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Abstract

The present study focuses on the implementation of technological aids in improving foreign language education by
investigating the impact of using X. Class Teacher's Program on teaching listening and speaking skills of Al Baha
University Students. It aims at improving students' listening and speaking skills through the use of the above mentioned
program. A multi-method approach will be adopted to enable researchers to extract information from different
perspectives. This approach will involve tests and classroom practice and observation. The participants of the study will
be a sample of students from the recently enrolled beginners in listening and speaking skills courses in the College of
Arts and Science in Almandag. SPSS mechanism will be used to analyze the data to verify the hypothesis that X. Class
Teacher helps in improving students listening and speaking skills. The study recommended that X.Class Teacher
Program is the best way to develop listening and speaking skills.
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1. Introduction

The world has recently witnessed great care in the implementation of technological aids in every walk of life, with
special care in improving foreign language education in listening and speaking skills in particular. By the end of this
training program we except students to be able to do the following with the learning of these skills of listening and
speaking:

1. Students are expected to use these skills in their daily routine in asking and requesting a service,
suggesting an idea or giving instructions to others in a direct contact or by making a telephone call or
talking to receptionist or people expected to offer special service.

2. To use these skills to understand a lecture on a theatre or listening to a speaker on the radio or TV.
Program.

3. To use these skills in the academic field such as asking about an idea or exchanging points of views
with teachers or colleagues or explaining a situation.

4. To use skills in travelling abroad and be able to interact with people in airports, hotels, restaurants,
banks, taxi drivers etc. as well as asking about places and directions in the foreign country.

5. To be able to describe people, geographical places and to explain health condition and personal
moods.

6. To express his likes and dislikes —show agreement or disagreement- accept or refuse suggestions-to
express plans and use the right time to talk about events in the past, present and future.

2. Literature review

A thorough review of language teaching practices will be done covering the local and international modern trends in
language education. The study will focus on the Saudi teaching experiences through the long history of teaching
English in this country, A first hand data will be collected as well as the collecting data from different secondary
recourses and references, from the international linguistic community. A review of language teaching practices will be
investigated and comments will add to the rich literature of foreign language teaching. A special chapter will focus on
the practices of language instructors in teaching the listening and speaking skills in particular. The environment in
teaching such skills is very important so a thorough investigation will be made through questionnaires, interviews and
observations of the teaching force in the field.

2.1 Listening skills

Listening is considered as very important skills in our everyday activities. It is one of the most important aspects of
communication process. Listening skills help learners to understand and read the other person’s message.
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According to Thompson (1995) “listening is a process of receiving constructing meaning form and responding to
spoken and/or nonverbal message”.

By practice listening, students will maintain the skills they have and develop new ones. To develop effective listening
skills, learners need to practice to obtain the skill.

A skill according to Merriam-Webster online dictionary is a learned power of doing something competently: a
developed aptitude or ability. The listening skill is a skill that everyone should have but most people lack. It is not
merely the act of hearing a sound but of paying attention to what someone is saying and understanding a message. The
distinctive between hearing and listening can be ambiguous. Hearing is a physical action while listening is both physical
and psychological. If you are a good listener, it will help you in your study, work, making relationship, and in other
situations.

2.2 Listening in the classroom

Listening is one of the most powerful tools of communication and is a process that is used to receive, convey a
meaning, and respond to both verbal and nonverbal messages. It requires more work than speaking. The effective
listening in the classroom consists of various communication activities such as listening, speaking, making questions,
participating in pair and group works. In addition, listening skill is one of the most important aspects of communication
process. Effective listening skills help in developing other learning skills. It helps to understand, speak, read, and write.

Listening in the classroom is the main way of communicating knowledge in that educational setting, so to be able to
listen effectively is very important to success in developing the language skills. There are many different techniques if
students follow, practice, and master, can lead them to success. The first step to develop listening skills in the classroom
is to be prepared. Organizing the language lab in a calm place, asking students to read the chapter being covered or re-
reading notes it is easier to listen. Because the content is not being introduced for the first time, it is easier to
comprehend it.

2.3 The previous studies

Mu-hsuan Chou (2015) writes a research paper about the influence of listening strategies use for English for academic
purposes. It aims at investigating what strategies were adopted to listen to general and subject specific English
materials. This study examines the process of listening comprehension in relation to effectiveness of strategy use. The
participants were 92 Taiwanese final-year university students taking EAP courses. The findings showed that strategy
use varied markedly between the two types of listening materials. The effectiveness of certain listening strategy
adoption was influenced by topical familiarity and personal experience.

Nguyen V. and Henritte V. (2014) presented a research paper about the effect of Computer Assisted Language Learning
(CALL) on performance in the Test of English for International Communication (TOEIC) listening module. The
participants of this study were 25 Vietnamese students who attended TOEIC listening class after dividing them into two
groups. The material input was designed with the application of the computer assisted language learning program
introduced in the treatment group only whereas the control group still learned with the current textbook only. The
findings showed that there was difference in the performance on TOEIC listening test scores between two groups. The
students in the treatment group used listening strategies more effectively than the students in the control group. Using of
the Computer Assisted Language Learning instruction and teaching method increased the students’ TOEIC listening
scores significantly.

Yin X (2015) investigates the development of English listening for non-English majors in China. A discourse-oriented
approach has been introduced into the listening classroom. Some theories in discourse analysis such as cohesion,
coherence, schema, and relevance are critically important in enhancing the students’ listening comprehension ability
and improving their communicative competence. This study considers the correlation between the theories of discourse
analysis and the nature of listening comprehension and the developmental differences in the learners’ listening
proficiency brought from the discourse approach. Through the analysis of listening difficulties and experiment the
results confirmed the effectiveness of the discourse-oriented approach. It suggested an uncomplicated procedure that
might have considerable and varied payoff in terms of listening teaching and learning.

In addition, Lee (2008: 84) implemented a study that investigated how Taiwanese students’ learning English
pronunciation is assisted by two software programs. 153 college students joined this research and they were supposed to
use two computer software programs and answer 6 open ended questions, for example,

(1) What are the characteristics of this program?

(2) What are the advantages of this program?

(3) What kind of improvement does it need to meet your needs?

(4) What are the differences between a real teacher and this program?

The results indicated that the students found two programs interesting and helpful for them. However, they liked the one
with ‘explicit correction feedback, and with repetition and other specific functions, as well as the facility for self-paced
and self-directed learning’ (Lee, 2008: 2).

Lin (2004, cited in Levy, 2006) carried out a study to investigate how learners’ incidental vocabulary is improved by
video-based Computer Assisted Language Learning. In that research, after using an English proficiency test, eighty two
university freshmen were divided into three groups:
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(a) High reading and high listening English proficiency.
(b) High reading and low listening English proficiency.
(c) Low reading and high listening English proficiency.

All members in three groups underwent five vocabulary follow-up tests, five English video-based lessons were chosen
from the 2006 CNN news and vocabulary pre-test and post-test. It required eight periods for data collection to come to
the final findings. Lin (2004, cited in Levy, 2006) found out all three group’s post-test vocabulary were higher than
those of their pre-test. In other words, learners’ vocabulary can be facilitated and promoted through video-based CALL
activities.

3. Methodology

A multi-method approach will be adopted to enable the researcher to extract information from different perspectives.
This approach will involve tests and classroom practice and observation.

3.1 The population of the study

The population of the study will be the community of students who are taking the listening and speaking course in Al-
Baha University. The sampling is going to be a random selection targeting a group of people around (20) students to be
named as a pilot group and another group of (20) students to be named as a control group.

3.2 Tools of data collection

The researcher runs a pretest to measure the students’ performance learning listening and speaking skills through the
use of traditional stereo speakers. Interaction (2) represented the target syllabus taught that English in an integral way.

Before beginning the teaching through the X-Class Teacher Aids, the two groups are going to have a pre- listening and
speaking test. Then the course will be taught and a post test is going to take place to the experimental group. The two
results will be correlated to check if there is a significant difference before and after using the X-class teacher.

3.3 Duration

The course takes one semester. So the experimental group will be exposed to teaching for (15) weeks then be examined
to see the final results of our teaching.

3.4 Research devices:

This experiment presupposes the set-up of an X-Class Language Lab and a well-trained teacher to professionally carry
the experiment. Other data can be extracted through interviews, questionnaires, observations and tests to support the
validity and reliability of this experiment.

3.5 Data analysis

The participants of this study had taken pre-test and post-test. SPSS software was used to calculate the t-test, means and
standard deviation to verify the hypothesis that X. Class Teacher helps in improving students listening and speaking
skills.

4. Data Analysis, Results, and Discussion

4.1 Analysis of pre-test
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Figure 1. Summary of the students means in the listening pre-test played by stereo speaker recorder



IJALEL 4(5):154-160, 2015 157
Figure 1 shows the performance of the students in a pre-test involving listening and speaking skills. In general, nearly
50% of the students’ scores range below the pass the mark, whereas 50% of scores range between 1 to 30 marks. The
results suggest that students have relatively low scores. Several possible interpretations for this performance can be
discussed. Firstly, the use of a traditional recording apparatus (stereo speakers/ recorders) that is equipped with a
recorder and loud speakers can influence the performance of our students. The loud speakers allow students to hear
conversations; however, they often lack clarity which results in intelligibility degradation. Secondly, listening tasks
manipulated by loud speakers are sometimes vulnerable to confusions resulting from the surrounding noise. These
factors combined probably lead to the low performance of the students in such a test. Therefore, the use of a more
advanced language laboratory with appropriate components is needed to upgrade learners’ performance.

4.2 Analysis of pre-test and post-test
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Figure 2. total mean of the performance of the students in pre-test and posttest in post-tests

Results in figure (2) show the data are lined up in perfect parallel lines, which suggest that some correspondence arises
between the two data. One possibility to describe these results is that students have reasonably higher scores in the post
test when they are trained on X. Class Teacher Program than when they are trained on normal recording apparatus.
There is a statistically significant difference between the two data where the correlation is (r= .503 p.05). Discussion of
this data will take place in the discussion section.

4.3 Discussion

The results of the pre-test (fig.1) show that the students’ performance is very weak in listening and speaking skills
before exposing to the X. Class teacher program.

The analysis of the data, in figure 2 above, shows that there is a statistically significant difference between the results of
pre-test and post-test where the correlation is (r= .503 p.05). This means that the performance of the students is
developed after exposing to the X-Class teacher program in their study.

With the increasing of the importance of English language in Saudi universities, listening skills have become essential
for EFL learners to manage their study in different subjects. The findings of the pre-test suggest that students have
relatively low scores (fig. 1). This show that Saudi students’ performance is very weak in listening and speaking skills
using the traditional method in teaching listening and speaking skills.

After the students were exposing to X-Class teacher program, the findings shows that figure 2) , there is a statistically
significant difference between the results of pre-test and post-test where the correlation is (r= .503 p.05). This means
that the performance of the students is developed after exposing to the X-Class teacher program in their study.
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5. Conclusions

A number of studies have shown the advantage of using software materials in class to facilitate students’ listening skills
in the lab setting (Lynch, 2011) and (Kashani et al, 2011). In addition; Coyle (2010) and Rost (2011) suggest that
learning of and through the target language should take place in an environment that provides learners with
comprehensive inputs.

The present study was carried out with 40 Saudi university students (3™ level) learning listening and speaking course
through XClass Teacher program in the College of Arts and Sciences in Almandaq, Al Baha University, in the first term
1435/1436.

The results of this study show that XClass Teacher program has great effect on developing students’ listening and
speaking skills. It is clear that the performance of students was developed after exposing to the program mentioned
above.

5.1 Recommendations

1. This research is considered as a pioneer study in the situation of the developing students’ listening and speaking skills
through using technology. In order to check if resemble results will happen, similar studies can be done in the other
colleges specially the girls ones.

2. The researcher recommended that using XClass teacher program is the best way to develop students’ listening and
speaking skills.

3. The present study deals with male students. However, it can be extended to include female students in Al Baha
University.

4. Most of the Arts colleges lack languages labs and software program, so University Directorate should prepare
language laboratories supported with X-Class teacher program and software.
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Appendices

Appendix-1
Students’ test

Student’s NAME .eeeeerreeeeeeeeraneeeesnaseccessnseccessssscccesssssscsssnsscaanne

[1] Listen to the underlined words and phrases. Then, match them with their definitions:

Sentences Definitions

1. 'm going to sign up for an exercise class at the gym. | a. to succeed

( )

2. She’s planning to major in art at the University_of | b. to like/love

Washington ( )

3. I don’t like classical music, but I am really into jazz. | c. to specialize in a particular
( ) subject/field

4. You have to get a good education if you want to get ahead | d. to register/join
in life. ( )

5. She has a successful career as a fashion designer. | e. a profession/job

( )

2. Listen to the conversation. Then, choose the correct answer:

1. a. a neighbor b. the apartment manager
c. Donna’s father d. a repairman
2. a. repairperson b. a painter
c. an exterminator d. a plumber
3. a. It’s on the third floor b. It’s in a bad condition
c. It’s in a good neighborhood d. It’s cheap
4. a. He thinks it’s very funny b. He’s surprised to see Donna
c. He’s a little angry d. He is happy to help Donna
5. a. He is happy to help Donna b. He’s surprised to see Donna

c. He’s annoyed with Donna d. He’s very worried
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3. Complete the following conversation, write the unreduced form:

Customer: Hi, my name is Chang Lee.

Teller: How........................ I help you?
Customer: 1 ... Check my balance.
Teller: OK ...................... I have your account number, please?

Customer: 381335

Teller: Your balance is $201

Customer: OK .................... ) My father ............. wire me some money. I’d like ................
Know if it’s arrived.

Teller: I’'m sorry. Your account doesn’t show any deposit.

Customer: Oh, no. I'need ................. pay my rent tOMOTITOW. ......o.iiuiuiiiiiiet ceeiieit et et en,

Teller: Well, we’re having some computer problems today. So, why ................
Call us later to check again? Or .........c.coovee coiiiiiiiiiiiinnnn come back. We’re open till 5:00
Customer: OK, thanks.
Teller: You’re welcome.
(4) Listen to the lecture. Then, complete the missing information:
Entrepreneurial process

a. Identify a problem. P

“End of questions”



