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Abstract 
The purpose of this study was to investigate the effect of teaching reading comprehension skills on translation quality of 
EFL. In other words, this study sought to see if teaching reading comprehension skills had statically any significant 
impact translation quality of Iranian EFL learners and if yes, which reading comprehension skill was the most 
predictive of translation quality of  Iranian EFL learners. In order to put this study into practice, these steps were taken. 
First, in order to assign subjects homogeneity, an OPT (oxford placement test) was given to BA students of   English 
Literature at Beheshti University. Then, a pre- test on translation and a pre-test on reading comprehension were given to 
the subjects.  In the next step, a treatment, on reading comprehension skills only, was given to the subjects. After that a 
test based on the treatment was given to the subjects. In the final step, two other post-tests, on reading comprehension 
and translation were given to the subjects to determine if teaching reading comprehension skills had any impact on 
translation quality of EFL subjects.  As the data represents the translation quality of EFL students although increased 
after they were given some treatments on their reading comprehension; the correlation between reading comprehension 
skills and the translation quality was not significant (0.585). 
Keywords: Reading Comprehension, Reading Comprehension Skills Translation, Translation Quality 
1. Introduction 
Translation is a kind of process in which a piece of message from one language (ST) is transferred into another 
language (TT).  “Many scholars believe in the reading-based notion of the translation” (Richard Paul & Linda Elder, 
2002, p. 14). In other words, they assume translation as a kind of reading, postulating that unless, the translator grasps 
the content of the ST, he will not be able to translate and transfer the material of the TT. Further, during the last 50 
years, translation was deemed a tool for language learning. On those days, the method which was called grammar 
translation method was in its heyday and translation was of a secondary position.   
 “The gearing of translation to language teaching and learning may partly explain why academia considered it to be of 
secondary statue. Translation exercises were regarded as a kind of learning a new language or of reading a foreign 
language text until one had the linguistic ability to read the original. Study of a work in translation was generally 
frowned upon once the student had acquired the necessary skills to read the original”. (Munday, 2001, p.8). 
It was naively assumed that by translating the content of the text under instruction into the native language of the 
students, they would be able to comprehend better the material in the second language and thus have a better 
performance in reading comprehension tests. Although this method was successful to some extent, however, it could not 
meet the needs of the students who wanted to be able to speak well in real situations. Meanwhile, with the advent of 
communicative language teaching (CLT) Translation was no longer seen as a tool for better learning the second 
language. 
Regarding translation as a communicative activity, different scholars have contributed to connect translation and 
language teaching.  
How can we understand that anybody who can read a text well can thus translate it more adequately? This question is at 
the center of any theory which regards translation as a kind of reading comprehension. Actually, one of the most 
important problems in both theory and practice of translation has been the question of whether or not there is a 
relationship between comprehension ability and translation quality. This question is important in a sense that 
translation, at the first glance, seems to be a kind of reading, so that one first reads and then translates. SO, this is a very 
crucial question to determine the relationship between teaching reading comprehension skills and translation quality. 
2. Statement of the Problem 
The increasing role of translation and translation training has turned this kind of activity into the topic of interest in the 
globalized world. Also, the studies that have been made to date have investigated the impact of translation ability or 
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translation practice on different skills in relation to language teaching in an EFL or ESL context. Not much work has so 
far been reported on the effects of reading comprehension on translation ability.  Translation is a kind of complex 
activity which consists of different areas of knowledge and skills. One of the most important skills in translation is to 
comprehend the TT. Without capturing the content of the TT, the translator will fail to produce a text which adequately 
transfers the sense and content of the TT. 
The issue of the translator’s ability to read and comprehend an SL text has been argued in the works of many scholars 
and researchers who have investigated the requirements of a translator. Translation research indicates the importance of 
the problem of the reading comprehension in the process of translation. It seems that if the translator is in the position of 
a good ability to read and comprehend the source text, s/he will have the capability of adequate translation. 
Also, quality in translation is another topic of interest in today’s world. These days, translation quality has become a 
very hot and controversial topic to so many scholars. A very important and significant issue is how to define quality of 
translation and what criteria are available for translation quality. Translation  
Criticism (although under different names) is practiced more consistently and intensively in transfer training institution 
than in publishing houses. The students’ practical translation exercises and their examinations, whether on the 
elementary or more advanced levels are “corrected” and graded, that is to say; criticized ad evaluated (Resis, 1977, p. 
21). 
2.1 Research Hypothesis 

1- There is no relationship between teaching reading comprehension skills and translation quality. 
2- None of the reading Comprehension skills is predictive of Iranian EFL learners’ translation quality.  

2.2 Research Questions 
1- Does Teaching reading comprehension skills have any statistically significant effect on the translation 
quality of Iranian EFL learners? 
2- If yes, which reading comprehension skill is most predictive of Iranian EFL learners’ translation quality?  

3. Review of the Related Literature 
In order to have a full account of what has already been done in this area of research, it seems important to have a 
survey over the view- points of different scholars towards reading and translation. Actually, there is no single statement, 
defining the nature of reading; however this shows the fact that with all researches conducted on reading and many 
articles written on this issue, there are still so many secrets about it which makes it necessary to put it into more 
experiment to find and agreed definition of what reading is and what happens in the brain of the reader when s/he comes 
up with a text. 
3.1 Translation and language 
As said, many scholars believe in reading- based notion of translation, “All translation tasks begin with a text in one 
language, go one as one of the language processes that use language as an important component and end up with a text 
in another language”. (Danks& Griffin, 1997). 
As Ziaxi (1997) has put it, “translation is an activity as old as language itself, for both inside and between languages” 
(p. 23). 
In line with the reading-based notion of translation Venuti (2000) says “Language is an indispensable element in the 
realization of the verbal act. It is a necessary production for communication” (p.12). Also, as Jakobson (1958) observes 
“the message requires a code, fully or at least partially, common on the addresser and addressee, translation is a dual act 
of communication. It presupposes the desistence of two distinct codes; the source language and the target language. The 
fact that the two codes are not isomorphic creates obstacles for the translation operation”. 
3.2 The importance of Reading 
In many parts of the world a reading skill of foreign language is often important to academic studies, professional 
success and personal development.  In this regard, Rivers (1980) claims “Reading is an important activity in any 
language class, not only as a source of information and a pleasurable activity, but also as a means of consolidating and 
extending one’s knowledge of the language” (p.34). He (1981) further claims that “reading skill, once developed, is one 
which can be mostly easily maintained at a high level by the students themselves without further help from the 
teacher”(p.37). 
4. Methodology 
4.1 Participants 
The subjects of this study were 38 Iranian BA students of English Literature who were selected on the basis of random 
sampling. They were consisted of male and female university seniors who were majoring in English Literature at 
Beheshti University. 
4.2 Instrumentation 
Regarding the research questions of this study and to reveal the effect of reading comprehension on translation quality, 
the following instrumentations were used: 
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4.3 Scales for Translation 
Farahzad and Famil Khalil (2012) devised a model for translation quality assessment. Based on this model, the unit of 
translation is the sentence and each translation of sentences of the source text will be assessed base on the criteria 
proposed by Farahzad and Khalil.  

 

         Figurer 1. Farahzad and Famil Khalil Translation Scoring Model 

4.4 Oxford Placement Test (OPT) 
To homogenize subjects based on their general abilities of language and to reach a better category of them, an OPT was 
administrated.  
4.5 The TOEFL 
The TOEFL which was used in this study was the test released by the Education Testing Service in 2010. Typically, the 
TOEFL is composed of four sections: Listening comprehension, Structure and Written Expression and Reading 
Comprehension. Actually, for the ease of administration and regarding the purpose of the study, only reading 
comprehension section was included in this study. 
4.6 Translation Text 
To assess the quality and ability of the students’ translation, two pieces of text which had been produced by native 
speakers of English, were exploited. The level of difficulty of the text   matched the level of subjects. 
4.7 Design 
The design used in this study was pre-experimental “one group pre-test post- test design in nature. 
4.8 Procedure   
After selecting the subjects randomly, they were given an OPT. This test was administrated to determine their average 
language proficiency level based on their general language abilities. After that, a pre-test on reading comprehension and 
a pre- test on translation were given to the subjects. Next, the participants were given treatment/ instructions on their 
reading comprehension skills, only. After that a test based on their treatment was given to the subjects. Finally, they 
were given two other tests on translation and reading comprehension to see if the instruction on their reading enhanced 
their translation quality. 
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5 Analysis of Data 
5.1 Oxford Placement Test 
Oxford Placement Test (OPT) is usually conducted to have subjects homogenized.  As can be seen, 50% of the subjects 
were rated as high, 39.5% as intermediate and 10.5% as low.  

                                Frequency     Percent     Valid Percentage     

Valid 35-40(High)                         19          50              50                                     
30-35(intermediate)            15         39.5           39.5                        
<30 (Low)                            4        10.5             10.5                        
100                      
Total                                   38        100              100 

 

 

Figure2.  OPT Results 
5.2 OPT Results 
The table bellow represents the general level of the subjects who participated in the study. As the data show, the mean 
of the scores is 34, 13 which means that they are ranked as intermediate level subjects.  

Item 1 Item 2 Item 3 Item 4 Item 5 Item 6 Item 7 Item 8 Item 9 Item10 Item 11 
 

           

38 34.1316 .61993 3.82150 14.604 -1.80 0.383 5.399 .750 19.00   39.000 
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Table5.3.Tests of Normality (reading comprehension) 

 Kolmogorov-Smirnova 

Statistic Df Sig. 

reading pretest .184 38 .002 
reading posttest .231 38 .000 
a. Lilliefors Significance Correction 
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In order to check the measurement properties of the reading comprehension tests used in pre-test and post-test, first 
Kolmogorov-Smirnov was employed. As can be seen, the tests are not normally distributed (002); as a result not- 
parametric approach is used.  
 
Table 5.4. Ranks 

    N Mean Rank Sum of Ranks 
reading posttest  - reading 
pretest 

Negative Ranks 4(a) 11.38 45.50 
   
Positive Ranks 33(b) 19.92 657.50 

 
Ties 1(c)     

   
Total 38     

a  reading posttest  < reading pretest 
b  reading posttest  > reading pretest 
c  reading posttest  = reading pretest 
 
Table 5.4  provides the main Wilcoxon Signed ranks test results, which is indicative of the fact that the posttest is larger 
than the pretest mean; Z = 4.628, p < .05, . In other words, it means that the reading comprehension scores of the 
students increased after having been taught the reading comprehension skills during the treatment of the study. 
 
Table 5.5. Descriptives 
 Statistic Std. Error 

translation pretest 

Mean 19.1974 .81951 
Std. Deviation 5.05181  
Minimum 00  
Maximum 26.00  
Skewness -1.601 .383 
Kurtosis 4.423 .750 

translation posttest 

Mean 21.7763 .44213 
Std. Deviation 2.72550  
Minimum 13.50  
Maximum 27.50  
Range 12.00  
Skewness -.624 .383 
Kurtosis 2.237 .750 

 
 To determine what mean-comparison statics should be used, the descriptive statics of the pre-test and post-test were 
calculated, and then the data were calculated for normality by Kolmogorov-Smirnov test. As the results of normality 
show, translation pre-test and post-test are deviant from normal distribution; thus, non-parametric approach is used. 
 
Table 5.6 Ranks 
    N Mean Rank Sum of Ranks 
translation posttest  - 
translation pretest 

Negative Ranks 9(a) 10.78 97.00 
   
Positive Ranks 27(b) 21.07 569.00 

   
Ties 2(c)     

   
Total 38     

a  translation posttest  < translation pretest 
b  translation posttest  > translation pretest 
c  translation posttest  = translation pretest 
 
Table 5.6 provides the signed ranks tests results which is indicative of the fact that the post- test is not significantly 
larger than the pre-test mean; Z= -3.715 ≤ .05, which means that the translation quality of the subjects did not increase 
significantly after having been taught reading skills  during the treatment. 
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Table 5.7 Correlations 

  
Spearman's  
Rho reading pretest translation pretest reading posttest translation posttest 

reading  
pretest 
  
  

Coefficient 1.000 .072 .221 .224 
Sig. (2-tailed)  .667 .182 .177 
N 38 38 38 38 

translation  
pretest 
  
  

Coefficient .072 1.000 .043 .664** 
Sig. (2-tailed) .667  .796 .000 
N 38 38 38 38 

reading  
posttest 
  
  

Coefficient .221 .043 1.000 .141 
Sig. (2-tailed) .182 .796  .397 
N 38 38 38 38 

translation  
posttest 
  
  

Coefficient .224 .664** .141 1.000 
Sig. (2-tailed) .177 .000 .397  
N 38 38 38 38 

**  Correlation is significant at the 0.01 level (2-tailed). 
*  Correlation is significant at the 0.05 level (2-tailed). 
 
Table 5.7 provides the correlation between translation quality and reading comprehension. As can be seen, reading post-
test scores is (.141) larger than (0.05). Thus, there is no relationship between reading comprehension and translation 
quality. 
 
Table 5.8. Correlations 
 skill 1  skil2       skill 3  skill 4  skill 5  Skill6    skill 7   skill 8   Skill9   

translation 
posttest 

Spearman r -.103 .152 .302 -.023 .309 -.177 .307 -.188   175  
Sig.  
(2-tailed) .546 .368 .069 .893 .063 .301 .828 .264 .230  

N 38 38 38 38 38 38 38 38 38  
*. Correlation is significant at the 0.05 level (2-tailed). 
 
Table 5.8 represents the relationship between translation post-test and sub-skills of reading comprehension. As can be 
seen, out of nine skills taught during the treatment, none of them  had any significant relation with translation quality of 
subjects. 

 
Table 5.9. Correlations 

    Treatment (Reading 
Comprehension Skills) 

 Translation Post-test 
Spearman's rho               .093 
Sig. (2-tailed) .585 
N 38 

 
Table 5.9 shows the relationship between treatment on reading comprehension and translation quality. As can be seen, 
treatment on reading comprehension (0.585) has no impact son translation quality of the subjects. 
6. Discussion 
This research sought to find out whether or not there was a relationship between teaching reading comprehension skills 
and translation quality of the Iranian EFL learners and if yes, which reading skill was the most predictive of increasing 
translation quality? In details, was there any significantly important relationship between teaching reading 
comprehension skills and translation quality of EFLs and which reading skill was mostly predictive of such 
relationship?  In this regard, an OPT was given to the subjects to verify their general knowledge of English, Then a pre-
test on reading comprehension and on translation were given to the subjects. Next, subjects were provided with some 
treatment on their reading comprehension and a test based on them. Finally, two other post-tests, on reading 
comprehension and on translation were given to the subjects to test the effects of treatment on translation quality.  
Considering the first research question; that is to say, does teaching reading comprehension skill have any statically 
significant impact on translation quality, as the data represents, the translation quality of the subjects increased after the 
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treatment. It means that the translation quality of the subjects increased after the treatment on their reading 
comprehension skills. However, this enhancement has nothing to do with treatment (table5.9). Indeed, some other 
intervening variables might have impact on translation posttest. As a result, it can be concluded that the first hypothesis 
of the research; that is to say, there is no relationship between teaching reading comprehension skills and translation 
quality of Iranian EFLs, is accepted. 
In line with the hypothesis stated, some scholars have put forward different ideas. As an example, Delisle (1980) has 
pointed out that linguistic and reading comprehension competence are the necessary pre-conditions for a good 
translation; however, they are not enough for a professional act of translation. 
Gerding-Salas states that “apart from reading comprehension ability, the knowledge of specialized subjects derived 
from specialized training and a wide cultural background, and the global vision of cross-cultural and interlingual 
communication, it is a must to learn how to handle the strategic and tactical tools for a good translating performance”.   
However, to reject the idea that reading comprehension and translation quality have nothing to do with each other, 
different scholars have suggested different notions. With regard to reading comprehension and translation quality, 
generally all the researchers agree that on the conditions that reading skills of the trainees increase, their translation 
quality will enhance. As an example, Shereve (1985, p. 105) says that “in translation, the translator faces a text in the 
source text which s/he will have to read it first for comprehension. The translator begins the job by reading the original 
for two purposes. First, to understands what it is about and second to analyses it from a translator point of view. 
Also, in line with the positive relationship between reading comprehension and translation quality, Nourozi (1999, p. 
103) has specified the concept of reading as a skill has evolved in recent years and has come to be reflected in types of 
ELT materials available, our approaches to material design for teaching reading to translator trainees could be affected, 
so that reading materials could more effectively provide learners with useful texts or affective strategies to improve 
their translation abilities. Furthermore, translation research indicates the significance of the problem of reading 
comprehension in the process of translation. It seems that if the translator has a good ability to read and comprehend the 
source text, s/he will be capable of adequately translating, even though his /her other abilities may not be at a high level. 
In this regard, Newmark (1990, p.25) has specified. Understanding the text requires both general and close reading. 
General reading to get the gist; here you have to read encyclopedias, text books or specialist papers to understand the 
subjects and concepts.  Close reading is required in any challenging text of words both out and in the context. 
Regarding the second research question; that is to say, the reading skill(S) which is most predictive of translation 
quality of EFLs, the data were analyzed. To do so, the skills’ scores were correlated with the translation quality scores 
on the posttest. As the data represent, no reading comprehension skills have statically impact on translation quality. 
Thus, the second research hypothesis is also accepted. 
In line with the above-mentioned result, Eghlimi (1999), in her M.A thesis on the “ Evaluating of the Relationship 
between College Students’ Translation Ability and their Reading Comprehension Ability” used five tests including two 
sections of translation” essay type and multiple choice and three sections of  reading comprehension: multiple choice, 
fill in the blanks and functional-notional. She could not find any relationship between multiple choices and fill in the 
blanks test of reading comprehension and the translation ability of the students. However, the results showed a 
corresponding relationship between all three reading comprehension test and translation ability of the subjects. 
7. Conclusions & Pedagogical Implications 
Two conclusions, with some caveats, can be drawn from this study. Firstly, the result of the study does not reject the 
null hypothesis which maintains; “there is no relationship between teaching reading comprehension skills and 
translation quality of Iranian EFLs. Actually, there is no positive relationship between teaching reading comprehension 
skills and translation quality of Iranian EFLs. Secondly, as the data represents, no skill might have statically significant 
impact on translation quality of Iranian EFLs. 
In sum, the present study which was conducted on Iranian EFLs, has demonstrated the negative relationship between 
teaching reading comprehension skills and translation quality of Iranian EFL students. 
7.1 Implications  
There are certain implications arising from the findings and conclusions of this study for language practitioners. 
Reading is one of the bases of language which can help learners to develop their language skills. Most of the 
information we get about the world is through reading; it means reading comprehension plays a significant role in our 
everyday life. 
7.2 Implications for translation teachers 
Based on the above discussion and the data analyzed, it is understood that the question of how and what teach for 
reading comprehension cannot be a central issue in text translation. The present study can play an important role for 
ESL and EFL teachers since it focused on the role of reading in the process of teaching translation skills to the Iranian 
EFLs.  
For the actual translation-practice sessions, workshops could be designed in which: 

1. The material to be translated in each session is selected by teacher according to previously taught skills; taking 
into consideration the degree of difficulty, the text content, the reading skill taught and the translation problems 
to be solved. 
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2. All translation activities should be under close supervision of the teacher 

7.3 Implication for Syllabus design 
The findings of this study may be beneficial to syllabus designers. While translation courses are being offered in many 
universities, it seems that not much attention has been paid to translation courses and general English knowledge of the 
trainees. From the finding of the present study, it can be said that for the translation preliminary courses. It is proposed 
that the teachers and instructors provide their subjects with as translation courses as possible. The more courses they 
pass the better translation they might yield. 
7.4 Implication for Translation Trainees 
At least for pedagogical purposes, especially for translation trainees, such finding could be useful for the allotment of 
time and resources of suitable reading comprehension skills to the trainees. It is recommended that the translation 
trainees who take reading courses or who read texts for the purposes of translation focus on translation skills rather than 
reading skills. Also, it is recommended that the trainees read the text carefully to make sure that they have understood it 
fully and after that start the task of translation. 
7.5 Suggestions for Further Research 
In what follows, some of the issues that need more investigation on the relationship between teaching reading 
comprehension skills and translation quality of EFLs will be addressed. 
 This study has focused on Iranian EFL learners at intermediate level. The same research can be done on EFL learners 
at advanced or elementary levels.  Also, this research was conducted on one group only; another research can be done 
based on true experimental method, in which there are two groups for the study. This research focused on the 
relationship between teaching reading comprehension skills and translation quality. Another research can be designed to 
address the effects of teaching translation skills on reading comprehension quality of Iranian EFLs. 
The present thesis has been conducted with Iranian intermediate level English learners. The participants have been 
selected based on their language proficiency level.  Not only language proficiency level, but also learners’ age is a vital 
factor in having poor or rich translation quality. Additional researches are required to investigate the relationship 
between age and translation quality. 
Also, being limited to the scope of the research, the researcher could not differentiate between the gender and 
translation quality. Extra research can be conducted to investigate the relationship between gender and translation 
quality. 
7.6 Limitations of the Study 
As with any research project, the current study faced a number of limitations, some of which could have influenced the 
findings and confined the generalizability of the results . What follow is the limitations over which the researcher had 
little or no control 
 Since participants were chosen based on their language proficiency, there was no control on the range of learners’ age; 
 Since participants were chosen based on their language proficiency; unfortunately there was no control over the gender 
of the subjects; 
The last but by no means the least limitation mentioned here was about the amount of prior knowledge each learner had. 
There was no control on students’ amount of background knowledge or their content familiarity. 
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