in Arabic but
only peripherally in English. However, the fact that it is pres-
ent in both is adequate to confound the learners of both or
either. In terms of translation, this is called non-equivalence.
Another feature of non-equivalence, and one which is also
the focus of this study, is the accusative case. Syntactically,
the object in Arabic appears in the accusative case but its
semantic function may vary from emphasis to indication of
any of the many aspects of an event. This embedded feature
is seen by Arabic speaking learners of English as a major
hurdle in translation. This problem has been previously stud-
ied but the current research aims to add the dimension of
learner strategies employed to counter it. Thirty five female
students of the Department of English at College of Science
and Humanities in Shaqra University at Huriymilla were re-
quested to undertake translation of a short selection of Ara-
bic sentences with cognate accusative into English. This was
followed up with personal interviews with fifteen of them
selected randomly to gain an understanding of the strategies
they followed to translate the problematic case marking.

Statement of the Problem

As teachers of translation courses, we understand the par-
ticularly challenging task that is translation. Whether iden-
tified as a science or an art, the pitfalls associated with it
still remain. Translation teachers (at least in the KSA) are
conscious of sensitising their students to the fact that mean-
ing is embedded in context, that language can sometimes be

restrictive, and that precise language equivalents sometimes
do not exist. English and Arabic being two very different
languages in many ways, translating between these is par-
ticularly difficult for out students. With much training, some
proficient students are indeed able to translate ‘what’ a text
says but not ‘how’ it is said. This paper tries to find why the
Arabic speaker fails to capture the essence of a text while
translating between Arabic and English.

Research Questions

1. Which strategies do the students resort to when translat-
ing Cognate Accusative in Arabic?

2. What are the reasons for students using these strategies
to translate this structure?

Research Objectives

The study had the following objectives to achieve:

(a) Create an understanding among those engaged in learn-
ing and doing translation about the possible linguistic
challenges that they may have to encounter.

Create greater awareness among the linguists and
translators towards undertaking descriptive bilingual
comparative studies in the study of translation between
Arabic and English.

(b)

LITERATURE REVIEW

Theoretical Framework

Contrastive studies of English and Arabic are numerous with
a long history. These came into vogue more than half a cen-
tury ago in the late 1950s (Mukattash, 2001: 115) Elwedy-
anicf as quoted in Abu-Jarad reports of a study conducted by
Catford. This extensive study included phonology, morphol-
ogy, and syntax. According to AbuJarad (1986: 18) Native
language interference, TL overgeneralization and fossiliza-
tion were likely to occur incase of translation between Ara-
bic and English.

Mukattash, (2001:116) pinpoints the following titles that
investigate different issues in English-Arabic contrastive
studies in the last five years: “Verb movement, subject move-
ment and word order in English and Arabic”, “Locative at-
tention in English and Jordanian spoken Arabic”, “Negation
in Cairene colloquial Arabic, English and French: an histor-
ical linguistic analysis”, “Syntactic devices for marking I
nformation structure in English and Arabic”, and “Lexical,
phonological and textual features of English and Arabic ad-
vertisements: a contrastive study.”

Traditional Arabic versus Modern Standard Arabic

In modern times, two standard (al-)fusha (~=dll) varieties
of Arabic are recognised: the Classical Arabic (CA) (3l
44 3l Ay 2l ) as found in the Quran and early Islamic (7th
to 9th centuries) literature, and Modern Standard Arabic
(MSA) (sl 4 badll 4y 521l L0 | the standard language of
use today. MSA is based on classical Arabic, and the
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differences between the two varieties of the language are
lies in the modernizing and simplification, both in speaking
and writing styles to be seen in MSA. However, the two are
not seen as separate entities, rather as two registers.

The accusative case of a noun marks the direct object of
a transitive verb. The same case is used in many languages
for the objects of (some or all) prepositions. It is a noun that
is the focus of the action. For example, “they” in English is
nominative; “them” is accusative. The sentence “They like
them” clearly shows the nominative case and accusative case
working in conjunction using the same base word.

Accusative («=ill Als) in Arabic are nouns used as object
in sentences, and their modifying adjectives. Nouns that are
accusative are called (=s=id') in Arabic. The number, gen-
der and definiteness of the noun or adjective in question are
marked using inflections in Arabic. This makes Arabic a
highly inflectional language.

There are five types of objects or complements
axe Joriall lladll Jsaiall sl Jgriad) 4d Jgriall 4y Jgiall, Al
Dahdah, (2001, 237)

1. 4 Js=&ll - The object of a transitive verb

)6 J=i5 Y “Don’t light a fire. Again’, UG is nunated be-
cause it is indefinite. It has an (alif) because it ordinarily
would have a regular (fatHa), and doesn’t end in a (taamar-
buuTa) or (hamza).

Wl |5 s “They attended the meeting”.

44 Js=iall - Adverbial expressions of time, place, and
manner, indicating the circumstances under which an action
takes place.

las) 5 Le s jaast,; “It lasts one day”.

gl 8 a5 a8 )sela: They came at dawn on the day of
balloting.

Luial) e Biaa Eliaa : “] recently obtained citizenship”.

Glladl Js=iall - The internal object or cognate accusative
structure. This structure intensifies an action by following
the verb with its corresponding verbal noun (L=< maSdar)
and an adjective modifying it.

Lods dla § sasall il “She solved the issue fundamen-
tally”.

4zé Zaals Laalu : “They [dual] participated effectively”.

Jll - The circumstantial accusative. This is a way to de-
scribe a condition/action going on at the same time as the
main action.

Lo jiea oy 28 ), “He raised his hand objecting”.

1alie Cacall Jas “He entered class late”.

550 & @ “She jumped, frightened”.

s Je o, dEs “[And] he said, replying to a question™.

4laY¥ Js2idl - shows the purpose of an action, usually us-
ing an indefinite Jua.

dalul g sy Alea @il B35 “The forces are launching a
campaign searching for weapons”.

A Ly S5 L salil Juind 4lis JSA “During a reception they
gave in his honor”.

Juadll - The accusative of specification; often answers the
question “in what way?” Includes the comparative/superla-
tive and counted nouns between 11 and 99.

Mady ¥ A b Glai “We announce that in speech and ac-
tion”.

ddad s ala daale ST culS, “It was the greatest capital in
fame and splendor.

lalae Ga e & “in twenty volumes”

Lle e dsad 520 e “for fifteen years”.

These are the main ways in which the accusative is used
in Arabic. There are also other, special words that shift words
into the accusative case:

Ll sl s Gl - il a5 ) - Ll sl 5 oS

Cognate Accusative

The CA (Cognate Accusative) in Arabic, which has tradi-
tionally been known as the absolute object among Arab
grammarians, is actually a verbal noun (al-maSdar). It is an
accusative noun that comes after a verb to confirm the ac-
tion, or to show its kind or number, Abd Al-Mouain, (2004,
201). Al-Tarifi said that CA is the original noun of the verb,
i.e., it is in agreement with the verb (2003, 218). For exam-
ple, in L_wa ualill aledll 0 ja. “The teacher hit the pupil”, Cog-
nate Accusative 3lhe J s2éa is L, It occurs fairly frequently,
but it can usually be replaced by other expressions. In En-
glish, however, one would not usually say something like:
His greatest pleasure is working a great deal of work. One
would probably say instead: His greatest pleasure is working
a great deal. This is because English style frowns on the rep-
etition of a verb and a noun of the same derivation (in this
case /elp) too close together. It is thought to be redundant.

However, in Arabic this kind of repetition is considered a
mark of good style as verbs and masdars are not easily con-
fused. Repeating the verbal noun after the verb makes the
sentence more emphatic. So, to see the following would not
be considered at all odd, even in very contemporary Arabic
saebue Jrelu :dadie, The translator or the student would not
want to translate it literally as “He helped me a great help®,
but would instead, want to change it so that it sounds more
natural in that language as, “he helped me greatly” or “he
gave me a great deal of help.” Perhaps Cognate Accusative
poses a serious challenge for any translator from Arabic into
English, simply because it is very common in the first and
very rare in the second, in few instances such as: live a life,
or dream a dream. This object serves as an effective means
for emphasis and persuasion as well as a rhetorical function
of musicality. '(IbnMalik;1990,178), a traditional Arab
grammarian, defined the verbal noun as: “a noun that origi-
nally refers to an event. “ At the same time, it may be pointed
out that such constructions do sometimes occur in English
but not as part of regular or ordinary discourse.

Among Arab scholars, we find definitions of the CA that
are both similar to and different from the verbal noun. Ibn-
Aquil (1995) defines the CA as the accusative verbal noun
that is intended to emphasize the meaning of the verb or to
clarify its type or number. Al Ashmoni (1955,311) defines
the CA quite similarly to Ibn Aquil’s. However, Al Ashmoni
does not include the accusative aspect: “the CA is not a pred-
icate; it is derived from a verb and functions to emphasize
the eventuality or clarify its type or number.... It can only
be a verbal noun”.

By the same token, Abd Al-Mouain (2004: 97) points out
that the CA is an accusative gerund that comes after a verb to
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confirm the action, or to show its kind or number. Al-Tarifi,

(2003: 303) defines it as “the original noun of the verb... itis

related to the verb in form and in sense”. However, the ver-

bal noun remains the origin. Finally, IbnHisham (1962: 312)

defines CA as: “the adjunct verbal noun which is bound by a

binder which has the same root or same sense”

CA is dubbed so because all verbs can take it irrespective
of their being transitive or intransitive which again, is in con-
trast to English:

L Al &y transitive verb T did hit the boy’

L ud intransitive verb ‘I rose perfectly/I did rise’.

As a matter of fact, CA was given this name because the
verb can reach it without the need to an intermediate (e.g. a
preposition), whereas other types of objects are connected to
the verb through the existence of an explicit or implicit prep-
osition. IbnAl-Nathim, (2000, 439) justifies naming it a CA
because it is an actual object (theme) of the subject (agent)
unlike other objects which are not the object of the subject
and naming them as objects is a result of attaching the verb
to them, in them, for them, or with them. Therefore, as Ibn Al
—Nathim states, while these objects are given this restriction,
the CA is not restricted and hence absolute.

The Cognate Accusative in Arabic is used for three main
purposes:

1. to emphasize the verb and confirm it
LalSS (s 50 Al QIS ) 588 il 548

2. to describe the manner at which the verb occurred
4udlia "A: Lilia lelaie) gaic)

3. and to show how many times the verb occurred
Oy de L) ¢,

The Arabic Cognate Accusative can be either an adjunct
or a complement (argument). However, it is traditionally
called the Absolute Object to reflect that it is always an ob-
ject (complement).

In addition to, the CA can occur in a phrase as:

a. indefinite that is followed by an adjective. eg 13 &ad
Laadae "G4 83 JA 50 ©:This man loves his country a lot.

b. definite as a part of Idaafa where the first term (al-mu-
daf) is usually a partitive noun (like u==ordS which
will be in the accusative case) or an elative. & LS i
A jliall JS glaia¥) We participated fully in the meeting/
saeluall O L2l WaeLs, Her family helped her greatly, or
with the second kind of idafa construction, the masdar
is the mudaf, and the mudaf is a noun giving more in-
formation about who (or what) is doing the action. <S
el sl & i L left her house as a sad man would.
(Literally: I left her house [with] the leaving of the sad
man.) La¥ el a) jiallgsdlinf 4 i, She respects her teach-
er (the way) a daughter respects her mother.

Previous Studies

A lot of syntactical problems often face EFL students
throughout their years of study. Concerning translation exer-
cises especially from Arabic into English — which certainly
is the most difficult, students find difficulty when translating
particular Arabic categories. As a matter of fact, there are a
lot of researches that have been conducted in translation, but
a few in the above mentioned areas of study.

Haitham Basher Mustafa, (2014), discussed translation
problems confronted EFL learners from English to Ara-
bic such as articles, pronouns, English word order, idioms,
phrasal verbs and proverbs, dualism and feminine suffix
signs beside the notion of equivalence as a problem for stu-
dent. He also discussed how students think in the mother
tongue which causes interference. The research judged the
effect of grammar, culture and thinking in the mother tongue
on correct grammar. He followed the qualitative analytic
approach. The study was conducted in Shaqra university as
a case study, using (384) Saudi students selected randomly
from Dawadmi Community College studying English as a
requirement (first year) and college of Science and Human-
ities who are specialized in English (first year). For the meth-
odology of this research, he used a test, two questionnaires
for the students, in addition to an interview for experts in
the field.

Ayman Yasin (2014) addressed the translation of Cognate
Accusatives from Arabic into English by senior students ma-
joring in English language and literature at the University of
Jordan. The students were asked to translate sentences con-
taining 3 different types of Cognate Accusatives: emphatic,
type-identifying, and number identifying, as well as repre-
sentatives of Cognate Accusatives and constructions that
may be interpreted as having implicit Cognate Accusatives.
Because of their semantic implications and their complete
absence in English, Cognate Accusatives were seen as re-
dundant elements and thus were either non-existent in the
students’ translations or were translated as intensifier ad-
verbs. The paper, further, shed light on the syntax and se-
mantics of the Cognate Accusatives and tried to account for
the students’ different translations of these constructions.
Moreover, the paper attempted to grasp some of the uncon-
scious knowledge of native speakers through their preferenc-
es for translations of an Arabic structure that is totally absent
in the target language (English).

Analysis showed that the subjects were affected by two
factors when they encountered the target sentences: first,
CAs do not exist in English. Second, and most importantly,
the CA is semantically redundant; its meaning is indicated
by the meaning of its binder (the verb in our case), were
generally logical and reasonable.

Mohammd Al shehab (2013) conducted a study to iden-
tify the most important difficulties that Jordanian students
in English may encounter in syntax (omission. addition and
grammar) while translating Arabic sentences into English.
The respondents were asked to translate sentences taken
from General Translation (2): from Arabic into English by
Dr. Muhammad AlKhuli.

Magdi El tyab El Bashir Mohammed (2015)

Arrived at the following findings after seeking responses
to a questionnaire to post graduate students at two universi-
ties:

a. There is no exact equivalence between two languages in
the field of translation.

b. There are real problems and difficulties encounter trans-
lators.

c. EFL learners encountered by different linguistics factors
in languages.
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d. There are no two languages have the same grammatical
structure or word order.

e. There are many types of equivalence can be used to re-
duce the problems of translation.

METHODOLOGY

We used the descriptive analytical method in this study.
Both quantitative and qualitative methods were used to
collect data from the selected participants, level six learn-
ers of translation who were administered a translation
test comprising five Arabic sentences to be translated to
English. The structures had the cognate accusative in dif-
ferent functions (Appendix 01). The actual number of the
students enrolled in the course (translation 2) was (41).
Six withdrew for different excuses. So, the study sample
consisted of (35) undergraduate female students from the
English language program at Hurimilla College of Science
and Humanities, Shaqra University, KSA. One of the sug-
gested fields of work for these students is translation. So,
they are prepared, although with a few courses of trans-
lation, but intensive. Because it is a small province, the
number of the females in different departments, particu-
larly English is few.

All the students were females ranged between 18-
23 years old. The number of students at this level is few as
usually a great number of the students withdraw, or are trans-
ferred to other departments when they reach advanced stages
in the home departments. EFL learners at this college receive
three courses of translation. The first one is assigned in the
first year (Level One) of the program, second term. It trains
the students in English — Arabic translation. This course in-
cludes some theories in translation such as the principles of
translation, types of translation etc, but it does not include
any information about equivalence. Similarly, the second
course which follows the first one also trains the students
in translation from English into Arabic, neglects this notion.
The last course is assigned to students in the third year (level
six), second term when students’ competence in English is
fortified. According to the department curriculum, they re-
ceive just a single Arabic- English course. These students
(academic year 1436-1437 H.D)/Second Term) comprised
the population of this study.

Following the test, fifteen of the respondents were ran-
domly requested to answer questions on a one-to-one basis.
The interview questions were centred around the obstacles
faced by the respondents in translating to English.

Procedures
Face validity

To establish face validity, the test was judged by four Arabic
language assistant professors at Shaqra University. The in-
tended questionnaire is also seen by four translation assistant
professors who have a considerable experience in teaching
translation. Their constructive comments and remarks were
taken into consideration and the necessary modifications
were made accordingly.

Table 1. Criteria followed for marking the students’ test
Mark

2 The translation provided is correct or acceptable (It
means that the student translated the target structure
correctly, or produced a good outcome).

Explanation

1 The translation provided is literal (the student used
the same part of speech of the studied category.

112 The translation provided is incorrect (the student
avoided translating the target or used a different
grammatical category

172 The translation provided is weak (the student’s
translation is semantically and syntactically poor).

Zero No translation is given at all.

Table 3. Reliability analysis and internal
consistency Cronbach’s Alpha

Cognate accusative Item-total Cronbach’s alpha
correlation if item deleted

Jaad 1 Jualy) il 0.756 0.864

Lyl

Alaad Qe (s 5 i) (8 0.608 0.891

okl

laas C\,j‘z(l g yall dans 0.866 0.830

13 ) ey,

osed el Jm 5D Sl 0.760 0.856

Gl ga,

Lo culall Jalall oy, 0.698 0.872

Cronbach’s alpha 0.888

Procedures of the students’ test

The students at English Department, level six (Third Year/Sec-
ond Term) were asked to translate (5) Arabic sentences into
English at the beginning of the Arabic- English translation
course. Out of context sentences were chosen for two purposes.
Firstly the test was conducted at the beginning of the term. The
students usually start this course (Translation 2) by translating
different types of sentences as an introduction before shifting
to paragraphs or texts. Secondly, according to the researcher’s
experience, the students are rather slow in translating and they
would have needed a longer time had paragraphs been chosen
for the exercise. They were also likely to lose interest if the
test was made too difficult or long. The test was graded out of
10 marks with two marks allocated for each sentence. They
were asked not to use any translation web sites or apps other
than dictionaries to ensure that they will translate the sentences
by themselves. The sentences have been taken from different
sources such as books and specialized web sites.

Generally, the marking of the test focused on the students’
translations of the target word category; and did not take into
consideration simple grammatical or spelling mistakes.

Reliability of the Students’ Test

After the researcher distributed the test to (35) stu-
dents, it was collected and reliability was calculated and
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measured (Alpha Cronbach rule). The higher the Alpha
is, the more reliable the test is. Usually 0.70 and above
is acceptable.

RESULTS AND DISCUSSION

As the Cognate Accusative has three types, two sentences
were allocated for the first one (the verb identifying type)
in the test, and another two for the emphatic type, while one
sentence was allocated for the third type; the one that shows
how many times the verb occurred.

As shown in Table 3, the mean score of the students re-
garding if was above average (mean = 6.97, SD=1.97) which
was good or acceptable.

Regarding the students’ performance in the Cognate Ac-
cusative, Table 4 shows that (37.7%) of the student’s trans-
lations were correct or acceptable and similarly (37.7%) of
the translations were literal, while 16.0% were incorrect. But
(4.6%) of the translation provided is weak and 4.0% of the

Table 3. Students’ marks in the translation test

students did not try to give any translations at all so they got
Zero score.

This category was one of the most confusing structures
for EFL learners. The Verb Identifying type of the Cognate
Accusative is mostly translated by using an adverb as it is the
English word category which illustrates its function

eS80 Au el OOl 3 Students are completely/
strongly/greatly affected by school.

Twenty three students succeeded in translating it well,
while it received nine literal translations and two incorrect
translations.

O sl Aglead JUaY) U8 5 giad) 38

The performance of the students in the second sub- type
of Cognate Accusative was worse than the first one as the
sentence was more difficult than the preceding one. The stu-
dents failed to produce a correct sentence which can lead to
the same meaning. Fourteen respondents dealt with it liter-
ally while thirteen did well. Here are some examples of the
students’ translations for this sentence:

Sentences regarding cognate accusative Freq. Percentage (%) Mark Mean+SD
ol a1l Jlaky il
The translation provided is correct or acceptable (2) 23 65.71 1.64+0.55 6.97+1.97
The translation provided is incorrect (1.5) 2 5.71
The translation provided is literal (1) 8 22.86
The translation provided is weak (.5) 1 2.86
No translation is given at all (0) 1 2.86
O sl Alead JUa) JU 5 i)
The translation provided is correct or acceptable (2) 14 40.0 1.29+0.66
The translation provided is incorrect (1.5) 1 2.9
The translation provided is literal (1) 13 371
The translation provided is weak (.5) 5 14.3
No translation is given at all (0) 2 5.7
pe a3 a5 hacan 155N Gagyall auans,
The translation provided is correct or acceptable (2) 4 11.4 1.20+0.47
The translation provided is incorrect (1.5) 11 314
The translation provided is literal (1) 17 48.6
The translation provided is weak (.5) 2.9
No translation is given at all (0) 2 5.7
il 9d eed el J g s SU)la,
The translation provided is correct or acceptable (2) 17 48.57 1.43+0.62
The translation provided is incorrect (1.5) 1 2.86
The translation provided is literal (1) 14 40.00
The translation provided is weak (.5) 1 2.86
No translation is given at all (0) 2 5.71
Lo calall Jalal) oy,
the translation provided is correct or acceptable (2) 8 22.9 1.41+0.39
The translation provided is incorrect (1.5) 13 37.1
the translation provided is literal (1) 14 40.0

the translation provided is weak (.5) -

no translation is given at all (0) -
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Table 4. Marks interpretation of cognate accusative
S2 S3 S4 S5
66/175*%100=37.7%

Mark interpretation S1

The translation provided is correct
or acceptable (2)

The translation provided is 28/175*%100=16.0%

incorrect (1.5)

The translation provided is 66/175%100=37.7%

literal (1)

The translation provided is
weak (5)

No translation is given at all (0)

8/175%100=4.6%

7/175%100=4.0%

Table 5. Question six

Number of respondents Response Percentage

15 No 100

Table 6. Question six

Number of students Students’ answers Percentage

10 Yes 75

5 No 25

Total 100

Table 7. Question three

Number of Respondents’ Percentage

respondents answers

13 Yes 86,67

2 No 13,33

Total 100

Table 8. Question four

Number of Students’ answers Percentage

students

7 Confusing 46,67

2 Their meaning is not clear 13,33

3 Have no equivalent 20

2 The differences between 13,33
Arabic and English

1 No response 6,67

Total 100

Soldiers fought like heroes to defend their homeland

The soldiers fighting so much to protect the motherland.

The soldiers fighted like bravely to protect the country.

The soldiers fight as a champion for motherland.

The soldiers fight in a heroic way to protect the country.

On the other hand, the second type of Cognate Accusa-
tive which emphasizes the meaning of the Verb ¢! s,¥1 <5 )
Jaa) yuedi 23 iy luas can be translated in two ways. The
first one by illustrating the emphatic function using do, does
or did or, truly, surely etc. However, an adverb can be used
so as to identify the degree of the verb action.

As far as the respondents’ performance in this type of
Cognate Accusative is concerned, theygreatly misinterpreted
the sentence as they did not realize its function. So, this sen-
tence can be translated as: Wars do cause the death of many
people and destroy the land, or wars totally cause the death
of people and destroy the land.

Lo qulal) Jilall Gy

Most of the respondents dropped the Cognate Accusative
Lodand consequently, neglected its function (emphatic),
whereas thirteen of them just repeated the same word,
drink................ drinking.

The third type of Cognate Accusative which clarifies the
number of occurrence of the action is regarded as the easiest
one as its function is clear and simple. Nevertheless, four-
teen) students dealt with it literally by repeating the same
word category. Although this production may sometimes be
correct, it can not be applied to all verbs. It can be translated
by using the number with the word (times) such as once,
twice, thrice or three times etc.

s et caldl Jga ey “The players turned
round the playground five times”

Firteen of the respondents were chosen randomly to be
interviewed. The interviews were conducted at College of
Science and Humanities in Hurimilla. The interview consist-
ed of nine questions. The results and interpretations were as
follow:

1. Do you have any idea about equivalence theories in
translation?

All the students admitted that they had not been taught
about equivalence, non-equivalence and the strategies of
dealing with it. Some of them confessed privately that they
had a little idea about these theories. Do you know Cognate
Accusative?

2. Isitdifficult to translate Cognate Accusative?
3. What are the reasons behind the difficulty of such trans-
lation?

More than 85% of the interviewed respondents admit-
ted the difficulty of this structure translation. They had
studied it during school life, certainly, but many factors
accumulate to create this difficulty. About half of the re-
spondents felt confused when translating these categories,
while 13.33% reported not remembering their meaning.
The same percentage concluded that they could not find
any equivalent.

37.7% of the respondents’ translations of all the types of
Cognate Accusative were correct or acceptable, and similar-
ly 37.7% of the translations were literal, while 16.0% were
incorrect. However, 4.6% of the translations provided were
weak while 4.0% of the respondents did not try to give any
translations at all. This proves that students face difficulty in
translating this structure, consequently they deal with it liter-
ally or incorrectly which agrees with the hypothesis.

Moreover, when the respondents were interviewed, they
agreed on the difficulty they faced while translating Cognate
Accusative due to many reasons as they are confusing and
have no equivalents. Also, they stated that they studied these
categories at the school but do not clearly remember their
meaning or function which is in conformity of the second
hypothesis.
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60.0%

Sentence
Two

#l If the translation provided is incorrect (1.5)
W If the translation provided is literal (1)

8l If the translation provided is weak (.5)

#If no translation is given at all (0)

34.3% 34.3%

Sentence Three

8 If the translation provided is correct or acceptable (2)

65.7%

31.4%

14.3%
11.4%

5.7%;

Sentence Four Sentence Five

Figure 1. Students’ marks in the translation test

37.7%

No translation is
givenat all

Translation
provided is weak

Translation
provided is
literal

Translation
provided is
incorrect

Translation
provided is
corrector
acceptable

Figure 2. Students’ marks of translation in the sentences
of cognate accusative

CONCLUSION

The present study aimed at investigating Cognate Accusa-
tive which is absent in English through testing the abilities of
EFL learners in translating it. Further, this study tried to find
the reasons for the confusion EFL learners encounter during
translating it. The subjects of the study were undergraduate
EFL students (level six, English Department) at Hurimilla
College of Science and Humanities, Shaqra University KSA.
Data clearly establish that the Arabic Cognate Accusative is
indeed difficult to be translated to English. The shortcomings
of the teachers in developing the learners’ awareness to the
problem areas is glaring. So also the dearth of awareness of
current research and strategies to counter this. The results of
data showed that students dealt with the structure understudy
literally or incorrectly when they failed to find the accurate
equivalents or did not understand its meaning.

The study therefore, concludes that EFL learners face se-
vere difficulty in translating Cognate Accusative, therefore,

they tend to use different strategies such as literal translation
and ended up producing incorrect outcomes.

RECOMMENDATIONS

Based on the results of this study, it is recommended that
greater emphasis be placed on Arabic structures that are ab-
sent in English and the concept of non- equivalence prob-
lems between Arabic and English. The Cognate Accusative
is not the only such feature. These characteristics of differ-
ence need to be drilled more diligently as part of class tasks
as nothing can replace familiarity with the problem areas and
strategies that may be used to counter them.

Further, teachers need to be encouraged to update their
knowledge base on current research into language process-
ing during translation and they be trained in strategies that
can ease the pressure for the translators. Core theories of
translation should be included in the curriculum of courses
that have a translation component. This should be backed
up with adequate exposure of the learners in translational
practices by using real time language outputs such as movies
which not only engage the learners in the learning process
but also, place the language in a context.

LIMITATIONS OF THE STUDY

This paper was in the nature of a pilot study to understand
the pitfalls encountered by professionals and amateurs of
translation. The sample size of thirty-five respondents was
small and being uni-gendered, the findings may not be freely
generalizable. Individual differences are likely to have af-
fected the results. Two, Arabic is not the only Cognate lan-
guage which is being translated to and from English. Similar
studies with other languages of the family need to be studied
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diligently to draw solemn conclusions about the translational
obstacles and useful counter strategies. Finally, for dearth of
time and resources, the researcher was forced to administer
only short and simple language structures for the test. With
the recognition that language is about discourse, it is import-
ant that greater resources be invested in future studies on
these lines and longer texts be analysed to obtain a deeper
understanding on the issue.

END NOTE

1. Traditional Arab grammarians (e.g. Sibawaih, Al-Fara-
hidi, Ibn Malik, IbnHisham , ...) lived between the 12th
-14th centuries. Here, the date of the revision of their
books next to their names will be used.
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APPENDIX: THIS TRANSLATION TEST IS FOR RESEARCH PURPOSES ONLY

Kingdom of Saudi Arabia English Department
Ministry of Education Level six
Shaqra University Time: 60 minutes

-
lyausicaca
Shagra University

Instruction. Paris: Didier.

The researcher is going to shed light on the importance of the idea of non- equivalence as the core of transla-
tion theory and practice, and how EFL learners aren’t sufficiently learned about this basic notion in translation.
The researcher is intended to discuss the Arabic structure the Cognate Accusative which has no equivalent in En-
glish because Arabic as a source language and English as a target language belong to different language families.
Hence, the students always feel confused in dealing with such structures and translate them literally.
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